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ABSTRACT 
 
 
 This study explores the development and use of educational resources to accompany 
television programs and multiplatform program content created or commissioned by the 
Australian multicultural public broadcaster, the Special Broadcasting Service (SBS). SBS 
produces unique, powerful program content that is often immersed in issues associated with 
Australian cultural identity. Such content lends itself to the production of related and unique 
media education resources for senior secondary students. This thesis is the outcome of the 
author’s involvement in the Australian Research Council (ARC) Linkage project 
LP130100031: Australian screen content in education (2014-2016), undertaken in the 
context of the candidate’s spending 18 months at SBS.  
 
 Through action research and participant observation methods, this study investigates 
the creation and use of SBS educational resources. It also discusses the growing importance 
of multiplatform screen content in education, and how and why teachers use educational 
materials prepared by broadcasters. It explains how SBS education resources are developed, 
and interrogates the pedagogical approaches informing these processes. In doing so, it 
incorporates the social theory of learning concepts, particularly communities of practice 
theory.  
 
 While there are studies of students’ informal, out-of-school and peer media learning, 
to date, there has been very limited investigation of teachers’ informal media learning. This 
study offers a major contribution to the field of media studies as it brings together 
broadcaster and teacher media production and use. It concludes that to best engage teachers 
and their students, it is essential that education and broadcaster communities collaborate in 
order to better understand authentic and informal learning.  
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CHAPTER 1: OVERVIEW 
 
 
 1.1 Introduction 
 
 
 This thesis is the culmination of my involvement in the Australian Screen Content 
in Education project, while embedded at Australia’s multicultural Special Broadcasting 
Service (SBS). It brings together social theories of learning with an action research, 
participant researcher methodology to investigate two divergent Australian communities. It 
critically analyses: 1) the development and use of resources to accompany television 
programs and online content created or commissioned by SBS; and 2) how teachers use 
social media, online communities, and informal learning to extend their understanding and 
use of broadcaster-provided educational resources. 
 
I conducted this research as an educator experienced in secondary Arts teaching, 
curriculum writing, professional learning, and educational leadership, and as a PhD student 
embedded at SBS. This SBS collaboration was enabled by my involvement in a Queensland 
University of Technology, Australian Research Council (ARC) Linkage project, The 
Australian Screen Content in Primary, Secondary and Tertiary Education: Uses and 
Potential (ASC project). Key partners with SBS on this project were the Australian Research 
Council (ARC), Screen Australia, The Australian Broadcasting Corporation (ABC), and the 
Australian Children’s Television Foundation (ACTF). The purpose of this wider project 
research is: 
to better understand how various kinds of Australian screen content (film, television, 
 online content, games, software, and apps that have been produced or developed in 
 Australia by Australian content producers) are currently being used in primary, secondary 
 and tertiary education. (QUT, 2016) 
 
The ARC Linkage program focuses on collaboration among researchers, ‘Australia’s 
innovation system’, and project partners who can contribute in-kind support for the project. 
An objective of the program is to deliver outcomes that support Australia’s research and 
innovation capacity by providing opportunities for Australian research students to work with 
industry; hence, I was offered a QUT PhD scholarship that enabled me to be a part of the 
ASC project. As a secondary teacher and Head of Department, I focussed on creating 
innovative school and industry partnerships; as a Senior Project Officer, I developed a 
national online learning program for teachers, and an associated social media strategy; as a 
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curriculum writer and advisor and a tertiary lecturer, I was able to contribute an 
understanding of contemporary national education practice to the project and SBS.  
 
As part of SBS’s in-kind support for the national research project, and as the 
recipient of this PhD scholarship, I worked closely with SBS Sydney, contributing as a team 
member to the development of educational resources around SBS programs. In this capacity, 
I gained exceptional first-hand access to SBS’s educational team as a participant observer, 
and participated in case studies of the use of SBS content. Prior to the SBS placement, SBS 
and QUT engaged in extensive negotiations regarding insurance and confidentiality 
agreements.  
 
From 2014–2016, I worked closely with the Corporate Affairs division of SBS, and 
the small SBS Outreach team. This team works within an industry partnership model to 
create SBS program-aligned resources for schools and the broader community. Recent SBS 
Outreach projects include partnerships with Reconciliation Australia to create education 
resources for SBS’s 2014 First Contact (Series 1), and with the Australian Red Cross for 
SBS’s 2015 Go Back to Where You Came From (Series 3). In addition to action research at 
SBS, I undertook interviews and observations, and collaborated with a select group of 
Australian teachers from different regions in Australia to investigate their use of SBS 
programs and associated resources. I further investigated how these teachers use associated 
social media, networked communities and informal learning to support teacher and student 
learning.  
 
This study investigates how the educational resources developed by SBS Outreach 
for specific programs are planned and disseminated, and interrogates the pedagogical 
approaches informing these processes. It also enables an in-depth understanding of complex 
and diverse teacher practice across a diverse range of school contexts. Research findings 
inform teacher practices in the use of, and engagement with screen content and related 
resources, and inform the development of future SBS and screen producer resources.  
 
Communities of practice is the key theoretical framework that underpins this study. 
This framework acknowledges that engagement in social practice is the fundamental process 
by which we learn and become who we are. Wenger (1998), for example, argues that 
“learning should be placed in the context of our lived experience of participation in the 
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world” (p.3). The communities of practice that broadcasters and teachers form as they work 
together are key to understanding the communities of practice within this study. Core to my 
practical exploration and analysis of communities of practice is social participation. My 
action research details both the education community and the new broadcaster community 
that I became of part of at SBS.  Similar to Wenger’s (1998) explanation, my work on this 
thesis and wider project is about “a more encompassing process of being active participants 
in the practices of social communities and constructing identities in relation to these 
communities” (p.4). Through working closely with an Australian public broadcaster and a 
group of Australian teachers, this study explores how, in two divergent communities, social 
practice, meaning, and identity intersect within each community and, sometimes, across 
both communities.  
 
My close work with SBS helped me to understand the community of this Australian 
broadcaster. SBS’s broad focus is on storytelling, and its specific goal is to lead the national 
conversation about important cultural issues. Its Outreach’s core goal is to extend the life of 
SBS programs, while the goals of the education community are focused on teaching and 
learning. During my time working within the SBS community, I supported SBS Outreach in 
moving towards a more direct collaboration with teachers and students. Thus, this study also 
details how teachers curate and use SBS multiplatform program content and education 
resources to support authentic learning in the contemporary Australian classroom; it 
analyses broadcaster and education communities, and signals a convergence of the two. 
Through legitimate peripheral participation, co-participation, and portability of knowledge, 
the study details how I was able to help develop a reciprocal understanding of the SBS and 
education communities, and thus foster a more meaningful collaboration between them. 
 
 There is currently only limited research on the key elements of this project: 
curriculum-aligned educational resources developed by broadcasters; how teachers use, and 
learn with these resources; and how teachers use online resources and social media for 
professional learning and development. There is a large volume of published studies that 
focus on learning outcomes through active participation in media production and analysis,  
including Ito (2010), Jenkins (2006), Gee (2003, 2004, 2010) and Buckingham (2003). 
However, these studies focus on students’, rather than teachers’, development of media 
literacies. This study, on the other hand, explores, in part, how teachers’ development of 
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media literacies contributes to their ability to develop engaging student learning experiences 
with screen content.  
 
Gurr and Drysdale’s (2012) report argues that most Australian schools have become 
technologically rich environments. This is the direct result of the Australian Federal 
Government’s ‘Digital Education Revolution’ (DER) program which saw over one million 
computers supplied to students in Years 9-12 across 3000 schools, and significant increases 
in the ratio of computers to students in Years 1-8. According to the Digital Education 
Advisory Group (DEAG), set up by the Federal Minster for Education to make 
recommendations about the post-DER era, over $2.1 billion was invested in technology in 
Australian schools as part of the DER program (DEAG, 2013). The DEAG claims that “this 
landmark initiative impacts every aspect of education—from teacher training to school 
infrastructure, curriculum design, assessment and community engagement” (p.5). Given this 
increase in Australian teacher and student access to online content, it is crucial that teacher 
learning and practice in relation to key Australian screen content be better understood. 
 
In my professional experience as a secondary school teacher and curriculum 
designer, I have encountered many Australian teachers who design and implement 
innovative classroom learning experiences aligned to screen content. Typically, however, 
screen resources associated with Australian films and television programs take the form of 
written study guides that are created after the film or program has been produced. Beyond 
the opportunity to download a pdf document, the ‘interactive’ aspect of these resources is 
often non-existent. Curriculum resources for teachers are often equally passive, again, often 
including teaching unit plans and links to possible resources. This approach is unfortunate, 
given that more and more teachers and students are using online and innovative 
multiplatform resources to support learning. To improve this approach, this research aims to 
investigate how teachers use public broadcaster resources and how broadcaster resources are 
created within communities of practice. 
 
A core objective of this study is to determine how teachers use multiplatform 
technologies and, in turn, to use this knowledge to help broadcasters to understand how to 
best work with teachers and students to access and use innovative Australian screen content 
resources. This research generates significant insights into the growing importance of screen 
content in education, and into how and why teachers use educational materials prepared by 
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SBS and screen producers. In particular, it addresses the lack of research on teachers’ 
informal online and social media learning. It also enables SBS and Australian screen content 
producers to better connect teachers with Australian screen content, and provides teachers 
with more relevant resources. This is achieved in part by the researcher being embedded at 
SBS during the course of the research. Prior to my analysis of SBS and my experience there, 
this thesis presents an overview of the Australian education sector and SBS itself. 
 
 
1.2   Contemporary Australian education 
 
In 2015, there were 382,687 full-time equivalent (FTE) in-school staff and 3,750,973 
students (ABS, 2016) in the Australian education sector. The current day-to-day teaching 
environment is fast-paced, and teachers regularly spend their after-school hours on 
preparation and marking.  
 
A core component of current Australian classrooms is the use of multiplatform 
technology. Despite the benefits of accessibility to multiplatform technology in schools, 
technology-related requirements have a significant impact on teacher time. For example, 
even the workload associated with emailing students, colleagues, and parents is a 
considerable addition to teachers’ core business of face-to-face teaching. Furthermore, the 
shift to the Australian Curriculum requires teachers from Prep/Kindergarten through to Year 
10 to redevelop and align their units of study to new national guidelines. Although time- 
consuming for teachers, this development potentially provides broadcasters with a new 
opportunity to provide relevant curriculum-aligned resources that could be used for the first 
time on a national level. It is in this landscape that broadcasters target teachers and students 
with their education resources. 
This paper shows that through its different phases of engagement with the education 
sector, SBS is moving towards a focus on more direct collaboration with teachers and 
students. This approach signals a convergence of the broadcaster and education 
communities. As an educator participating in a broadcaster community, I have developed a 
shared understanding of both communities, and this has enabled me to create more relevant 
education resources.  
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1.3 The Special Broadcasting Service (SBS) and education 
 
SBS plays an important role in education in Australia. Its educative remit is 
evidenced in the significant contributions that it has made to the debate on recent Australian 
issues. For example, since 2010, SBS Outreach community resources were added to key 
SBS television programs such as Go Back to Where You Came From Series 3 (2015) and 
First Contact Series 1 (2014). These education resources illustrate SBS’s approach of 
providing original and innovative content. Each factual television series focused on key 
aspects of the current Australian national conversation, including Australian asylum seeker 
policy and Indigenous Australian incarceration. SBS’s unique Australian program content 
has the potential to be used in classrooms across Australia. This study provides a deep 
insight into how teachers use SBS program content. 
 
The principal function of SBS, as outlined in the SBS Codes of Practice, is “to 
provide multilingual and multicultural radio, television and digital media services that 
inform, educate and entertain all Australians, and, in doing so, reflect Australia’s 
multicultural society” (SBS, 2013). This core function has enabled SBS services to have a 
distinctive role in Australian broadcasting and, notably, for the first time in 2013, included 
reference to “digital media services”. SBS content draws on international news and current 
affairs, documentary, feature film, sports, and other programs, and much of this content is 
commissioned. Around half of these SBS1 programs are broadcast in languages other than 
English so as to target a range of Australian ethnic communities.  
 
Ang et al. (2008) give an in-depth analysis of SBS as “one of Australia’s most 
important cultural institutions” (p.1), stating that “its relevance as a national broadcaster 
with a mandate to ‘reflect Australia’s multicultural society’, as its charter specifies, is even 
more significant today than it was when established more than 30 years ago” (2008, p.1). 
Ang et al. consistently argue that SBS is more than just an “ethnic broadcaster”, and that its 
most significant role is “broadcasting cultural diversity to the benefit of the nation as a 
whole” (2008, p. 2). They suggest that broadcasting cultural diversity has been achieved by 
developing an original and innovative range of programming strategies (2008, p. 254).  
 
These themes of program innovation and originality run throughout this study. How 
Australian teachers, in turn, select, curate, and create innovative learning experiences for 
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young people from SBS’s original and innovative programming is core to this study. 
Evidence of the broadcaster’s place in a multiplatform, multicultural, Australian, and global 
landscape is found in: its new services and platforms, including SBS 2; the inclusion of 
National Indigenous Television (NITV) and its free-to-air transmission; the expansion of 
SBS Radio language programs into seventy four languages; the growth of online and 
emerging platforms, such as SBS ON DEMAND; and in the inclusion of digital services in 
the SBS Charter. 
 
From 2014, the SBS Outreach education resources have been linked to all SBS 
digital television services. The Special Broadcasting Service Act (1991) specifies that SBS 
is a broadcaster with programming that is independent of the government, and that its board 
of directors is guided by the SBS Charter that outlines its functions. This Charter remains 
key to the difference between SBS Outreach, other broadcasters, and other multiplatform 
education resource providers. This is because it outlines the importance of educative content 
that meets the needs of Australia’s multicultural and Indigenous peoples. Although the SBS 
Charter does not include a specific education remit, it includes reference to both 
multiculturalism and innovation. In relation to performing its principal function, the charter 
specifies that SBS must: 
 
(a) contribute to meeting the communications needs of Australia's multicultural society, 
including ethnic, Aboriginal and Torres Strait Islander communities; and  
… (h) contribute to extending the range of Australian television and radio services, and 
reflect the changing nature of Australian society, by presenting many points of view and 
using innovative forms of expression. (SBS, 2016) 
 
It is these core principals of multiculturalism and innovation that shape the purpose of SBS 
Outreach’s community educative remit as an educative vehicle through which to share the 
SBS perspective of Australian multiculturalism. Ang et al. explain the SBS linkage between 
multiculturalism and innovation by arguing that broadcasting cultural diversity is achieved 
by developing an original and innovative range of programming strategies (2008, p. 254). 
‘Innovation’, in this study, refers to programs, resources, or learning experiences that are 
new, ground-breaking and challenging, and that encompass emerging multiplatform 
technologies to enable co-participation and creation. SBS today still has a significant role to 
play in the construction of ideas and contributions to current national debate about 
Australian identity. These themes of program and broadcaster originality and innovation are 
core to understanding SBS and education.  
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  1.3.1  SBS Outreach and education 
 
SBS Outreach, housed within SBS’s Corporate Affairs division, is the key SBS area 
that connects it to the education sector. SBS Outreach provides program-specific resources 
to the community to extend the life of key SBS programming. It is a focussed and very 
small team. In 2014–2016, this team of two, with production industry experience, was 
responsible for all of SBS’s education resources. They worked closely with the SBS Content 
Team, and commissioned content producers to create program-aligned resources prior to 
television programs going to air. From 2010–2015, each SBS Outreach project contracted 
education writers to draft the teacher notes component of its education resources. The focus 
of these resources is to provide supporting content for key SBS’s television programming 
content. Although each SBS Outreach offering is designed to work with specific program 
content, all offerings have a similar format.   
 
 SBS produces unique Australian television program content that is often immersed 
in issues associated with Australian cultural identity. Such content lends itself to the 
production of related and unique education resources. SBS Outreach’s work in the education 
sector can be understood as having three distinct phases, where Phase 1 and 2 approaches to 
online education materials inspired a third phase of more multiplatform and pedagogy-
aligned education resources. From 2015, SBS Outreach created education resources to 
support key SBS multiplatform content, notably, The Boat (2015), Cronulla Riots, and The 
Day that Shocked a Nation (2014). In 2015, SBS launched the online education resource 
hub SBSLearn. 
 
 From 2010, in a first phase of engagement with the education sector, SBS Outreach 
resources and/or events became a central feature of all of the major, annual SBS television 
programming offers. In 2014, for example, SBS Outreach created accompanying resources 
for What’s The Catch? and First Contact. Not all SBS Outreach resources are designed for 
secondary students and teachers; some are designed to target other groups such as 
workplaces or, in some cases, the community more broadly. Each SBS Outreach project has 
a similar format. A recurring feature is that each offering is curated online, and consists of 
short (approximately four minute) program video clips usually derived from SBS key 
television program episodes.  
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A co-funding partnership model between SBS and Non-Government Organisations 
(NGOs) is also an ongoing and core component of SBS Outreach resource creation. SBS 
Outreach partnerships contribute both funding and relevant subject expertise. SBS’s modes 
of engaging with the education sector can be explained through the following historical 
approach. 
 
 From 2010, SBS Outreach teacher resources were created in a hard copy, didactic, 
lesson-plan style ‘teacher pack’, booklet, and poster. The content of this booklet focused on 
question and answer comprehension activities aligned to key SBS television programs. The 
booklets and poster resources were mailed to secondary school Principals nationally, and 
some short program clips were available online. An individual education writer was usually 
contracted to write education resources for SBS Outreach.  
 
 From 2012, the SBS Outreach educational resources were in a transitional phase, 
making some pathways into a multiplatform approach. Building on the early SBS Outreach 
offering, many of the SBS education resources developed in Phase 2 were aligned to SBS 
program websites. Some Phase 2 resources incorporated small interactive components and 
were housed on SBS website program pages. There were some attempts to broadly align the 
resource content to some state-based senior subject areas.  
 
 Building on its previous development phases, Phase 3 of the SBS Outreach 
education engagement is one of consultation and consolidation. Since 2015, Phase 3 has  
demonstrated a clear collaborative and multiplatform approach to resource creation that is 
informed by the education sector. Small teams of expert teacher writers, in consultation with 
groups of education consultants, are often contracted to collaboratively write education 
resources with SBS Outreach. The multiplatform products developed in this phase include a 
range of classroom learning experience ideas that are aligned to the Australian Curriculum, 
and enable more opportunities for teacher adaptation. For example, Go Back to Where You 
Came From (2015) and First Contact (2014) resources support the Australian Curriculum 
Cross Curriculum Priorities of Aboriginal and Torres Strait Islander Histories and Cultures, 
and Australia’s engagement with Asia.  
 
 All of the SBS Outreach education resources are now curated and searchable via an 
SBS online education webpage titled SBSLearn. Sometimes, these resources include 
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opportunities for young people to collaborate with SBS through creative SBSLearn 
competitions. Sometimes, too, they are part of an active social media campaign to engage 
teachers in a conversation with SBS. SBSLearn resources are also linked to a SBSLearn 
YouTube Channel.  
 
A co-funding partnership model is an ongoing and core component of SBS Outreach 
resource creation and, therefore, of its educational objectives, for both schools and the wider 
community. Collaborations are with organisations that have an: 
 
…affinity with the SBS Charter in order to maximise the public value of its key 
commissioned programs. Outreach partnerships enable SBS to provide a more ambitious and 
engaging offer to its audience. This is achieved by building on existing networks and 
projects, sharing resources and combining organisational strengths to affinity with the SBS 
Charter in order to maximise the public value of its key commissioned programs. Outreach 
partnerships enable SBS to provide a more ambitious and engaging offer to its audience. 
(SBS, 2014) 
 
A partnership model is both an effective way to gain funding for Outreach resources, and to 
gain needed education or NGO-specific community knowledge. This approach to 
collaboration within the broadcaster community is further analysed in Chapter 4. The Once 
Upon a Time in Punchbowl (2014) series included an SBS Outreach and aMBUSH gallery 
partnership. This partnership created a photographic exhibition titled “The Heart of 
Punchbowl”, by photojournalist Matt Quilty and journalist Jackie Dent. This exhibition 
extended the life of the associated television program by providing a wider insight into the 
Australian Lebanese community living in Punchbowl, Western Sydney.  
 
 In 2011 and 2012, SBS was in partnership with Amnesty International and the 
Refugee Council of Australia for its production of Go Back to Where you Came From Series 
1 (2011), and created an SBS Outreach education resource pack more explicitly designed for 
teachers and students. This pack included edited program clips, video story descriptions, 
topical issues, web-links, and student comprehension activities relating to the themes of 
You, Your Country, and Your Global Community (SBS, 2014). These resources are 
available to teachers and the broader community online. Go Back to Where You Came From 
Series 2 (2012) resources include factual information with a small interactive component; 
again, however, most are comprehension activities with edited clips from program episodes 
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as stimulus. Go Back to Where You Came From education resources are further detailed in 
Chapter 7 of this thesis. 
 
The SBS Charter document and associated 2013 Codes of Practice confirm the need 
for an ongoing focus on providing innovative, multiplatform services for a multicultural 
Australia. In a 2014 media release, SBS Managing Director Michael Ebeid recognised the 
current importance of the SBS Charter’s key principles, acknowledging SBS’s central place 
in the growing multiplatform media landscape, and detailing its contemporary and growing 
multi-platform landscape. SBS’s new services and platforms (including NITV), its free-to-
air transmission, the expansion of SBS Radio language programs, the growth of online and 
emerging platforms (such as SBS ON DEMAND), and the inclusion of digital services in 
the SBS Charter, are all evidence of the broadcaster’s current place in a multiplatform 
landscape. 
 
In 2014, SBS made a pitch to include everyday Australians in their multiplatform 
approach. This new pitch to engage audience across platforms was a precursor to SBS 
collaborating more directly with the education community to support the development of 
education materials that incorporate a multiplatform teacher and student voice. On 13 June 
2014, SBS announced the “the start of a new brand expression inviting all Australians to 
explore and celebrate diversity”. Titled Join In, the new brand highlights the recent SBS 
focus across media platforms and on contemporary audience participation, while also 
referencing the SBS Charter by encouraging “all” Australians to participate in a cultural 
exchange. The launch of the new brand was aligned with the expected high audience ratings 
associated with the 2014 SBS Fédération Internationale de Football Association (FIFA) 
World Cup broadcasts. Join In incorporates ways for the SBS audience to create, share, and 
participate via a multiplatform approach. SBS also made a specific pitch to attract 
filmmakers to Join In via a sixty-second short film competition, hosted by online site 
GENERO TV. This filmmaking component directly encourages a youth audience to 
participate in the creation and sharing of the Join In brand, and suggests an early approach 
to the broadcaster’s interest in community collaboration. 
 
The Join In competition is an interesting multiplatform approach to consider; it is 
something that teachers and students could be interested in participating in, although 
students under the age of eighteen years were precluded from entering. For the first time, in 
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2014, SBS Outreach planning began to consider the inclusion of teacher and student voices 
in up-coming SBS online offerings. This coincided with the launch of the SBS television 
series Living With the Enemy (2014) that encouraged SBS staff to share the promo with their 
contacts, and to participate in the associated #LWTE twitter conversations. This shift to 
engaging audiences across platforms became a key feature of SBS Outreach offerings from 
2016. 
 
New online learning spaces for students and teachers—such as ABC Splash, Scootle, 
and BBC Learning—offer opportunities for more active engagement with broadcaster-
produced educational resources. These spaces encourage collaborative learning, and provide 
opportunities for teachers and students to create and contribute innovative resources. Of 
particular interest in this study, is investigating how teachers curate and create student 
content that is linked to broadcaster content. ABC Splash is an online portal that 
encompasses video, audio, and games that are described as learning materials for children 
both in and out of school. It is a key component of the ABC’s “Education portal”, as defined 
in their 2013 Annual Report. It includes a media library of ABC program-related clips and 
multiplatform works. Some of this content is curated and mapped to the Australian 
Curriculum. A relevant feature of ABC Splash is an ABC Splash Live event in which 
students from schools around Australia broadcast local news stories they create with ABC 
Splash (ABC Annual Report, 2013).  
 
In contrast to the SBS Outreach model, ABC Splash’s education offering targets pre-
school age and primary school students. It provides a vast number of resources for a vast 
range of topic areas that are not confined to ABC television content. The most innovative 
component of ABC Splash might be the interactive “join in” events and “play games” 
sections of the online portal. Both of these sections are predominantly for primary students, 
with only a small number of options for students up to Year 10 level. In contrast, due to the 
mature content of most of SBS television programming, SBS Outreach resources are 
predominantly targeted at the wider community and upper secondary students and teachers. 
A recurring feature of the SBS Outreach resource offering is short, relevant cut down 
program video clips usually derived from program episodes.   
 
BBC Learning online also contrasts with SBS education offerings. The BBC outlines 
its approach below: 
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BBC Learning transforms lives through education by delivering annual campaigns aimed at 
countering a cultural, societal or educational need; formal education for children and young 
people linked to the curriculum such as Bitesize; and informal factual learning for all 
audiences to inspire curiosity and learning, such as BBC iWonder. 
BBC Learning is central to delivering the BBC’s mission to educate as well as to inform and 
entertain and its Charter commitment to promote education and learning (BBC, 2016). 
 
Directly aligned to the education remit in the BBC Charter, BBC Learning offers a 
very focussed curriculum-aligned approach to its curated online education content. 
Established in 1998, BBC Bitsize offers learning resources aligned to all curricula across the 
United Kingdom, providing in-depth links to curriculum documents in England, Northern 
Ireland, Scotland, and Wales. Not all of the education resources offered on BBC Learning 
are aligned to BBC program content; often, the education resources focus on curriculum- 
themed revision work. In 2016, the BBC website stated: “Today Bitesize is used by 83% of 
secondary school students in the UK with average unique browsers of 2.8 million each 
week. It is a valued resource for students, with 80% of students saying that it helped them 
feel more prepared for their GCSE exams” (BBC, 2016). Similar to ABC Splash, not all 
BBC Bitesize content is directly aligned to BBC program content; rather, it incorporates a 
diverse range of primary and secondary curriculum-related topics, ‘learner guides’ and, 
sometimes, specifically created ‘class clips’. Of greater interest to SBS Outreach is the 
focussed offering of BBC iwonder, which applies a succinct question-lead format to connect 
viewers to BBC program content.  
 
Scootle, an online portal developed by Education Services Australia (ESA) that 
contains over 20,000 curriculum-aligned digital resources, also includes Scootle Community, 
an online professional learning network for Australian educators. To date, however, there 
are no detailed studies of digital education resource development, of how teachers are taking 
up and using Australian public broadcaster screen content or education resources, or of how 
teachers are using online networks and resources to discuss, learn about, create, and extend 
their use of such resources. This project addresses this gap by investigating how teachers are 
using public broadcaster multiplatform resources in and outside of the classroom. 
There are minimal innovative teacher and student broadcaster resources for 
secondary and tertiary audiences. Most Australian broadcaster education materials follow a 
similar question-and-answer, comprehension study guide approach. Nevertheless, there are 
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some innovative multiplatform models associated with mainstream youth media 
programming. Although not accompanied by Outreach or education bridging materials, 
ABC’s triple J, for example, has a key dominance in Australian youth programming. The 
way in which triple J engages youth audiences is important to consider in this research, as 
this multiplatform approach could be successfully used with education resources.  
There have been recent moves by the ABC to provide a stronger link between triple J 
and both the ABC1 and ABC2 television networks. Recent crossover experiments with these 
networks include an ABC 1 documentary titled Dead Drunk (2014), hosted by triple J 
radio’s Hack program, and a follow up by an ABC2 online, twitter and televised audience 
conversation. It is likely that this exploration of triple J youth programming across platforms 
is to continue with the recent (May 2014) launch of the double J radio network. Another 
interesting triple J and ABC Open 2012 collaboration was Road Trip Relay. These 
innovative programming models could be interesting to consider for education and Outreach 
materials. The success of the Road Trip Relay collaboration was highlighted in the 2013 
ABC Annual Report that details relevant, associated, significant online audience 
participation: 
…a major crowd-sourcing project that saw 2160 young travellers sharing 8213 stories of 
their summer travels around Australia in photos and/or video. This content was published on 
the triple j and ABC Open websites and on social media platforms. ABC Open used time 
lapse videos from selected travellers to create a simulation of the road trip experience 
circumnavigating the country. The virtual Road Trip Relay launched online in March 2013 
and covered 16 000 kms. (ABC, 2013 Annual Report, p. 37) 
 
These contemporary, multiplatform ABC examples provide new ways to consider how 
young people like to engage with online learning, and how those who construct education 
materials could more effectively engage teachers and their students. 
 
 
In 2013, SBS re-launched SBS 2. This television channel is defined as a “youth- 
focussed, multi-platform channel” (Swift, 2013). SBS Managing Director Michael Ebeid 
echoes the 2013–2016 SBS Corporate Plan in his statements about its re-launch: "SBS 2 will 
be a channel which is fun and inclusive and all about giving our younger audiences content 
in the fast-paced way they want it, when they want it and on a device they choose to view it” 
(Ebeid in Swift, 2013). SBS 2 includes functionality to enable whole series of selected 
programs to be screened back-to-back via SBS ON DEMAND. Media releases associated 
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with the re-launch highlight the importance that SBS places on understanding youth 
programming: 
 
We know that younger audiences engage with SBS when we broadcast key content like Go 
Back to Where You Came From, East West 101 and Housos but we want to give that 
audience a channel they can call their own and that is fully integrated with an online 
offering. (Ebeid, 2014) 
 
One of SBS 2’s key programs is The Feed. This daily (and repeated daily) SBS-produced 
program incorporates daily news, topical commentary, and in-depth feature stories. The 
Feed’s content is often aligned to popular culture, and is hosted by four young journalists. 
This study flags that more such cross-platform links and Outreach education resources 
aligned to SBS 1, SBS 2, and NITV could be of interest to teachers and their students. In 
2016, SBS 2 was re-launched as SBS Viceland, continuing its youth focus. 
Social Media has a significant impact on both SBS and ABC. This is in line with 
current data on its high use and take-up rate in Australia that indicate that “72% of online 
Australians have at least one active social media profile and 37% participate in social TV” 
(ABC Annual Report, 2013, p. 61). As argued by the ABC itself, it is clear that social media 
is being utilised in a range of interesting ways to: 
interact with and build audiences, gather feedback, research and keep abreast of industry 
trends and as a new platform for the delivery of ABC content. Not only does social media 
give the ABC new ways of sharing, promoting and talking about its content, it has created a 
new kind of conversation in which audience members share their views and ideas with each 
other in real time. (ABC Annual Report, 2013, p. 61) 
 
 
As audiences shift to accessing more broadcaster content online, Australian public 
broadcasters are shifting their approach to audience engagement. New interactive and 
multiplatform approaches across SBS channels and platforms situate opportunities for the 
broadcaster to engage in educational interactivity (Convergence and 360 degree 
programming by broadcasters are further discussed in Chapter 2). The SBS Charter is itself 
innovative, and continues to be core to SBS’s difference from the other Australian Public 
Broadcaster (the ABC), and from other Australian commercial free-to-air and subscription 
television networks.  
 
Successful recent SBS programming that aligns to the SBS Charter is most 
epitomized in the Go Back to Where You Came From series and the One Day series 
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programs and their associated multiplatform work. These programs are innovative and target 
new audiences. Cunningham highlights the significance of these contemporary television 
series and their associated products in the Australian media landscape. He argues: 
 
SBS has now caught up to its sister public broadcasters, embracing online affordances, 
which have begun to see it renovating its engagement with its very particular, but extremely 
diverse, stakeholder communities. (2013, p. 101) 
 
Both of these SBS television series are supported by interesting multiplatform content. 
However, while some of these SBS Outreach resources are used by teachers, their core 
focus is not educational. Multiplatform work for One Day in Cabramatta, for example, 
includes a co-funded ebook of stories focused on the characters in Cabramatta derived from 
a clever ‘tea cart’ model where passersby told their stories in exchange for Chrysanthemum 
tea. Co-funding through a partnership model is a key component of SBS Outreach resource 
creation. The June 2014 One Day in PunchBowl series has an accompanying black and 
white photography coffee table book and associated exhibition of photographs of 
Punchbowl characters by artist Matt Quilty.  
 
These innovative Outreach models provide relevant ideas that could be linked to 
more specifically focused Outreach education resources. Although many copies of these 
SBS Outreach resources are downloaded, there is no formal data available on how they are 
used in classrooms. Informally, SBS Outreach believes that Go Back to Where You Came 
From is used by many teachers in classrooms. This is supported by current, public 
Screenrights’ data that indicates that the program earned $340,000 from Screenrights across 
two series up to 2013 (2013). This study seeks to determine how teachers use SBS program 
content and SBS Outreach education materials in and outside the classroom. The following 
section explains National Indigenous Television (NITV), a key division of SBS that began 
to link to SBS Outreach resource creation in 2015. 
 
 
   1.3.2 National Indigenous Television (NITV) and SBS 
 
On 12 December 2012, SBS launched NTV, the new national, free-to-air Indigenous 
Television service. This launch aligned to the Australian Federal Government’s decision to 
transfer annual funding from National Indigenous Television Limited to SBS. “NITV 
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informs, educates and entertains its Indigenous and non-Indigenous audiences about the 
issues that matter the most to Indigenous Australians. NITV provides a rich diversity of 
cultures, languages and talent” (SBS, 2016). SBS is now working in collaboration with 
NITV to create programs across the areas of news, current affairs, documentary, drama, and 
children’s content. NITV has a long history of commissioning a range of innovative 
children’s programs, predominately from the Indigenous production sector, that make strong 
links between television and early learning.  
 
There are increasing links between NITV and SBS Outreach, with whom I worked 
closely while at SBS. Importantly, NITV is the only SBS area that broadcasts program 
content targeted at children. It was developed as the result of a strong need to have 
Aboriginal and Torres Strait Islander peoples represented on Australian television. NITV 
explains: 
The Royal Commission into Aboriginal Deaths in Custody made key recommendations in 
1991.  It recognised that the negative portrayal of Indigenous people in the media affected 
Indigenous people’s self-perception.  It also affected public opinion and in turn public 
policy.  It recommended that Indigenous people be given control over the media. 
In July 2007, with a small staff team, NITV started beaming out across the bush. From an 
office in Alice Springs, a long-fought for milestone in modern Indigenous history was 
finally reached: a national Indigenous television service - Indigenous people telling 
Indigenous stories, in control of how their images are portrayed. By the end of that year 
NITV was broadcast on Foxtel, Austar and Optus. 
This milestone was the result of more than 25 years of campaigning by Indigenous 
Australians for the right to have our unique stories, languages, culture and aspirations 
accurately reflected within the media landscape. (NITV, 2016) 
 
Core to SBS’s charter is the provision of content for ‘all’ Australians, and from 
multiple viewpoints. With NITV, SBS plays an important role in meeting the needs of 
Aboriginal and Torres Strait Islander Australians. This role is particularly pertinent in the 
areas of children’s programming and educational content for schools. NITV is important to 
analyse in this study, given the direct links between its content and the education sector. 
NITV’s programming schedule has more children and youth programs than SBS as a whole.  
 
A core part of NITV’s transition to SBS was an adaption of SBS’s Codes of Practice. 
Code 8, specifically aligned to NITV, was developed. Under ‘general programming’, this 
code refers to both diversity and language. Regarding diversity, Code 8 states that: “NITV 
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aims to reflect the diversity of Aboriginal and Torres Strait Islander peoples and to feature a 
range of views in its presentation of Indigenous perspectives”; and, in relation to language, 
“NITV aims to reflect the linguistic diversity of Aboriginal and Torres Strait Islander 
peoples in its content subject to the supply and quality of programming” (SBS Codes of 
Practice, 2014, p.15). Unlike the other SBS codes, Code 8, which refers expressly to NITV, 
includes Code 8.7 titled ‘Children and young people’. This code highlights the important 
and unique link that NITV has with programming for children and young people, where 
education is prefaced. 
 
NITV program content is sometimes used in schools, and teachers express a keen 
interest in content that includes Aboriginal and Torres Strait Islander perspectives that align 
to the current Australian Curriculum’s Cross Curriculum priorities. This use of NITV 
content includes its children’s, news, documentary, and current affairs programming. Some 
Australian teachers are using NITV program resources to provide learning experiences 
aligned to Aboriginal and Torres Strait Islander perspectives for both Indigenous and non-
Indigenous students. Nevertheless, many Australian teachers express an interest in having 
more Indigenous resources but are not aware of NITV program content. Recent 
collaborations between NITV and SBS Outreach could enable more Australian teachers to 
be aware of NITV children’s and broader program content. 
 
 Past and current NITV programs commissioned for children and/or youth include: 
Bro-Town (2004–2009), Waabiny Time (2009 and 2012), Letterbox (2009), Cool School 
Antartica (2010), Yarramundi Kids (2010), Go Lingo (2011), Move it Mob Style (2012), 
Mugu Kids (2014), and Fusion (2015). Waabiny Time (or Playing Time) (2009 and 2012), 
created by L’unica Productions, is the first Indigenous Australian program specifically 
targeting an early years audience: 
 
It targets children aged three to six years, has a strong educational focus, and includes 
original songs, animation, crafts and ‘sand yarning’ (stories). The aims of the show are to 
educate while entertaining, preserve Indigenous languages through storytelling, and 
showcase the richness and diversity of Indigenous talent. (Lonsdale, 2010, p. 24)  
 
The Australian Children’s Television Foundation (ACTF) notes that Waabiny Time Series 2 
(2012) aligns to the Australian Curriculum learning areas of Arts (Media Arts), English, 
Geography, Languages other than English (LOTE), and Science. The ACTF also gives a list 
of relevant themes or topics that the series encompasses, including Aboriginal and Torres 
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Strait Islander histories and cultures, communication, communities, and relationships. 
However, neither the ACTF nor NITV provide accompanying education resources for 
Waabiny Time. 
  
Yarramundi Kids (2010) is another key NITV program designed for children. Its 
focus is on the value of family and friends, healthy living, and caring for the environment. 
Its format encompasses puppetry, storytelling, location stories, animation, and Indigenous 
Australian role models. The associated production company, Gracie Productions, conducted 
training workshops and community education programs related to issues such as child abuse 
and domestic violence. In 2010, the Yarramundi Kids puppet show travelled to remote 
school communities in East Arnhem Land. This unique outreach component extended the 
life and value of the television series; however, it had a minimal online component. 
 
Despite SBS and NITV’s innovative program content, it is unclear how teachers and 
their students access and use this content and its associated education resources. This study 
provides a unique opportunity to discover how teachers use SBS multiplatform resources. 
To this end, the following research questions underpin this study: 
 
 
Figure 1.1 Research Questions 
 
 
1.	   How	   do	   Australian	   teachers	   use	   SBS	   multiplatform	  
educational	  materials	  in	  school	  and	  out	  of	  school?	  
2.	   How	   do	   Australian	   teachers	   use	   informal	   professional	  
learning	   through	   social	   media,	   online	   communities,	   and	  
peer	  conversations	  to	  enhance	  their	  classroom	  practice?	  
3.	  How	  has	  SBS	  changed	  its	  educative	  practice,	  and	  what	  are	  
the	   pedagogical	   implications	   for	   teachers'	   use	   of	   screen	  
content?	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  1.4 Significance of the study 
 
 
 
There is a lack of existing academic research on the use of Australian screen content 
in Australian secondary schools. This research, in concert with the larger Australian Screen 
Content in Education Project, to which it is linked, addresses this gap. It is focussed on a 
case study of engagement with SBS screen content to understand teachers’ formal and 
informal learning, while also acknowledging that innovative teacher professional learning 
can inspire engaging learning experiences for students. As Cameron et al. (2013) explain: 
“Teacher knowledge, human capital in the classroom, is one of the most critical factors 
influencing student achievement and is presumed to play a vital role in the learning process” 
(Cameron et al. 2013, p. 377).  
 
As a result of my own teaching, (more recent) school leadership, and experience of 
teachers’ professional learning, I have observed that teachers participate in considerable 
self-directed online and informal learning that is connected to peer learning, social media, 
and social networks. This approach to professional learning has the potential to create 
innovative, relevant, contemporary, curriculum-aligned learning experiences for young 
people. However, there is currently limited knowledge of how teachers are using new media 
forms, particularly outside the classroom, to inform their learning and to develop their 
practice. This focus on informal community learning contrasts with the current educational 
policy environment in Australia that often emphasises formal approaches to education, 
notably, academic testing. Furthermore, teacher practice and, indeed, teacher professional 
learning, are often founded on the concept of improvements in teacher quality being 
measurable by increased student achievement. My research, therefore, has the potential to 
inform the current and future education policy discourse. Given teachers’ experience with 
learning, schools and curriculum, their input is considered key to this research. 
 
There has been little research to date on how networked, social communities can be 
used to help teachers to more effectively use multiplatform screen content. This project 
investigates and advances the creation of curriculum-linked, innovative Australian screen 
resources designed with, and for teachers. This investigation is essential, given our 
increasingly visual, screen-based world and the increasing use of screen content by teachers 
and students. Students and teachers in Australia have increasing access to technology. With 
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this increasing access to technology, is the need to provide aligned learning experiences for 
both in-school and out-of-school learning. The Australian Government’s (2012) Beyond the 
classroom: a new digital education for young Australians in the 21st century report 
highlights how changes in technology have significantly impacted on teacher practice and 
student learning: 
 
It is no secret that using social media and digital technology, our children send and receive 
information in radically different ways to previous generations. The old industrial, “stand 
and deliver” model of education is long gone…The walls of the classroom and the home 
have been expanded by social media, the cloud, wikis, podcasts, video-conferencing etc. 
These are new learning environments and they are local, national and global and populated 
by whole communities in addition to family, teachers and friends. (p. 4) 
 
Ongoing changes in multiplatform technologies will continue to respond to, and create 
changes in Australian society. This, in turn, will continue to impact on formal and informal 
learning both in and out of school. 
 
Developing an online community of teachers is relevant to the creation of 
multiplatform resources within this study. Ito (2010) contends that participation in the 
digital age involves more than accessing online information and culture. She notes that 
when youth use new media, they often engage in peer learning and, as a result, their 
understandings of expertise and authority change. The present study aims to determine how 
online and peer teacher learning can best be harnessed to engage teachers. Gee (2010) 
developed a relevant “fundamental principle” regarding participation that he sees as linking 
some notions of digital media and learning. These notions can be aligned to the importance 
of screen media content and the relevance of Australian screen content resources for 
Australian teachers across the curriculum. Gee argues that: 
 
[the] emerging area of digital media and learning is not just the study of how digital tools 
can enhance learning. It is, rather, the study of how digital tools and new forms of 
convergent media, production, and participation, as well as powerful forms of social 
organization and complexity in popular culture, can teach us how to enhance learning in and 
out of school and how to transform society and the global world as well. (2010, p. 14) 
 
 
The collaborative nature of new media and popular culture forms is relevant to consider in 
this study. Jenkins et al. (2009) refer to how a “participatory culture” has developed. That is, 
with a rise in access to technology and an increase in production capabilities, there has also 
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been a rise in youth participation. The present study aims to determine how this increase in 
access and technologies is associated with use of Australian public broadcaster resources. It 
explores how such resources could more effectively contribute to teachers’ work and 
learning, and how they could best be harnessed by screen producers to this end.  
 
 
 
1.5 Original and new contribution to knowledge 
 
 
Understanding education and broadcaster communities of practice is key to this 
study. While there are comprehensive studies of students’ informal, out-of-school and peer 
learning (Vadeboncoueur, 2006; Jenkins et al., 2009; Gee, 2010; Ito, 2010; Sefton-Green, 
2013 and 2014), to date, there has been only limited investigation of practising teachers’ 
out-of-school, informal online learning and communities of practice. There is some recent 
research on pre-service teachers’ online learning and communities of practice (Yeh, 2010; 
Cavas and Kim, 2013), and there is much work on the connection between television and 
learning (Lonsdale, 2010; Fisch, 2003; Moss et al., 1991). There is, however, limited 
knowledge of how teachers use and learn from public broadcaster resources in Australian 
education communities, and very little published research on their use of online resources 
and social media for professional learning. There is also no published research comparing 
and contrasting Australian broadcaster and education communities of practice. This study 
intends to determine how SBS creates education resources in its community of practice, and 
how teachers use these resources in their community of practice. This analysis includes 
broadcaster creation of multiplatform screen content resources and teacher access, curation, 
and use of SBS multiplatform screen content resources both in and out of school.  
 
This is the first major study of the production and use of Australian public 
broadcaster online teacher resources. My access to SBS Outreach through my work at SBS, 
combined with my experience as an educator, enabled me to analyse broadcaster production 
and education communities through participant observation and action research in ways not 
previously possible.  
 
Given that teachers are the most knowledgeable about teacher practice and teacher 
and student learning, it is key that they be considered experts in this domain. Therefore, 
their perspectives are key to acknowledging the value of teachers to student learning, and to 
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understanding how Australian screen content resources can be best created. By taking the 
unique approach of foregrounding these perspectives in the creation of Australian screen 
content, this study informs ongoing innovative and creative approaches to developing 
relevant, engaging, and widely-accessed screen content resources for teachers and students. 
My recent work in education has been aligned with professional learning for teachers and 
leadership of teaching teams. In this work, I have realised the importance of supporting and 
leading teachers to improve quality teaching and learning. In Dinham’s work on the 
importance of quality teachers he argues: 
 
The biggest equity issue in Australian education today isn’t computers, new buildings or 
equipment. It’s the need for each student to have quality teachers and quality teaching in 
schools supported by effective leadership and professional learning in mutually respectful 
community contexts. (2011, p. 38) 
 
 
Other key gaps in the literature to date indicate that despite some public broadcasters 
creating innovative multiplatform resources for children, there is little innovative, 
multiplatform, Australian broadcaster content designed for, and with secondary and tertiary 
teachers and students. While ABC Splash has recently created some online learning 
resources for secondary school students, historically, the vast majority of innovative online 
media content has been designed to support early years learning and primary school children 
(that is, rather than secondary school students and teachers who are the focus of this study). 
The research on international and national public broadcasters indicates an interest in a 360-
degree programming model as best practice (Doyle, 2010). The focus within this model is 
the consideration of online and multiplatform content from pre-production through to 
broadcast. Much of the recent work on contemporary international public broadcaster 
practice refers to both convergence and 360 programming. Doyle clarifies: 
 
A 360-degree strategy implies that, from the earliest stages of conceptualization, content 
decisions are shaped by the potential to generate consumer value and returns through 
multiple forms of expression of that content and via a number of distributive outlets (e.g. 
online, mobile, interactive games and so on) of which conventional television is just one, 
albeit still a very important one. (Doyle, 2010, p. 432) 
 
SBS and other public broadcasters repeatedly acknowledge this understanding of 
convergence and 360-degree programming in a multiplatform media landscape. Managing 
Director Michael Ebeid explains the multiplatform SBS context: 
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Today, SBS delivers news and programs across three radio networks in 74 language 
programs, five television channels, online and emerging platforms, and in more languages 
than any other broadcaster in the world. That’s our point of difference as a public 
broadcaster in Australia and internationally. (2014)  
 
Debrett (2009) refers to the term ‘hyper-engagement’ with 360-degree programming, 
whereby audiences are progressively built up and can then be directed towards those 
distributive outlets where attention is converted to revenue. This, as the BBC’s David Booth 
explains, is crucial:  
 
If we didn’t have 360 degree commissioning, just nothing would cut through. We wouldn’t 
get the viewers and it’s about hyper engaging back. That’s the thing. We’ve connected with 
the viewers and we’ve given them what they want and the key over the next two years is to 
get all this traffic that we’ve got online and hyper-connect them back into the linear 
channels. If you do that, you’re onto a winner. (Booth in Debrett, p. 439) (original emphasis) 
 
This model is not often encompassed in broadcasters’ secondary and tertiary education 
resource development. This study argues that there is a link between the television 
industry’s so-called innovative 360-degree programming model and Williamson’s (2013) 
futures approach to education where he argues for the importance of a “decentred 
curriculum”, where innovative learning could occur through everyday interactions and 
communities of practice. This innovative, convergent, future-oriented curriculum model is 
very relevant for understanding both teacher and student learning: 
 
…learning is now increasingly decentered and dispersed in time and space, horizontally 
structured, networked and connective, and convergent across many different media. In a 
networked world, learning can take place online as well as in high schools, museums, after 
school programs, homes, business, broadcast media, public libraries, and community 
settings. The emphasis is increasingly on dispersed, decentralized, and virtual learning 
taking place fluidly across lifetimes, social sectors, and media, with the Internet itself 
imagined as a learning institution. (Williamson, p. 33) 
 
Just as we can now view the future of broadcasting through a 360-degree programming 
model, we can also see the future of curriculum aligning with innovative multiplatform 
approaches. Accordingly, the nature of this study enables new understandings between 
broadcaster and education communities—understandings that could result in the alignment 
of this 360 degree programming model and the development of education resources. 
 
 In our increasingly visual-focused, screen-based world, teachers and students are 
already using, engaging with, and creating screen content across the curriculum. This can 
reasonably be expected to increase in the future, therefore increasing the importance of 
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research that examines how social communities can be used to help teachers to more 
effectively use multiplatform screen content. Through the insights gained into how 
resources are currently used in classrooms and in teachers’ professional learning, this 
research is also expected to inform producers of screen content about how best to engage 
teachers and their students with innovative Australian screen content resources.  
 
 
 
1.6 Introduction to the phases of the research project 
 
 
The approach to data collection is a multi-part case study methodology. The three, 
interconnected cases in this study provide complex evidence, data, exploration, and 
description of how teachers use SBS resources, and enable the action research to “retain the 
holistic and meaningful characteristics of real life events” (Yin 2002, p. 2). The format and 
chapter structure of the main body of the thesis is aligned to the three case studies and are 
specified in Figure 1.2: 
 
 
Figure 1.2 Case Studies  
 
 The research for this project was carried out over a three-year period using a variety 
of research methods. It was determined that a qualitative case study approach was relevant 
to understanding social theories of learning. Lave and Wenger (1991) also used the case 
study approach to develop an understanding of apprentice peer learning. Underpinning this 
qualitative case study research is an action research methodology. This methodology is very 
Case	  Study	  One:	  How	  teachers	  learn	  from,	  and	  teach	  with	  SBS's	  Go	  Back	  to	  Where	  You	  Came	  From	  
Case	  Study	  Two:	  How	  teachers	  learn	  from,	  and	  teach	  with	  SBS's	  First	  Contact	  	  
Case	  Study	  Three:	  	  A	  close	  study	  of	  how	  SBS	  creates	  innovative	  online	  education	  resources	  -­‐	  SBS	  Learn	  
 
 
37 
relevant for this study in that it is grounded in social theories of learning, where it is 
understood that significant learning comes from being part of a new community of practice. 
In this study, action research methods are uniquely applied not only in the education 
community that I am familiar with, but also in relation to the divergent broadcaster 
community that I was also a part of.  
 
In each of the case studies, multiple data collection methods enabled an in-depth 
investigation of in- and out-of-school teacher communities of practice. The qualitative 
methods comprised a researcher/participant journal, teacher semi-structured interviews, 
optional teacher collaborative planning meetings, social media network analysis of relevant 
SBS television programs, and participant observation. The secondary school teacher 
participants involved in this study were deliberately selected from Australian urban and 
regional areas to provide a range of participants across diverse regions linked to SBS’s 
multicultural remit. 
 
In 2014–2015, prior to doctoral confirmation, my project work included background 
research on SBS and public broadcasters, and the development of a researcher relationship 
with SBS. The key data collection tool—the researcher narrative journal—was commenced 
in this phase. To identify key gaps in the research, the literature review also began in this 
phase. During this time, I also established the SBS program case studies and the associated 
informal initial broadcaster and teacher twitter observations. 
 
My 2015–2016 work on this research project, post confirmation, included the 
ongoing researcher narrative journal, ethics approval, data collection, detailed analysis of 
SBS program content, the commencement of semi-structured interviews, and some 
researcher–teacher collaborative planning meetings. The approach to initial data collection 
included the determination of research questions and qualitative methods options. All 
required course work was completed in this time. 
 
Initial data in this study was collected in relation to how teachers use SBS program 
content and resources associated with SBS’s commissioned three-part documentary 
television series Go Back to Where You Came From Series 3 (Cordell-Jigsaw-Zapruder, 
2015), and Season 1 of the commissioned three-part documentary series, First Contact 
(Blackfella Films, 2014). These programs were core to the SBS production slate while I was 
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embedded at SBS. Both programs epitomise SBS’s focus on providing content for all 
Australians, and contributing to a national conversation about important Australian issues. 
Both of these challenging-event television programs are very significant as contemporary 
examples of SBS’s current direction and focus. First Contact went to air for the first time in 
November 2014 across SBS 1, SBS 2, and NITV. It showcased the connection between all 
three channels, and the importance the broadcaster placed on the program as epitomising the 
SBS Charter.  
 
During 2015 and 2016, project work included the ongoing researcher narrative 
journal, ongoing semi-structured interviews, the commencement of in-depth interviews and 
observations of teacher practice, and most researcher–teacher collaborative planning 
meetings. In this phase, social media data was collected on key SBS 2015/2016 television 
programs, particularly the key case study programs Go Back to Where You Came From 
Series 3 (2014), and First Contact Series 1 (2015) (See Case Studies 1 and 2, and Chapters 6 
and 7). The analysis of these programs focuses on how teachers access, use, and adapt the 
related SBS Outreach and other resources, and how they create their own resources 
associated with the programs.  
 
The research methods align with my position as a researcher embedded at SBS, and 
acknowledge my role as a reflective practitioner involved in the work itself. This role 
includes development of the research from the informed perspective of an educator 
supporting SBS to create relevant resources for teachers and students. I was both a 
participant and an observer in the learning community, using field notes and an ongoing 
researcher journal throughout the research process. 
 
From 2015–2016, data collection included the ongoing researcher narrative journal, 
finalisation of data collection, and the documentation of the study results, including analysis 
of SBS social media and multiplatform works, particularly those associated with SBSLearn 
(see Case Study 3, Chapter 8), final in-depth interviews, collaborative planning meetings, 
teacher observations, editing and publication, international conference presentation, and 
journal writing. 
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CHAPTER 2: LITERATURE REVIEW 
 
2.1 Introduction  
 
This literature review commences by highlighting the gaps in the literature and then 
addressing two broad themes, education, and broadcasting. As innovation in broadcasting 
and innovation in teacher practice are core to this investigation, the review first provides a 
context of innovation in schools and at Australia’s Special Broadcasting Service (SBS). It 
then outlines how communities of practice have been theorised, provides an analysis of 
media education, informal learning and digital learning, and concludes with broadcaster 
convergence and audience issues.  
 
The most significant broad gaps noted in the literature review to date are the lack of 
analysis of teachers’ informal, online, and digital learning, and the role of public service 
broadcasters in education. While much of the literature on public broadcasters focuses on 
engaging audiences through multiplatform approaches, scant attention has been paid to 
innovative programming models for creating education resources and engaging teachers as a 
specific target audience. This thesis aims to address some of these identified gaps in the 
education, television, and cross platform literature by examining how public broadcasters 
can best create innovative, engaging, and relevant resources for teachers.  
 
Research into public service broadcasting around the world often includes discussion 
of the SBS (Mendel, 2013; Banerjee and Seneviratne, 2006; Millwood, Hargrave, and Shaw, 
2009; Debrett, 2009), but there is virtually no scholarly work on SBS and education, and 
only limited work on SBS’s online presence. The key text on SBS, Ang et al.’s (2008) 
history of the organization does not discuss SBS online in any detail, and only briefly 
analyses some of the historical, innovative SBS programs that have been created for young 
people. These include youth radio program Alchemy, and the short-lived soap opera Kick. 
Cunningham (2013) picks up on the role SBS plays in content innovation, but does not 
discuss its role in education, despite the fact that educational resources have been developed 
around recent innovative programming such as Go Back to Where You Came From, Series 3 
(2015) and First Contact, Series 1 (2014). These key SBS programs that feature in this study 
will be explained in more detail in Chapter 3. Cunningham (2013) argues that the role of the 
public service broadcaster (PSB) in a post-scarcity media environment is one of “distinctive 
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innovation”, and that a “commitment to innovation in the provision of new products and 
services can be defined as distinctive” (Cunningham, 2013, p. 65).  
 
Only from 2015 did SBS Outreach begin to trial innovative, collaborative or 
partnership models with the education sector directly. Interesting gaps to consider exploring 
are those associated directly with student and teacher voices or SBS and school partnerships. 
Through my work with SBS Outreach in 2014 and 2015, a more collaborative teacher 
broadcaster partnership model was developed. This mutually beneficial model aligned to 
Lave and Wenger’s (1991) communities of practice social theory of learning. Finding 
answers to what teachers want, what they consider to be innovative and experimental in line 
with SBS’s charter and multiplatform interests, are key literature gaps that this study 
explores. In part, new understandings are achieved by this contribution to the support of 
SBS education content. Most studies of public broadcasters focus on the demand side only, 
rather than on the connection between broadcaster and education communities. 
 
As with SBS and education, there are relatively few studies that analyse SBS’s 
online presence, despite the fact that Australian audiences are increasingly connecting with 
the public broadcaster through social media platforms. McClean (2011) analyses the 
conversations facilitated by a multicultural online forum, arguing that there is much 
potential for new participatory mediums to increase engagement of those who might not 
have previously been a part of the national conversation. McClean’s work is relevant to this 
current study in that it flags the importance of the current multiplatform landscape at SBS. 
She discusses the potential for SBS social media platforms to facilitate “multicultural 
sociability” through an analysis of the online chat and comments that follow Insight, an SBS 
television current affairs forum. Highfield, Harrington, and Bruns (2013) investigate this 
intersection of Twitter and SBS live broadcasting around the 2014 Eurovision Song Contest. 
Their detailed analysis of hashtag data enables insight into online communities, and inspires 
the present study’s approach to investigating teacher conversations in relation to SBS 
television programs and associated SBS Outreach resources. 
 
  2.2 Communities of practice 
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As outlined in Chapter 1 and the previous section, there is minimal research 
connecting broadcaster and education communities. This section of the literature review 
focuses on communities of practice, as it is the key theoretical framework that underpins this 
study. Lave and Wenger (1991) argue that the most effective learning comes from 
establishing effective communities of practice. Communities of practice theory places 
learning in the “context of lived experience of participation in the world”, and 
conceptualizes this form of learning as a fundamental “social phenomenon” (Wenger, 1998, 
p. 3). This social theory of learning explores the idea that engagement in social practice is 
the fundamental process by which we learn and come to understand ourselves. This study 
uses Lave and Wenger’s framework to investigate how teachers are learning with, and 
using, broadcaster resources both in and out of school.   
 
Lave and Wenger’s early work (1991) concerns two central concepts significant for 
learning, ‘Situated Learning’ and ‘Legitimate Peripheral Participation’. Situated Learning 
refers to the social process of learning co-constructed in a context, and Legitimate Peripheral 
Participation refers to how new learners in a group learn from low risk simple activities that 
they observe and/or participate in; this activity helps them to become a part of a community 
of practice. These concepts encompass the importance of the social learning environment, 
and a valuing of the sharing of knowledge from expert to novice in a community of practice. 
In this work, Lave and Wenger investigate communities of practice through ethnographic 
studies of apprenticeship, noting that “acceptance by and interaction with acknowledged 
adept practitioners make learning legitimate and of value from the point of view of the 
apprentice” (1991, p. 110). They argue that this form of participation allows apprentices to 
learn from experienced practitioners and the associated culture of the workplace. Although 
the specific contexts of these studies differ from the present case study, the notion of 
apprenticeship research links to the themes in this study in that Lave and Wenger discuss 
how people learn from the informal learning surrounding their occupations, including peer 
learning. In this study, teacher learning from sharing through multiplatform resources is core 
to the analysis. How I learn from the broadcaster community and share my knowledge of the 
education community is also key to this study. 
 
 Similar to this present study, Cameron et al. (2013) discuss the importance of teacher 
learning in relation to student learning. They argue that commitment to learning is 
dependent upon “a readiness to allocate scarce personal resources” (Lortie, 1975, p. 189; in 
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Cameron et al., 2013, p. 378). Importantly, Cameron et al.’s work highlights that even 
though it is presumed that professional learning is valuable and links to quality teaching, 
there is little research that analyses the effects of professional learning and how it impacts 
student or teacher learning. Cameron et al.’s 2013 work also analyses teachers’ and 
principals’ experiences of professional learning, and provides a perspective on how and why 
individual teachers choose to engage with it. Their findings are relevant to this study in 
offering a teachers’ perspective on their learning. They argue that most teachers claim to 
value working with their colleagues. This peer learning is central to Lave and Wenger’s 
community of practice theory, and to this study. Cameron et al. claim that a link to other 
teachers’ classrooms, watching colleagues at work, and taking time to share their ideas 
outranked all other professional learning opportunities (p. 381). Also of relevance is 
Cameron et al.’s analysis of teachers and learning communities “in spite of recognising the 
advantages of learning communities, opportunities to work collaboratively or to mentor 
others did not occur in most case schools” (p. 382). 
 
 Cameron et al.’s (2013) work also explains the significance of investigating the 
crossovers between teachers’ professional and personal lives. He argues that there are 
“unavoidable interrelationships between professional and personal identities, if only because 
the overwhelming evidence is that teaching demands significant personal investment” (p. 
388). He also explains that teachers want professional learning that is relevant to their 
“personal development” and “even to their family lives” (p. 388). To support this idea, 
Cameron et al. argue for the importance of valuing and supporting teachers in all aspects of 
their lives: “A successful understanding of teacher learning must acknowledge each 
important aspect of the teacher’s life simultaneously” (2013, p. 388). Their (2013) work 
concludes with a relevant summary of the way forward for learners: 
 
Learners could be encouraged to assume increasing responsibility for identifying 
opportunities to learn that meet their personal and professional needs to invest in that 
learning. Teachers need to see the reasons that learning is important to their present as well 
as to their future and they need to have confidence in the supportive nature of their work 
environment. (p. 391) 
 
This approach to teacher professional learning is very relevant to this study in providing an 
understanding of the complexity of contemporary teacher practice. It is also relevant in 
understanding the context of teachers talking about how they often access and curate screen 
content outside the classroom. 
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 Teacher learning, as described in Cameron et al.’s (2013) work, is aligned to social 
theories of learning, namely that learning developed from social practice is very 
significantly and tangibly different from the learning derived from formal, institutional 
learning. Lave and Wenger’s approach to peripheral participation, apprenticeship, and 
identity highlights this, as follows:  
 
[Moving] toward full participation in practice involves not just a greater commitment of 
time, intensified effort, more and broader responsibilities within the community, and more 
difficult and risky tasks, but, more significantly, an increasing sense of identity as a master 
practitioner. (Lave & Wenger, 1991, p. 111) 
 
More recently, Wenger, White, and Smith (2009) acknowledge that convergence of 
technology has enabled communities of practice to proliferate. They propose four 
perspectives on the technology involved in digital communities: those associated with tools 
that support community; the platforms in which they are arranged; the features that make 
them usable; and the overall configuration in which they are integrated (p. 37). Wenger et al. 
(2009) introduce the notion of ‘technology stewarding’ as an emergent form of leadership 
for communities, defining this term as “both a perspective and a practice” that “can be 
considered a collection of activities carried out by the individual tech stewards and as a role 
within the community” (p. 24). Underpinning this proposition is the continued emphasis on 
the relevance of legitimate peripheral participation, and the notion that effective leadership 
is key to the success of a community. These theories about networked, social teacher 
communities and informal learning are key to the investigation of teacher learning in this 
study. 
 
The focus on informal learning in a community contrasts with the current 
educational policy environment in Australia that emphasises formal, institutional approaches 
to education, notably those associated with academic testing. Teacher practice and, indeed, 
teacher professional learning is often founded on the concept of improvements in teacher 
quality, as measured by increase in student achievement. This study is focussed on 
understanding teacher learning and acknowledging that innovative teacher practice can 
create engaging learning experiences for teachers and their students. Lave and Wenger’s 
(1991) concept of legitimate peripheral participation, or the transferring of knowledge from 
expert to novice in a community of practice, underpins this study. It does this both in how it 
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relates to teaching learning, and how it relates to the researcher’s experience of being 
embedded at SBS. Lave and Wenger argue that meaning, and hence learning, can be specific 
and well defined, but can also be implied and subtle. In order to develop a clearer 
understanding of the specified community of practice, this study incorporates analysis of the 
researcher’s understanding of SBS, as well as observations of the teacher participants’ 
informal learning. According to Wenger (1998), learning can include: 
 
…all the implicit relations, the tacit conventions, the subtle cues, the untold rules of thumb, 
the recognizable intuitions, the specific perceptions, the well tuned sensitivities, the 
embodied understandings, the underlying assumptions, the shared world views, which may 
never be articulated, though they are unmistakable signs of membership in communities of 
practice and are crucial to the success of their enterprises. (p. 38) 
 
These implied or tacit conventions are explored in the investigation of the teacher 
participants in this study as they curate and use SBS program content and resources. This 
study supports Wenger’s (1998) theories about how learning can involve more than the 
specific technical skills associated with a task, or the learning from formal teaching. In a 
communities of practice approach, learning developed from social practice is both very 
significant and tangibly different from the learning derived from traditional approaches to 
teaching and learning in schools (Lave & Wenger, 1991). Wenger’s “implicit relations”, 
“tacit conventions”, “subtle cues”, and “untold rules” are also a part of my active 
participation in, and learning with the SBS community. Wenger (1998) argues that by 
placing the focus of analysis on communities of practice and participation, there are 
significant implications for individuals and communities in regard to identity and meaning.  
 
 More recent work analysing Lave and Wenger’s communities of practice theories 
outline both the importance and limitations of their work. Fuller, Hodkinson, and Unwin 
(2005) argue that this work is less relevant in contemporary workplaces in advanced 
industrial societies, and that it is the “complex settings” themselves that play a key role in 
learning. They suggest that the flexibility and constant shifting of contemporary workplaces 
requires a more complex analysis of these more “dynamic” settings “where power relations 
and inequalities are more explicitly addressed” (p. 53). With three contrasting case studies, 
Fuller et al. provide some practical insights into how communities of practice theory works 
in relation to secondary school teachers and young steel industry employees in an 
apprenticeship program in the UK. They highlight that the “stop-start” nature of 
contemporary work impacts on the conceptualisation of Lave and Wenger’s peripheral 
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participation (p. 59). They recommend that further studies be done in a range of contexts to 
comprehensively understand all of the issues affecting learning in workplaces and their 
interrelationships. This present study argues that an analysis of communities of practice is 
still important and, as per Fuller et al.’s recommendations, it provides an in-depth analysis 
of how people learn at work in divergent communities.  
 
 Boud and Middleton (2003) seek to determine if Lave and Wenger’s framework of 
communities of practice is a useful or sufficient framework for discussions of informal 
learning at work (p. 194). They argue that informal learning is often invisible and that it is 
important to make it visible so that it can be used to enhance the quality of work life. To 
understand workgroups and their learning practices, Boud and Middleton’s (2003) analysis 
is divided across four divergent workgroups of ‘Tiling teachers’, ‘Educational planners’, 
‘Human resources (HR)’ and ‘Learning outreach’ (pp. 195-198). These groups are 
considerably different to the divergent education and broadcaster groups that this thesis is 
focussed on. Boud and Middleton (2003) argue that the experience of learning is heavily 
influenced by the nature of the work in each group, but that there are also some 
commonalities in informal learning across the groups.  
 
Boud and Middleton (2003) define the significant areas of learning across three areas 
of analysis: ‘Mastery of organisational processes’, ‘Negotiating the political’, and ‘Dealing 
with the atypical’ (p. 198). Their analysis highlights that there are many people from whom 
workers learn, beyond those who are officially considered their supervisors. They also 
explain that the range of communities of practice and types of learning an individual can 
participate in increases with more senior roles. Importantly, Boud and Middleton (2003) 
conclude that while some learning networks align to the features of communities of practice, 
others do not increase identity and meaning. This present study is interested in how 
teachers’ identities, social practice, and meaning are linked to community. 
 
 Little’s (2002) qualitative study investigated the link between Mathematics and 
English teacher professional communities and whole school reform in two secondary 
schools. This study acknowledges that teachers’ professional lives and personal lives 
overlap in important ways. Overall, this analysis focuses on the professional community 
aligned to teachers’ professional work activity. Little explains: “Subject departments form 
an important locus of teachers’ work and professional community, and emerge as a 
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potentially powerful factor in shaping teachers understanding of and responses to reform” 
(p. 695). The present study does not focus on an analysis of subject area departments. It 
does, however, argue that teachers’ informal and peer learning is significant. 
 Vescio, Ross, and Adams (2007) analyse professional learning communities (PLCs) 
in education. They argue that, most often, this contemporary practice is connected to a 
reform agenda where improving teaching practice equates to improving student outcomes. 
They explain that learning communities are “grounded in two assumptions”: 
 
 First, it is assumed that knowledge is situated in the day to day lived experiences of 
 teachers and best understood through critical reflection a with others who share the 
 same experience…Second it is assumed that actively engaging in PLC’s will increase  
 their professional learning knowledge and enhance student learning. (Vescio et al., 2007, p. 
 81) 
 
 
Vescio et al. provide an in-depth analysis of PLCs, explaining that the use of the term ‘PLC’ 
is not, in itself, evidence that a learning community actually exists. A core part of their 
analysis is focussed on whether participation in a PLC is linked to changes in teaching 
practice. They conclude that the details on how teacher practice might have changed are 
consistently unclear.  
 
Similar to the present study, a core focus of Vescio et al.’s work on PLCs and school 
culture is collaboration. They claim that “successful collaborative efforts include strategies 
that ‘open’ practice in ways that encourage sharing, reflecting, and taking the risks 
necessary to change” (2007, p. 84). They argue that teachers report an increase in 
collaboration when they work in PLCs, and that this can impact on both teacher practice and 
teacher morale. Other focus areas of their work include ‘PLCs and teaching practice’ and 
‘PLCs and student achievement’. Overall, Vescio et al. (2007) argue that there is a clear 
demonstration that PLCs have a positive impact on both teachers and students. 
 
 The analysis of both professional learning communities and communities of practice 
in this section is directly relevant to the analysis of broadcaster and education communities 
in this study. Through an understanding of these theories, this study illustrates how specific 
teachers work and learn. An understanding of the concepts of situated learning, peripheral 
participation, co-participation, and portability of knowledge are important to my work with 
a public broadcaster community; meanwhile, an understanding of the concepts of social 
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practice, meaning, and identity are important to teachers’ work in education communities. 
The following section of the literature review focuses on media education. 
 
  2.3 Media Education  
 
There is a large volume of published studies that focus on student learning outcomes 
through active participation in media production and analysis. These studies, however, focus 
on students’ rather than teachers’ development of media literacies. The current project 
explores, in part, how teachers’ development of media literacies contributes to their ability 
to develop engaging learning experiences with screen content. Ito (2010), Jenkins (2006), 
Gee (2003, 2004, 2010), and Buckingham (2003) all outline the significance of participatory 
culture in relation to collaborative student media production. While significant claims are 
made for student learning in relation to media literacy, this thesis explores whether similar 
kinds of claims can be made for teachers. It is concerned with how teachers use education-
related, public broadcaster media resources. It determines how they incorporate social 
theories of learning both in and out of school, foregrounding their needs and interests to 
determine how Australian screen content producers can best support the creation and use of 
relevant multiplatform education resources. 
 
 A considerable body of literature promotes media education’s capacity to contribute 
to young people’s literacy and pedagogy (Masterman, 1985; Hobbs et al., 2003; 
Buckingham, 2003) through critical viewing and reading, creative production, reflection, 
critical thinking, communication, collaboration, and cultural and historical analysis. A 
seminal study in this area (Masterman, 1985) situates media education as being more than 
just a theoretical discipline area: 
 
Media education is essentially active and participatory, fostering the development of 
more open and democratic pedagogies. It encourages students to take more 
responsibility for and control over their own learning, to engage in joint planning of 
the syllabus, and to take longer-term perspectives on their own learning. In short, 
media education is as much about new ways of working as it is about the introduction 
of a new subject area. (p. 2) 
 
In similar vein, Hobbs (2005) suggests that quality media education should aim to “build 
skills of creativity, critical thinking, communication, and collaboration that are so central to 
life in an increasingly technology-rich and media-saturated society” (p. 13). Galligan also 
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argues for the importance of education "rich in the arts and humanities”, which help develop 
skills that are increasingly central to "maintaining a competitive edge in an international 
economy in which creativity, innovation, and cultural acumen are decisive advantages” 
(Galligan, cited in Hobbs, 2005, p. 15). Masterman states that “the effectiveness of media 
education can be evaluated by just two criteria:  firstly the ability of students to apply their 
critical thinking to new situations and secondly the degree of commitment and motivation 
displayed by students” (Masterman, 1985, p. 15). These theories of media education are 
directly linked to my background as a media education practitioner and shape my 
perceptions as a researcher investigating SBS culture and resources for teachers. 
Masterman’s media education research is focused on an analysis of young people; in 
contrast, the core component of this present study is an understanding of teacher learning 
and practice through multiplatform media resources. 
 
Media education theories regarding participation and relevance are key to the focus 
of this project, which identifies how teachers use multiplatform resources. Masterman’s 
(1985) work is concerned with prompting new and experienced media teachers to question 
their assumptions about how and why they teach media. Although his focus is principally on 
students, Masterman argues that “media teachers should constantly ask of themselves, and 
continue to answer in ways which evolve developments in the media, if their teaching is to 
maintain its relevance, direction and sense of urgency” (Masterman, 1985, p. 1). These ideas 
are also relevant to consider in relation to how teachers, across all disciplines, use media 
texts and participate in online learning communities.  
 
Key media education theorists, including Buckingham (2003), advocate developing 
young people’s critical and creative abilities by their becoming ‘producers’ of media. This 
study asks if this is also true of teachers. Wenger (1998) refers to the way in which formal, 
institutional education environments have restricted students’ access to the everyday world 
by promoting rote learning, and testing. This learning and testing, and the quantification of 
teacher expertise through student outcomes, is prioritised in the current Australian education 
landscape.  
 
A social theory of learning is relevant to understanding how teachers learn; as 
Wenger (1998) observed, a community of practice is a way of talking about “the social 
configurations in which our enterprises are defined as worth pursuing and our participation 
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is recognised as competence” (p. 5). This social theory of learning explores the idea that 
engagement in social practice is the fundamental process by which we learn and come to 
understand ourselves. Hence, it aligns with my ontological and epistemological 
assumptions. This study seeks to understand how teachers learn in formal and informal 
ways. It aligns with contemporary media education views about the importance of active 
participation, and with Lave and Wenger’s (1991) communities of practice approach to 
learning. It involves teachers and broadcasters working together and in a cross-platform 
environment to enhance both teaching and broadcaster practice. 
 
 Throughout this study, many media education teachers explain their practice in 
relation to student engagement. Buckingham makes an important link between student 
engagement and rigour: 
 
Media education provides a developed alternative to this approach, which I believe is both 
more rigorous and engaging for students. I define media education as the process of teaching 
and learning about media, and media literacy as the outcome- the knowledge and skills that 
learners acquire. (Buckingham, 2013, p. 145) 
 
In Beyond Technology (2013, Chapter 8), Buckingham’s focus is on what schools should be 
doing, and what many Australian schools are doing. Buckingham argues for an alternative 
approach to technology in an education that encompasses “a rigorous, and more productive, 
approach to teaching with and about digital media, within a media literacy framework” (p. 
145). Buckingham does not address key questions about the benefits to teachers; rather, the 
focus is on students. Learning in this present study, by contrast, is focussed on teachers. The 
following section outlines the relevance of teachers’ informal and digital learning in 
professional learning communities. 
 
  2.4 Informal learning and digital learning 
 
The previous sections of this literature review focused on communities of practice 
and media education. This section now focuses on informal and digital learning. It also 
highlights the relevance of teacher quality, and the importance of understanding how 
teachers learn in a digital and multiplatform landscape. While there is limited research on 
teacher learning across these two areas, there is some relevant work on each of these areas 
per se. A number of studies (Vadeboncoueur, 2006; Jenkins et al., 2009; Gee, 2010; Ito, 
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2010; Sefton-Green, 2013, 2014; Dabbagh and Kitsantas, 2012) have reported on how 
learning in out-of-school settings positions the young learner as possessing choice and 
agency, and enables active participation that might not be available in other settings. Attwell 
and Costa (2009) support this by arguing that: 
There is converging evidence to suggest that young people (and not just young people) are 
increasingly using technology for creating different forms of media content, for 
communication and for publishing information as well as consuming it. Furthermore, the 
widespread use of this technology is outside the classroom. (p. 8) 
 
While these studies provide important insights into young people as learners in a digitally 
converged landscape, none focus on how teachers learn outside of formal learning contexts. 
This current study specifically addresses this gap, expanding on Cameron et al.’s (2013) 
analysis of the importance of an understanding of teachers’ personal and professional lives 
(as outlined in Section 2.2). 
 
Collaboration is a recurring concept that is analysed in relation to informal learning. 
The collaborative nature of new media and popular culture forms is widely recognized in 
contemporary media education. For example, Gee (2010) and Jenkins et al. (2009) 
investigate how a ‘participatory culture’ has developed in relation to game production. In 
her seminal study of young people, participation, and new media, Ito (2010) argues that 
participation in the digital age involves more than simply accessing online information and 
culture. Her research found that when youth use new media, they often engage in peer 
learning and, as a result, their understandings of expertise and authority change. Other 
scholars (for example, Gee, 2010) argue that the study of new media and participatory 
culture can not only increase understanding of learning (and in both formal and informal 
educational settings), but can also potentially have greater transformative effects. The 
present study determines how this increase in access to technologies associated with 
Australian screen resources could more effectively contribute to how teachers work and 
learn, and how it can best be harnessed by screen producers to support both teacher and 
student learning.  
 
 Campana’s (2014) work analyses “the link between professionals working in a 
micro-business setting in Australia’s digital media industry and how informal learning 
through accessing their social and business relationships can contribute their skill and 
professional development” (p. 213). Campagna analyses informal learning and self-directed 
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learning. Campana’s (2014) definition of self-directed learning as “a process of learning 
centred in a learner’s need where the focus of the learning is on individual and self 
development” (cited in Lindeman, 1926; Dewey, 1938) is very relevant to this study as it is 
assumes that teachers are often directing their own learning outside of school time. 
Campana’s (2014) work is one of the few studies that make a link to media communities 
similar to those studied in this thesis. He explains that self-directed learning is described as 
“a process in which the learner takes the initiative and responsibility for setting their own 
learning goals, identifying and addressing gaps in their learning, identifying resources, 
selecting and carrying out learning strategies and evaluating their own learning needs” 
(Knowles, 1975; Merriman, 2001). Campana argues that the development of skills can be 
attributed to self-directed and informal learning; however, learners must be able to identify 
what and how they would like to learn. 
 
 Campana (2014) also defines the concept of online networks as “the idea that 
professionals engage and manage online connections as part of their individual 
development” (p. 217). He argues that “one group of writers suggest that groups engage in a 
variety of tasks, both work orientated and socially-oriented, and they help members work 
together to achieve their goals”, and that “viable online learning communities are 
increasingly being used in educational programs to share ideas, resources and knowledge” 
(p. 217). How teachers share and use knowledge and build communities online is a key 
component of this present study. Campana (2014) prefaces the importance of collaborative 
learning in a social context: 
 
In terms of promoting and encouraging learning, it is argued that online communities and 
technologies support interactive, collaborative learning and peer to peer sharing of 
experiences, increase exposure to ideas and techniques, and enhance individual learning.   
(p. 217) 
 
Campana’s (2014) findings illustrate that “effective learning and social networks would be 
best enacted through online networking sites, face-to-face discussions and through 
communities of practice” (p. 224). Campagna’s (2014) study demonstrates how and why 
informal learning networks are important for professionals working in micro-businesses, and 
explains the role they play in ongoing professional learning. In the same vein, this study 
shows how education and broadcaster communities work best.  
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Lave and Wenger’s work on communities of practice and participation is indirectly 
supported by Vadeboncoueur’s (2006) work on informal learning; however, Vadeboncoeur 
does not look closely at everyday learning or learning associated with multiplatform 
technology. Within a sociocultural framework, Vadeboncoeur argues that “learning always 
occurs in context and that contexts define what counts as learning” (2006, p. 247). From this 
perspective, it is highlighted that an examination of social practices (generally, what people 
are doing) and discursive practices (generally, what people are saying) is at the core of an 
understanding of learning (Vadeboncoeur, 2006, p. 247). Similar to Lave and Wenger’s 
communities of practice participation theories, Vadeboncoeur looks at learning through a 
sociocultural lens, concluding that “a focus on how different contexts contribute to learning 
may be the best way to appreciate what it is that families, schools, and after-school and 
community based programs offer to young people” (Vadeboncoeur, 2006, p. 272). In similar 
vein, this study intends to analyse what teachers are saying and doing with SBS resources. A 
core element of this analysis is the everyday and informal learning that these resources 
inspire. 
 
 Dabbagh and Kitsantas’ (2012) work outlines the concept of a Personal Learning 
Environment (PLE) in a higher education context, arguing that it is a “potentially promising 
pedagogical approach for both integrating formal and informal learning via social media and 
supporting student learning” (p. 3). Similarly, Dabbagh and Kitsantas (2012) clarify the 
active nature of informal learning: 
 Learners should not be considered as passive information consumers; rather, they are 
 active co-producers of content. Additionally learning in the context of social media 
 has become highly self-motivated, autonomous, and informal, as well as an integral part of 
 the college experience. (p. 3) 
 
Dabbagh and Kitsantas’ (2012) work makes a clear link between social media and informal 
learning. They argue that emerging technologies, such as those used with social media, have 
“potential as a pedagogical or educational approach for integrating formal and informal 
learning in higher education contexts” (p. 4). They provide a definition of social media that 
is relevant to consider in this study: 
 
Social media is a 21st century term used to broadly define a variety of networked tools or 
technologies that emphasise the social aspects of the Internet as a channel for 
communication, collaboration, and creative expression, and is often interchangeable  
with the terms Web 2.0 and social software. (p. 3) 
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They also suggest that Twitter, Facebook, Flickr and Youtube, among others, are examples 
of “experience and resource-sharing tools” (2012, p. 3), explaining that social media is 
increasingly supporting informal learning in the home for people of all ages. In alignment 
with these views, this study focuses on how teachers learn in and outside of school. 
 
Dabbagh and Kitsantas (2011) also provide relevant definitions of formal and 
informal learning. They define informal learning as: 
 
 learning that rests primarily in the hands of the learner and happens through 
 observation, trial and error, asking for help, conversing with others, listening to stories, 
 reflecting in a day’s events, or stimulated by general interests. (p. 4) 
 
They also contend that learning could be better optimised when the learner engages with 
both formal and informal learning, explaining that PLEs that incorporate social media can 
bridge formal and informal learning, and thus enhance overall learning. 
 
In his work on ‘not-school learning’, Sefton Green (2014) focuses on learning in 
after-school and youth community sectors in the United Kingdom, Scandinavia, and the 
United States. In his (2014) comparative study on youth learning in creative media contexts, 
he notes that the development of identity and a progressive curriculum are relevant 
approaches to learning. His earlier study (Sefton-Green, 2013) highlights the complexity of 
trying to understand what learning might mean across a vast array of locations. He defines 
informal learning as that which: 
 
…describes individualized study undertaken at the learner’s own speed and driven by the 
learner. In that sense both the formal and non-formal imply a notion of curriculum- of an 
order, plan, and structure unfolding and of development-whereas here informal learning 
suggests that such knowledge is framed more by the agency and direction of the learner than 
by the social practices usually employed in teaching. (p. 17) 
 
Sefton-Green notes the important role that the learner plays in informal learning, 
acknowledging the importance of defining the non-formal sector “by the voluntary nature of 
participation” and by the framing of “power relationships in classrooms or workshops in 
ways that are different from school” (2013, p. 17). Sefton-Green (2013) also argues that 
much of the informal learning discussion tends to focus on how achievement can be 
regulated or measured. Both student and teacher learning are more significant than this. 
Teachers learn in both informal and formal ways. In concert with this earlier research, this 
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study seeks to understand teachers’ learning by investigating how they use broadcaster 
multiplatform content in and out of school. 
Much of this discussion on measuring achievement relates to current Australian 
mainstream rhetoric about the connection between student outcomes and teacher quality. 
Sefton-Green’s work does not analyse teacher learning. This present study investigates 
teacher informal learning, highlighting the importance of understanding this aspect of 
teacher learning. The recent Australian Teacher Education Ministerial Advisory Group 
(TEMAG) Action Now: Classroom Ready Teachers report focuses on the current Australian 
federal government’s interest in lifting the quality of pre-service teacher education at a 
national level. This report argues that this reform agenda has the potential to also lift the 
quality of student learning: 
  
The evidence is clear: enhancing the capability of teachers is vital to raising the overall 
quality of Australia’s school system and lifting student outcomes. Action to improve the 
quality of teachers in Australian schools must begin when they are first prepared for the 
profession. (2015, p. viii) 
 
The Action Now: Classroom Ready Teachers (2015) report flags an urgent need to increase 
the national standards of pre-service education in Australia, and to continue to support 
teacher professional learning in all teacher career phases. This study similarly places great 
emphasis on the importance of teacher quality and teacher professional learning. 
 
Other studies (e.g. Williamson, 2013) examine the implications of digital media and 
informal learning practices for the school curriculum. Coining the term “centrifugal 
schooling”, Williamson endorses a vision of the future of education and learning that is 
decentered, distributed, and dispersed, rather than narrowly centered, channeled, and 
canalized (Williamson, 2013, p. 7). At the same time, Williamson highlights the importance 
of digital media in curriculum innovation for both its relevance to young people and their 
cultural experiences, and the partnership interest from major international organisations: 
 
Perhaps more than any other aspect of schooling, new technology and digital media are 
matters of significant interest for a wide range of parties that extend beyond the formal 
organs of education systems. For example, almost all of the transnational computing 
companies have significant educational programs and funding initiatives. Microsoft, Google, 
Mozilla, Apple, Cisco, Hewlett Packard, and so on have all made high-profile statements 
about the need for schools to keep pace with technological advances. Commercial 
participation in curriculum design and research is now a serious matter for research. (p. 5) 
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The present study takes up Williamson’s call for research on ‘commercial participation’ in 
education provision through its focus on educational resources offered by SBS, which are 
often co-created through a partnership model with industry and community groups. 
 
Buckingham’s (2013) work again makes some links to informal learning. He makes 
the relevant point that computer technology has a significant presence in the classroom, 
more so than television that continues to be a predominantly leisure activity. The prevalence 
of YouTube access in and outside of the school, as evidenced by Cunningham et al.’s 2016 
Australian Screen Content report, contradicts this notion. These various ideas about how 
teachers and students use technology are investigated in this project. Teachers might initially 
view SBS television programs and other screen content on television, via SBS 
ONDEMAND or YouTube outside of school in their own time, and then use them in the 
classroom. Buckingham explains: “School is inevitably a different type of context from the 
home (2013, p. 144), and that “outside school, children are engaging with these not as 
technologies but as cultural forms” (p. 145).  
 
This study aims to understand how teachers are working both at school and at home. 
Buckingham (2013) also notes that teachers’ time restrictions have an impact on how they 
and their students use technologies: “While teachers were far from ‘technophobic’, high 
percentages of them said that they did not have time to find out about appropriate resources, 
and that training needs had not been met (p. 58)”. This study looks specifically at what 
teachers do in relation to SBS program content and associated education resources. 
 
 Buckingham (2013) also very importantly explains that despite being born at a time 
when there are more technologies available to support learning, not all students have access 
to them:  
The optimistic view of young people as a ‘digital generation’ – as somehow automatically 
liberated and empowered through their experience of these new technologies – is little more 
than a form of wishful thinking. It neglects some fundamental continuities, as well as some 
important differences and inequalities, in young people’s cultural experiences… (pp. 75-76) 
 
Buckingham (2013) explains that new developments in technologies have actually lead to a 
significant and growing digital divide among young people in their use of technology in and 
outside of school (p. 76). This current study prefaces this appreciation of the difference and 
inequalities in the so-called ‘digital generation’. It is not assumed that all young people, or 
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indeed all teachers, in this study are digitally literate. This study investigates how teachers 
use screen content and the associated technologies in a range of secondary school settings, 
with a range of students from different social and cultural backgrounds. 
 
Although Buckingham’s research is focussed on young people, it relates to this study 
that also examines learning through technology outside of school; however, this study 
specifically enquires about how teachers access and use SBS multiplatform resources at 
home and at school. It is also of relevance to note that many teachers themselves have 
grown up with differing access to digital technologies. 
 
While several recent studies have focused on pre-service teachers’ use of social 
media platforms, there are no studies that focus on practising teachers and social media 
learning. Yeh’s (2010) work analyses the intersection of “online behaviours”, “online roles”, 
and “online learning communities” in a group of pre-service teachers (p. 140). By 
categorising online learning communities, Yeh argues that not all online behaviours make a 
community, and that collaboration and meaningful participation are two important factors 
for measuring the success of online learning communities.  
 
Similarly, Cavas and Kim (2013) analyse pre-service teachers in an online twitter 
community, constructed as a community of practice. In order to determine legitimate 
participation, Cavas and Kim (2013) analysed messages posted on twitter. They categorized 
participants into “contributors, advisors, audiences and silent participants” (p. 306), while 
also analysing ways to transform silent participants into contributors. Importantly, they also 
cite the importance of achieving legitimacy which, they argue, is interpreted in online 
forums as gaining peer credibility and being socially recognised. This study seeks to more 
specifically investigate how experienced teachers use broadcaster multiplatform content and 
social media in and outside of school.  
 
This section highlights the relevance of student informal and digital learning. It looks 
closely at how teachers specifically discuss, use, share, and participate in online and 
informal online learning associated with SBS programs and wider multiplatform content. 
The new findings from this study contribute to knowledge of the way in which screen 
producers can best support teacher learning and practice. The following section of the 
literature review is focussed on television and learning. 
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 2.5 Television and learning  
 
Research into television and learning has a long history, with a considerable amount 
of literature published on the impact of educational video on formal education. Much of the 
previous work on television and learning focuses on how young children can learn through 
television. Lonsdale (2010), Fisch (2003), and Moss et al. (1991) discuss the significant and 
positive effects television can have on student learning outcomes. The use of video in the 
classroom in developed countries is widespread, and has been so for the last forty years.  
 
In Australia, a recent report highlights the important cultural role of television in 
early years learning for Indigenous Australian children (Lonsdale, 2010). In similar vein, 
long-term research on American children’s television program Sesame Street (Fisch, 2003; 
Lonsdale, 2010) indicates that there are many positive impacts of educational programs that 
are designed to engage pre-school children and enhance learning outcomes, such as letter 
recognition or other pre-literacy skills. The research on Sesame Street argues that the 
“impact on language and other cognitive and social skills gained by pre-schoolers through 
viewing Sesame Street is associated with improved grades in secondary school” (Baydar et 
al., 2009; in Lonsdale, 2010, p. 17).  
 
A Corporation for Public Broadcasting (2004) report argues that television’s 
combination of sound and imagery renders it a powerful aid to learning, explaining that it is 
important to acknowledge the multi-model learning aspect that television offers: “…its mix 
of spoken language, text, still images, and moving images – yields greater learning gains 
than media that rely primarily on one symbol system”. Fisch (2003) argues that there are 
positive effects of “carefully crafted, developmentally appropriate television programs” (p. 
3). He takes the analysis further by discussing how and why learning occurs and does so via 
the creation of a capacity model that links the processing of narrative with educational 
content. This study analyses contemporary cross-platform television resources to determine 
if current multiplatform public broadcaster resources extend the teaching and learning 
experience. It is these ideas associated with extending the long-term value of television 
programs that broadcasters see as key in their community outreach work. 
 
In their work on the American PBS, Llorente et al. (2010) discuss the “Literacy 360 
approach” to developing skills that are essential to teach reading (Llorente et al., 2010, p. 1). 
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The term ‘360 degree’ is used by broadcasters to describe the process of engaging audiences 
throughout the development and production process and beyond (Doyle, 2010). In the PBS 
Ready to Learn initiative, the 360 degree term is used to refer to high-quality, research-
based broadcast and digital programming, educational television programs, online games, 
and hands-on learning activities that are partnered with education resources and support 
families, caregivers, and teachers. This understanding of the 360-degree approach as best 
practice in broadcasting connects with Williamson’s (2013) conceptualisation of “decentred 
and dispersed” learning and the “decentred curriculum”. Just as we can now conceive the 
future of broadcasting through a 360 degree model, so too can we see the future of 
curriculum as distributed and multiplatform. 
 
The Public Broadcasting Service (PBS) America has created dedicated products to 
meet the growing demands of their child audience. PBS KIDS incorporates multi-platform 
broadcasting of children’s programs. This clearly demonstrates how committed PBS is to 
app technology as a way to capture a child market: 
  
PBS KIDS offers more than 30 apps designed to help kids build literacy, math, science and 
school readiness skills and more. With a cross-platform approach, PBS KIDS is increasingly 
serving children and families across America, wherever they live, learn and play. (PBS, 
2014) 
 
In addition to apps, PBS has a PBS Kids video player that enables kids to access programs at 
leisure. Similar to ABC Splash, PBS Kids is interested in providing support materials aligned 
to both in-school and out-of-school learning. A key recent PBS product is Dinasaur Train 
A-Z, targeting children aged between three and six years. Linked to a popular American 
television program, this app is evidence of PBS Kids’ curriculum-aligned educational 
entertainment product range. PBS clearly articulates the aims of their multi-platform 
approach, aligning their innovative, multi-platform product creation directly to audience 
engagement: “At PBS KIDS, our goal is to use the power of media to spark children’s 
curiosity and inspire them to pursue their interests long after the screen is turned off … 
(PBS Kids, 2014). The interactive and participatory components of PBS products are core to 
the American public broadcaster’s remit. Historically, the inclusion of audiences as 
producers has been one of the key features distinguishing the network from their 
commercial competitors. 
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The PBS Ready to Learn program is an example of how television and associated 
multiplatform resources and community outreach activities have been created to enhance 
children’s learning. Since 1994, PBS’s Ready to Learn early years television programming 
has been the primary source of funding for early childhood television programming and 
related outreach activities by local public television stations across the United States: 
 
In the past five years alone, the Corporation for Public Broadcasting (CPB), the Public 
Broadcasting Service (PBS), and the U.S. Department of Education have together invested 
$123 million in television production, the development of interactive content, learning 
resources, community engagement models, and research—an investment aimed at improving 
literacy outcomes for low-income children aged two through eight. (Llorente et al., 2010, 
p.1) 
 
Core to PBS’s Ready to Learn approach is an emphasis on multiplatform community 
resources similar to, but more comprehensive than SBS Outreach’s community resources. 
The key goal of PBS’s national-local model was to bring “evidence-based literacy content” 
to disadvantaged American children at home and/or at school, as explained below: 
 
In the new model, CPB and PBS developed core content, educational resources, outreach 
programming models, promotional models, broad strategies for engagement, and research. 
Stations then matched these resources to identified local needs and engaged local 
community partners to expand and deepen their reach into the targeted neighborhoods. 
(Llorente, 2010, p. 2) 
 
 Notably, the current data indicates that the associated Ready to Learn children’s 
television programs and outreach activities were successful in supporting children’s learning 
in their targeted low-income communities of two–eight year olds in relation to numeracy 
and literacy. The research attributes part of this success to the multiplatform approach: 
 
What's really powerful here is the combination of media, digital content, and professional 
development. Particularly when you put these things together, preschool teachers can 
implement something that is powerful, and it can have effects that help to close the gap 
between low-income students for school readiness. (Llorente, 2010, p. 2) 
 
This PBS Outreach education work is relevant for SBS Outreach to consider in relation to 
secondary teacher and student learning, and also for NITV to consider in relation to early 
years and primary teacher and student learning. 
 
 While each Ready to Learn project was unique in its programming and outreach 
activities, all incorporated learning experiences aligned to a television series on children’s 
literacy, and linked multiplatform content, including that associated with iPhones, 
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whiteboards, and other media. Examples of innovative local outreach activities included a 
week-long summer camp designed as an offshoot of the television program Super WHY!, the 
eight-week Reading Buddy program based on Martha Speaks, and afterschool activities 
supporting The Electric Company (Llorente et al., 2010. p. 2). Local networks developed 
outreach activities, such as teacher and parent training sessions, to engage the associated 
local community and, nationally, provided online professional development from PBS 
TeacherLine: 
The professional development for educators was designed to help them learn how to 
integrate public media resources into their literacy instruction; the training for parents and 
other caretakers was designed to help them play a greater role in supporting their children’s 
learning through an anytime-is-learning-time approach to everyday experiences. (Llorente et 
al., 2010, p. 2) 
 
This ethos placed an importance on community and teacher learning. Another unique and 
key factor that PBS uses within the Ready to Learn program is an associated long term 
marketing campaign, as noted below:  
A principal goal of PBS KIDS Raising Readers was to encourage stations to deepen and 
extend their educational outreach work by enacting innovative literacy outreach models. The 
idea that public media stations could be leaders in forming community partnerships to 
support literacy is relatively new and not well researched. Past outreach efforts within Ready 
to Learn highlight the success that stations have had in building partnerships to support their 
literacy development reports. (Vogel & Dadgar, 2005, p.2) 
 
The Ready to Learn approach included community pro-literacy messages across 
media platforms, including commercial radio, cable television, and online streaming on 
partner websites. Local networks also promoted up-coming Ready to Learn events. This 
combined approach helped to consolidate the value that Ready to Learn placed on the 
importance of family and community in supporting student learning. It proved to be highly 
effective in reaching families through a trusted medium that was already a regular part of 
their lives. It is aligned to a 360 degree approach focussed on engaging audiences from pre-
production through to the television broadcast, to further validate the project’s literacy 
agenda. Innovation is also encouraged from conceptualisation to implementation in Ready to 
Learn’s program content and associated Outreach resources. Again, it is relevant for SBS 
Outreach and NITV to consider this approach. 
 
The PBS Ready to Learn project was analysed and reviewed to enable the associated 
partners to refine and improve their practice. Documented recommendations for CPB, PBS, 
and the U.S. Department of Education include the recommendation to: 
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Continue to value community partnerships. Public media resources have the  
greatest impact when stations collaborate with educational and social service  
providers already established in their communities. (Llorente, et al., 2010, p. v) 
and to: 
Recognize that, though outreach is essential for all populations, on-the- 
ground outreach efforts are particularly important for reaching target  
populations that lack access to the Internet. (Llorente, et al. 2010, p. vi) 
  
The Australian Broadcasting Corporation (ABC) is SBS’s competing public 
broadcaster in Australia. It is currently broadcasting four digital television services: ABC1, 
ABC2, ABC3, and ABC News 24. ABC3 (from 2017 ABCMe) is a standard-definition 
digital-only service that began operating in December 2009 as a dedicated children's 
channel, broadcasting age-specific programming for 6–15 year olds. As specified by the 
Australian Government (2014), ABC Television’s role is thus defined:  
 
The Australian Broadcasting Corporation Act 1983 specifies the role of the ABC as a 
statutory authority with programming and operational independence from the government. 
The board of directors is, however, guided by the ABC Charter which sets out the functions 
of the ABC. Under the charter, the principal function of the ABC is to provide services that 
inform, educate and entertain all Australians. (Australian Government, 2014) 
 
Unlike the SBS charter, the ABC charter specifically refers to “educate”. This inclusion 
suggests that this broadcaster has a unique mandate to provide educational programming 
and associated resources.  
 
The ABC is primarily financed by the federal government through triennial funding 
arrangements. In the 2013–14 Budget, the Australian government provided the ABC with an 
additional $30 million over three years to meet the growing demand for its digital services 
(Australian Government, 2014). Similar to SBS, ABC details the importance of audience 
engagement across digital platforms: 
 
In 2013, ABC television content is more readily available than ever before. Audiences have 
the choice of five television services on four television channels, an industry-leading catch-
up service, an engaging online presence and the interactivity of social TV. Time-shifting and 
online viewing are now commonplace. While the majority of television viewing is still via 
the traditional television set, Australians are increasingly using various devices to both 
consume content and to complement their television viewing. (ABC Annual Report, 2013, p. 
38) 
 
Children’s content is very important to the ABC, and is mostly provided through 
ABC4Kids, with most popular access through iOS devices. On this platform, Peppa Pig, 
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Play School, and Bananas in Pyjamas are consistently the most viewed ABC programs 
(ABC Annual Report, 2013, p. 52). Peppa Pig is a particularly interesting ABC case study, 
and is understood to be of central importance to this broadcaster’s future in a multiplatform 
media landscape. Their understanding of the expectations of the changing child audience is 
highlighted by the ABC itself in its 2013 annual report: 
 
In 2012–13 there was an extraordinary 19 million plays of the children’s program Peppa Pig 
on ABC iview. Of those, 71% were via an iPhone, iPad or iPad touch. The second season of 
Peppa Pig was by far the most viewed program on iview, and other series of Peppa Pig were 
also in the top 20 list for the year. What is evident in the phenomenal statistics around Peppa 
Pig and other children’s content on iview is just the leading edge of a building mass of 
change in audience behaviour. Children’s content is where the biggest and most rapid 
adoption of new platforms (especially mobile devices) is happening. Peppa Pig fans are a 
new kind of audience—a digital audience that expects the content they want any time, any 
place, anywhere and on any device. These considerations are at the forefront of the ABC’s 
vision for the future of children’s television—a multi-platform plan that will ensure the ABC 
continues to create content that engages audiences, and ensures that content is available on 
the right mix of platforms and screens. (p. 49) 
 
Other relevant international broadcasters that are now analysed in this study are the 
UK’s British Broadcasting Corporation (BBC), Finland’s Yleisradion Oy (YLE); and 
Sweden’s Sveriges Television (SVT). Although each has a specific national remit, their 
programming choices also encompass contemporary, international best practice models that 
demonstrate an understanding of convergence, 360-degree programming, and contemporary 
audience engagement. 
 
The BBC has a dedicated online education section, ‘BBC Education’. Its recent 
approach has been to archive relevant educational materials and link them to current 
curriculum learning areas and student year levels. When looking at the British National 5 
learning level, you could, for example, users could search the following path: National 5 > 
Art and Design> Design Activity> Design Brief> Book cover illustrations, Branding. 
Specifically, BBC Education includes thousands of curriculum-aligned video clips (known 
as ‘Class Clips’) for teachers and students to access, either in or out of school. The BBC 
planned to continue to develop this archive and to connect the clips to “thought-provoking 
topical features”, such as “How anarchists exposed secret nuclear bunkers in genres like 
history, science, natural history and the arts” (BBC, 2014). Although the project has been 
significant and large scale, the presentation and interactive components of this BBC site are 
limited. The BBC’s recent Digital Media Initiatives have not been a success, and much of 
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their work in archiving has had to be pulled back due to significant overspends. It seems that 
at this stage, BBC education resources do not consistently meet the BBC aims of enabling 
“a true creative dialogue in which the public is not passive audiences but active, inspired 
participants” (BBC, in Gunn, 2008, p. 109).  
 
Another new BBC model for online learning is its portal ‘wonder’. This website 
enables a general audience to find the answers to engaging questions, and is supported by 
material from the BBC archives. Examples of 2014 questions include: Is bread good for 
me? Prior to the recent reinvention of BBC Education, the BBC had a 2007 product titled 
BBC Jam. BBC Jam was designed to help school-age children with their homework, and the 
content was aligned to curriculum learning areas in the United Kingdom. As Debrett (2009) 
explains, despite achieving its remit of engaging a large youth audience, the product was 
short-lived. BBC Jam is evidence that success and audience appeal are not the key factors in 
the long-term sustainability of BBC programming. This is because competition with 
commercial broadcasters is of recurring relevance to public broadcasters.  
 
Pajala (2010) discusses how public broadcasters have begun to make part of their 
program archives available on the internet. Her research refers to Finland’s YLE’s 2006 
development of Elava arkisto. YLE’s Elava arkisto is a successful Finnish online television 
and radio archive that gives the national audience opportunity to search for programs and 
clips via headings such as ‘Cinema’, ‘TV and Radio Entertainment’, ‘Literature’, ‘Media’, 
and ‘Science and Ideas’ (Pajala, 2010, p. 136). Although the archive consists of past works, 
Elava arkisto’s homepage links the past and the present, and highlights material of current 
interest. All audio-visual work is contextualized through a connected background article. 
This archiving process enables Finland to “celebrate its history while being a part of a wider 
‘memory boom’” (Pajala, 2010, p. 133). Pajala contends that television as a cultural medium 
is increasingly being associated with “discourse of memory” (Pajala, 2010, p. 133) to serve 
the needs and reputation of public broadcasters by enabling viewings to “participate in 
reciprocal relationships between viewer, text, and creator (Pajala, 2010, p. 141). Pajala 
(2010) also argues that although Elava arkisto is providing an innovative and participatory 
archive service, it is essential to understand that YLE and its Swedish counterpart SVT are 
framing archived work and associated memories through the archiving process.  
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Other research argues that there are some negative aspects associated with poor use 
of video in the classroom. Hobbs (2003) measured the acquisition of media literacy skills, 
and in 2006 reported the non-optimal use of video in the classroom. Although her 2006 
work acknowledges that most teachers use video in the classroom to enhance their coverage 
of subject areas and to incorporate a critical analysis perspective, it also argues that 
“Teachers do sometimes use film, television and videotape materials for reasons that are not 
directly related to knowledge acquisition or skills development” (p. 35). In this current 
study, teachers’ informal and formal use of SBS resources are analysed; however, in the 
school-based observations, teacher participants are not using video in the classroom for non-
learning experiences. It is relevant to note that, as per Hobbs’ research, it is important that 
media resources should be used effectively in the classroom. The investigation of teacher 
practice in this study gives an insight into how Australian teachers use media inside and 
outside of the classroom.  
 
In Buckingham’s 2013 work Beyond Technology, he argues that “many uses of 
technology in education seem to be unimaginative, functional and misguided” (Preface, p. 
viii). While Buckingham is referring to teaching about technologies, this study argues that 
this sentiment is also true of Australian screen content resources for teachers. Buckingham’s 
(2013) work has particular relevance to this study as he analyses the historical perspectives 
on educational broadcasting in the United Kingdom by giving insight into how BBC 
resources have been used, and how the BBC see its role in the development of educational 
programmes. Buckingham’s chapter ‘Waiting for the Revolution’ looks closely at BBC 
radio and television in the classroom, and provides evidence of its effectiveness.  
 
Buckingham explains that some of the problems associated with technology 
implementation in classrooms in the United Kingdom are logistical. Using technology in the 
classroom can, even today, be more difficult than many suggest. Buckingham details 
important teacher constraints, such as access relating to teaching spaces and timetables, and 
limited professional learning in handling equipment and using resources to support learning 
(Buckingham, 2013, p. 51). This analysis relates to this study, and prompts questions about 
how and why the teacher participants integrate new resources into the classroom. This study 
also aligns to Buckingham’s notion of technology, but expands this notion to include 
contemporary multiplatform resources and public broadcaster resources. 
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Crook’s 2007 research analyses the history of school broadcasting in the United 
Kingdom from the early days of radio through to the mid-2000s.  
 
In 1924 in Glasgow an experimental broadcast into one school included a talk about the 
place of ballad in literature, a reading in French by a Professor from the Glasgow University 
and the performance of a violin piece. (p. 218) 
 
Independent Television (ITV) in 1957 launched a school television service that broadcast 
one programme a day for secondary school age students. Initial information suggested that 
125 schools were accessing it. Press coverage was not positive but the publicly financed 
BBC school television service commenced soon after. (2007, p. 217) 
 
Crook (2007) explains that, initially, educationalists anticipated an educational role for 
broadcasting, especially in the teaching of Music. Early radio broadcasts included live talks 
aligned with classical music performances. Early schools’ feedback suggested that “Most 
broadcasts were regarded as detached from the ordinary business of teaching”:  
 
Some broadcasters were criticised for talking down to children, while others were 
considered too highbrow” (Mary Somerville, BBC Director of School Broadcasting, 1929-
1947; in Crook, 2007, p. 218). Somerville’s response was to strengthen the team by 
recruiting an educator to join them. Rhoda Power was a broadcaster with a difference ‘the 
difference of a broadcaster able to talk to children, and determined to enlist the classroom 
teacher to work with her’. (Kenneth Fawdry, assistant to Somerville and later Head of BBC 
School Television; in Crook, 2007, p. 219) 
 
Crook’s work is very interesting to consider in light of how SBS Outreach creates education 
resources today. The BBC work he reports, from as early as 1927, saw it as essential to 
collaborate with an experienced classroom teacher to best deliver their content. This enabled 
the broadcaster to create “illustrated talk” that connected more directly to children. 
Combined with teacher input, the production work took full advantage of the technology of 
the day, and incorporated innovative “authentic sound effects, often recorded on location, 
dramatised inserts, full dramatisations and imaginary interviews” (p. 219). 
 
Crook (2007) covers the contrasting views on this new technology; some were 
worried about standardisation, others about usurping the teacher’s role, others about 
entertainment. The anecdotes about teacher practice in Crook’s research around the use of 
radio in schools are interesting. An example is given of a rural Devon elementary teacher 
who gathers her students around the new radio set “to hear a programme about India, 
narrated by a man who knows India personally, has actually lived there, and can tell them all 
sorts of vivid, intimate things about the country that they could not get from their geography 
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books” (p. 220). This observation highlights the value of radio broadcasting and education at 
the time.  
 
The BBC also provided interesting talks for older students by distinguished speakers 
such as T.S Eliot and William Beveridge. BBC figures from 1935 state that 6 per cent of 
pamphlets accompanying broadcasts had been issued to independent adults listening at 
home during the day. Crook argues that the success of the BBC’s work in this area was due 
to Somerville’s success in “persuading the Corporation’s hierarchy to recognise the service 
as a flagship of excellence”. This argument for internal advocacy for education is relevant to 
this study of an Australian public broadcaster and its role in education. 
 
Crook notes that the BBC formed an Educational Advisory Committee as early as 
1923, with education leaders as advisors. There were also sub-committees of teachers and 
teacher education academics. For each commissioned series, a panel of listening teachers 
sent weekly feedback. This is significant to consider in relation to the collaborative teacher 
feedback groups established at SBS in 2015. From the 1950s, the BBC began to experiment 
with television and school content: 
 
By 1972 – 1973 90 per cent of all UK schools used radio broadcasts while 80 per cent used 
television programmes. By 1974 the BBC was broadcasting more than 80 annual radio series 
and 38 television series for schools. Time and Tune, the primary level series was listened to 
by 15,500 schools, which had purchased 500, 000 publications. (Crook, 2007, p. 223) 
 
Crook’s work argues that early teacher involvement in the BBC and learning was highly 
regarded: 
 
The 1951 Beveridge Report on Broadcasting praised the quantity and quality of school 
broadcasts, but raised questions about how successfully teachers were integrating broadcast 
material into their teaching. (Crook, 2007, pp. 223-224) 
 
Twenty-six years later, the Annan Committee on the future of broadcasting commented that 
‘the broadcasters’ track record in producing educational programmes is too consistently 
successful to contemplate their release from their obligation to make educational 
programmes, adding that the BBC and ITV services had ‘enhanced not only education but 
the general output (of broadcasting). (Crook, 2007, p. 224) 
 
Crook points out that schools broadcasting in the UK had the advantage of one time zone 
and curriculum uniformity. This is not the case in Australia. 
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Cuban (1986) argues that pedagogy is important to the success of school reform and 
to the understanding of how teachers implement new technologies: “To enhance thinking 
and problem solving skills, teachers will need to develop lessons that encourage students to 
make choices, to work in small groups, to exchange ideas and viewpoints with teachers and 
peers” (p. 9). However, he also contends that school structure conflicts with the ability to 
address these aims, and accurately describes a teacher’s day and the demands that make it 
difficult to incorporate new ideas: 
High school teachers face more than 150 students during each school day that is sliced into 
periods of less than an hour each; they teach classes and prepare two or more lessons each 
day, which leaves them no time to grade papers at school or to meet with colleagues. Not 
surprisingly, they have little energy or time to explore ideas with students, to permit students 
to make errors that can be reassessed, to listen as students try out new thoughts, question the 
text-book, or question the teacher’s statements. Laboring under such conditions, even the 
best teachers are driven to make deals with students and to reduce opportunities for thinking 
in the classroom. (1986, p. 9) 
 
These notions of encouraging young people to explore and understand issues, underpin 
many of SBS Outreach’s education resources; in this case, important Australian issues. 
 
 Pegg (quoted in Buckingham, 1983, p. 55) suggests that early press coverage of 
educational broadcasting saw it as a powerful force for good. Like computers, educational 
broadcasting was also seen to have the power to “enchant the disenchanted child” (Beastall, 
2006; in Buckingham, 2013, p. 54). It is relevant to consider this in relation to the 
compelling SBS Outreach content argument, where emphasis is placed on the content of 
commissioned contemporary documentaries to promote important national conversations. 
This emphasis is also often the basis of education resources.  
 
Interestingly, and not dissimilar to my experiences at SBS, Buckingham argues that, 
“Reading between the lines of these euphoric accounts of schools broadcasting, however, it 
is possible to discern a frustration that this material was in fact not being widely used” (p. 
55). Moir (1967) (quoted in Buckingham, 2013, p. 55) argues that the BBC’s work in 
educational broadcasting has been “left unsupported” and implicitly calls for increased 
government funding. Moir expresses dismay at teachers’ hostility towards, and suspicion of 
the “honest handiwork freely offered” by broadcasters and there is a sense from other 
accounts (e.g. Robinson, 1982), that teachers are simply being “old fashioned” in their 
apparent resistance to educational television (p. 55). Robinson and Moir both suggest that 
there is only limited knowledge about the use of educational broadcasting. Buckingham also 
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notes that there is minimal broadcaster interest in supporting independent evaluation; rather, 
there is a focus on marketing. He argues that: 
 
The Annan Report, for example, noted that there was little evidence on ‘the reality, as 
distinct from the aspirations of educational broadcasting’, and that broadcasters were 
suspicious of research preferring instead to rely on ‘the subjective appraisal of those 
involved’. (Home Office, 1977; in Buckingham, 1983) 
 
This scepticism was evidenced in my early days at SBS. 
 
 Steemers and D’Arma’s 2012 article examines the evaluation and regulation of 
PSB’s contribution to “home-grown children’s content”, which the authors argue is a key 
point of difference from commercial rivals. Through an analysis of children’s channels on 
five European broadcasters, Steemers and D’Arma (2012) highlight the United Kingdom 
experience and focus on PSB interventions in television; however, they consider this within 
the wider scope of multiplatform and online activities. They argue that with changes in 
audience consumption, a core issue for public broadcasters is for governments to consider 
the extent to which they are willing to let them expand into digital, online, and interactive 
media (p. 69). Steemers and D’Arma (2012) argue that it is important to understand the 
importance of public broadcaster children’s content, and to enhance its distinctiveness and 
legitimacy as a relevant media service for children. 
 
 Steemers and D’Alma’s (2007) analysis of PSBs, including Britain’s CBBC for 
children aged 7–12, and CBeebies for children under 6; Germany’s KiKa; France’s Gulli; 
Italy’s Rai Yoyo for under–8s, and Rai Gulp for older children; the Netherlands’ 
Z@pp/Zeppelin; Belgium’s Ketnet; and Norway’s NRK Super, give an insight into the 
tensions associated with television and multiplatform content for children and young people. 
They argue that: “While children’s content has always been a part of PSB core provision, it 
has never been well resourced nor at the forefront of PSB strategies” (p. 69), and that “the 
role of PSB children’s media has not been particularly well articulated by most broadcasters, 
governments or regulators (Steemers and D’Alma 2007, p. 69). 
 
 Steemers and D’Alma offer a summary of what high quality and original children’s 
programming should encompass. The ideas specified here also reflect those of Australian 
public broadcasters, the ABC and SBS: 
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Apart from the usual demand that PSBs should offer a range of diverse programming that 
informs, educates and entertains different age groups at times when they are available, there 
is always the expectation (even if poorly realized in reality) that this content should reflect 
national identity through domestic production. It is no surprise, therefore, that with 
expansion some PSBs have emphasized the importance of investing in content to enhance 
both their distinctiveness and popularity, two features which are not easy to reconcile, but 
can be used to showcase public service credentials and reinforce legitimacy. (2007, p. 69) 
 
This 2007 work highlights the importance of Children’s television for contemporary public 
broadcasters in that “Domestically produced content can distinguish Public Broadcaster 
Service (PSB)s from commercial rivals, and provides an opportunity to reflect on and 
promote education, creativity, citizenship and the diversity of society” (p. 70). Steemers and 
D’Arma also argue that there is more work to be done regarding children’s content in a 
multiplatform landscape: 
 
Although there has been little research that details the clear benefits of children’s PSB or 
analyses PSB performance in this area, this has not prevented attempts to regulate for what 
are perceived to be beneficial outcomes. What is clear, however, is that policy approaches 
vary, because of differences in the history, remit, regulation and expectations of PSB 
institutions as well as changing definitions of children’s needs and conceptions of childhood. 
(2007, p. 77) 
 
 
Although Steemers and D’Arma’s work profiles the importance of children’s television and 
multiplatform content, it does not directly link to the study of teacher learning prefaced in 
this study. Importantly, their work focuses on ‘children’s’ content, while this present study 
is gleaning a much needed insight into how teachers use Australian broadcaster content with 
older, secondary students. 
 
It could be argued that PSBs need to make a better case for children’s content and bridge  the 
gap between distinctiveness and popularity. Being distinctive will not necessarily attract 
children, but it does mean adhering to core public service values linked to a commitment to 
creativity, a better understanding of the audience through dialogue and an acknowledgement 
of a heritage that is both shared and diverse. (2007, p. 82) 
 
This argument about distinctiveness versus popularity is very relevant to SBS. They are a 
public service broadcaster, required to operate on small and often shifting budgets. 
Maintaining their distinctiveness and innovation as Australia’s multicultural broadcaster 
could be key to their long-term survival. Steemers and D’Arma conclude their 2007 work 
with key points to consider in the future of children’s broadcasting: 
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Distinctiveness and popularity are two essential objectives for any public service media 
organisation, but there are indications that some PSB’s especially those who are 
underfunded, are not as distinctive as they should be, because of lower levels of domestic 
content and a lack of range. This does not bode well as children’s media consumption 
gradually shifts to other platforms and media experiences. (p. 82) 
 
SBS’s move to online learning via the SBSLearn education website in 2016 goes some way 
to countering these claims. To date, SBS has used SBSLearn to profile their distinctive 
Australian multicultural and Indigenous program content for teachers and students. 
(SBSLearn is analysed in Chapter 8 of this study.) 
  
Chapter 3 of Brevini’s 2013 work—‘Theorizing public service broadcasting 
online’—is particularly relevant to understanding the public broadcaster at the focus of this 
study. Brevini argues that different PSBs have been established with varying influences 
from media and communication policy research derived from political science, sociology, 
economics, and law (p.19). In Chapter 5, Brevini (2013) compares the history of PSBs in 
Denmark, France, UK, Spain, and Italy. Underlying the establishment of each of these 
international broadcasters is a strong educative and social remit.  
 
Brevini refers to education in relation to understanding Denmark and Danish culture, 
where there is a key relationship between church and state. He refers to the fundamental role 
that he considers that education and broadcasters play in the establishment of a “school for 
life” and enlightenment. Linked to this belief, is the consensus that television has to support 
the principle of socialising, and enabling Danish people to become informed and active 
citizens. This means that the mass media in Denmark are public, and avoid all forms of 
advertising.  
 
 In France, Brevini (2013) also explains, the history of government monopoly was 
extended to television where the government used the PSB to promote culture and education 
(p. 68). In 1986, the public channels had detailed programming obligations listed in the 
Cahier des charges, in relation to educational, cultural, and social missions. Educational 
channel La Cinquieme (later renamed France 5) along with France 2, France 3, and a digital 
channel France 4, was established in 1994 as part of France Television. France 5 is devoted 
to educational and cultural programs and documentaries. More recently, France Television 
has further expanded its programming through the launch of France 4, aimed at 25–49 year 
olds; this channel now has a focus on cinema, concerts, and theatre festivals (p. 72). 
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In Italy, the Gasparri Law (2004) and the subsequent Act of 2005 (Consolidated 
Broadcasting Law, 2005) set out the Italian broadcasting framework and detailed the main 
duties of the Italian PSB. Point one refers to: 
 Broadcasting an adequate number of radio and television programmes devoted to 
 education, information, training, promotion of culture, and theatrical, cinematographic, 
 television and musical works, including works in the original language, that are recognised 
 as being of great artistic value or highly innovative. (Gasparri Law, 2004, Art.17; in Brevini, 
 2013, p. 80) 
 
Similar to the previously analysed American Corporation for Public Broadcasting 
(2004) report, Moss, Gunter, and Jones analyse the history of “Schools Television” in the 
United Kingdom, a service that was very widely used for over 30 years. This report shows 
that the vast majority of teachers surveyed cited that they used television in the classroom at 
least once a week and that as many as 60% would like to do so more often (Moss et al., 
1991, p. 111). Despite being ten years old, this pre-internet research offers some insight into 
how teachers used television in the classroom. Moss et al. argue that the high quality 
programming service of Schools Television was refined and developed with the direct 
support of teachers themselves, and that both BBC and ITV adapted their content to support 
the Education Reform Act and the development of the English national curriculum.  
 
 In Australia, ABC television’s Play School has a long history of public and critical 
acclaim for bridging entertainment and education for pre-school-aged children. Harrison 
(2012) explains that “Empirical research related directly to the program can assist the review 
of past practices and inform responses to the current realities of children’s lives” (p. 45). Her 
2012 analysis reviews the “effectiveness of Play School in eliciting engagement by 
contemporary Australian child viewers” (p. 45). Harrison’s research is focussed on how pre-
school-aged children at a suburban pre-school respond to segments from episodes of the 
program both at home and in the pre-school environment. Her findings indicate that Play 
School can be seen as “a catalyst for play and learning and as a resource for teachers and 
students” (Harrison, 2012, p. 44). 
 
 Harrison’s (2012) work also explains the ABC’s successful approach of employing 
early childhood teachers as part-time ‘Outliners’ for the show. They contribute to program 
development by preparing ideas for stories, songs, and experience for each series: 
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By using the expertise of early childhood and media professionals throughout an extensive 
preproduction phase, the Play School team work to develop a programme that aims to 
engage the child in a range of creative play and problem-solving experiences that generate 
responses across a range of developmental domains. (p. 838) 
 
This use of early years’ experts is important to consider in this current study. Harrison’s 
(2012) work explains that the ABC has a history of directly seeking out the expertise of 
early years’ specialists, yet does not have a comprehensive history of consulting teachers 
who specialise in working with older students. This approach of consulting and valuing 
education experience is one that SBS has begun to trial with the development of SBS 
Outreach education resources. The partnerships developed in this process are core to the 
investigation in this study. There is not, however, a role at SBS that connects educators to 
the production process for television or multiplatform works.  
 
 Similar to Fisch’s work on Sesame Street, Harrison et al. (2012) analyse children’s 
responses to the Australian Children’s television program, Play School, and conclude that 
“The types of responses elicited suggest that viewing the program may be beneficial for 
children's development and learning” (p. 835). Harrison et al. (2012) argue that children’s 
television viewing is not a passive act, and that research suggests that co-viewing with an 
adult can increase their learning. Harrison’s (2012) study indicates that children’s 
participatory approach could include students responding through speech, singing, and 
movement, and that this assists in their transition to school (Harrison et al., 2012). They also 
explain that although the educational outcomes are interesting for school-aged children, they 
do not apply so easily to younger children. I would also argue that they do not apply to high- 
school-aged students.  
 
 The key to the link between Play School and this study is that it is one of very few 
Australian television programmes that “results from collaboration between media 
professionals, actors, musicians and early childhood educators” (Harrison et al., p. 837). As 
Harrison et. al. (2004 and 2011) explains, the contribution of educators to the development 
of this children’s television programme is significant: 
The input of early childhood educators assists with ensuring the content, as well as the 
production style and techniques are developmentally appropriate and reflect  
 contemporary perspectives in early childhood education. (p. 838) 
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This analysis of the importance of early childhood educators and the ABC’s Play School 
program content could be a model to support SBS in the development of SBS Outreach and 
NITV education resources.  
 
This study offers contemporary Australian insight into how teachers use television 
and broadcaster multiplatform resources. While there is no formal requirement for 
Australian Public Broadcasters to create education resources, the move to a national 
curriculum in Australia provides more incentive for them to make contemporary and direct 
links to curriculum and to education specialists. Underlying the study of Australian and 
International broadcasters is the recurring themes of convergence, and this is the focus of the 
following and final section of the literature review. 
 
 
2.6 Broadcasters, convergence, and 360-degree programming 
 
 
 In an analysis of international broadcasters, themes associated with convergence 
recur. Buckingham (2013) stresses the significance of convergence of media for young 
people and broadcasters: 
 
Thus, it is argued, we are witnessing a blurring of boundaries, a coming together of previous 
distinct technologies, cultural forms and practices, at the point of production and reception. 
To be sure this convergence is partly a result of changes in technology. The possibility of 
‘digitising’ a whole range of different forms of communication (not just writing but visual 
and moving images, music, sound and speech) transforms the computer into much more than 
a calculator or a typewriter with a memory. It becomes a means of delivering and producing, 
not just written texts but texts in a variety of media, and, as a result, the digital screen has 
become a focus of a whole range of entertainment, information and communication options. 
(p. 79) 
 
 
Buckingham’s understanding of convergence is very relevant to the study of Australian 
public broadcasters in this study. SBS’s move to incorporate multiplatform content as part 
of its Outreach education offering is evidence of this. 
 
Bardoel and d’Haenens (2008) analyse convergence in relation to audience 
participation across a number of international public broadcasters. They refer to 
contemporary transformation through multimedia and cross platform strategies, noting “the 
necessity for PSB to capture new user groups with innovative content, consistently 
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clustered, and in line with the public service mandate” (p. 354). Flew (2011) similarly 
argues that from the 2000’s and into the future, convergence offers new and positive 
opportunities for public broadcasters: 
While much of the literature of the 1980s and 1990s was pessimistic about the future of 
public service broadcasting, viewing it as irrevocably caught in the forces of dissolution 
such as channel proliferation, tightened public funding, and the loss of a once-clear sense of 
mission … the 2000s have seen many public service broadcasters around the world identify 
opportunities for reinvention in the context of media convergence and multiplatform content 
delivery ... (2011, p. 215)  
 
Bardoel and d’Haenens (2008) also note the importance of convergence in understanding 
how young people relate to public broadcasters, across and within multiple platforms. Doyle 
(2010), similar to Pajala (2010), defines and explains the importance of convergence in 
contemporary broadcasting, clarifying the ‘360 degree’ term in relation to programming: 
 
A 360-degree approach means that new ideas for content are considered in the context of a 
wide range of distribution possibilities and not just linear television (Parker, 2007). A 360-
degree strategy implies that, from the earliest stages of conceptualization, content decisions 
are shaped by the potential to generate consumer value and returns through multiple forms 
of expression of that content and via a number of distributive outlets (e.g. online, mobile, 
interactive games and so on) of which conventional television is just one, albeit still a very 
important one. (Doyle, 2010, p. 432) 
 
This understanding of convergence and 360-degree programming in a multiplatform 
media landscape is repeatedly acknowledged by SBS. It explains how it needs to change its 
practice in relation to convergence in its current Strategic Plan: 
Gone are the days when a broadcaster could dictate to an audience what that they should 
watch or listen to and when…SBS has had to respond to these significant changes in the 
media environment and develop strategies to survive, while maintaining its commitment to 
the Charter. This will take imagination as well as resources. (2013, p. 256) 
 
As noted in the introduction to this study, this understanding of best practice broadcasting as 
being a 360-degree approach is not dissimilar to the innovative, convergent futures 
curriculum model prefaced earlier by Williamson (2013), where he contends: 
 
…learning is now increasingly decentered and dispersed in time and space, horizontally 
structured, networked and connective, and convergent across many different media. In a 
networked world, learning can take place online as well as in high schools, museums, after 
school programs, homes, business, broadcast media, public libraries, and community 
settings. The emphasis is increasingly on dispersed, decentralized, and virtual learning 
taking place fluidly across lifetimes, social sectors, and media, with the Internet itself 
imagined as a learning institution. (p. 33) 
 
Buckingham argues that the way in which young people work with technologies in a 
converged environment is important for broadcasters to consider: 
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Technology is seen to create new styles of communication and interaction. The internet 
provides new means for constructing community: it is an active and participatory medium 
which is about distributed communication from many to many. These new communities are 
inclusive and require the creation of new kinds of trust. (p. 88) 
 
Buckingham also argues that the self-directed nature of online learning is now clearly 
different to historical understandings of television and learning: 
 
… the internet also produces new styles of playful learning. Unlike the television generation, 
the net generation is inquisitive and self-directed in learning. It is more sceptical and 
analytical, more inclined towards critical thinking, and more likely to challenge and question 
established authorities than previous generations. Net-based learning is interactive, rather 
than a matter of transmission. Where old-style education was teacher-dominated and 
authoritarian, digitally based education is non linear and learner centred, based on discovery 
rather than delivery of information. (Buckingham, 2013, p. 89) 
 
Buckingham’s analysis of self-directed learning might align to how some teachers 
and some students in this study learn through broadcasters. Just as the future of broadcasting 
can be seen through a 360-degree programming model, the future of curriculum can also be 
viewed in an innovative, converged, 360-degree multiplatform landscape. The following 
section highlights the importance of broadcasters and audiences in a contemporary 
multiplatform media landscape. 
 
 
2.7  Broadcasters and audiences 
 
Convergence has a direct relationship to audiences. Buckingham (2013) explains that 
contemporary media are driven by commercial imperatives, and argues that children have 
effectively only been discovered as a niche target market in the past few decades. This is 
evidenced in the Australian public broadcasters’ children’s and youth-focussed channels 
ABC2, ABCMe (the 2016 re-branded ABC3), and SBSViceland (the 2016 re-branded 
SBS2).  
 
Similar to SBS, the ABC has begun to broadcast in a digital, online, and multi-
platform capacity over the last ten years. Hutchinson (2013) analyses the history and 
development of ABCPool. In an era of considerable change and experimentation, ABCPool 
offered audiences an opportunity to collaborate, create, and publish online. ABC Online and 
ABC iview are significant, current ABC multiplatform products that enable Australian 
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audiences to engage with the ABC, thus mirroring SBS’s ON DEMAND focus. Open 
learning, as encouraged by ABC online, is a model of learning that is considered new, 
emerging, participatory, and innovative. Martin (2002) observes of ABC Online: 
 
In a networked interactive environment, through both selective response and discursive 
interaction, users can render themselves visible, and to some extent less mysterious, to the 
institution and to each other. ABC online provides broadcasters greater insight into the lived 
and imagined worlds of its listeners and viewers, and the potential to engage with them as 
user/citizens rather than just audiences. (Martin, in Debrett, 2009, p. 820) 
 
Similar to the curriculum analysed in Williamson’s 2013 work, many of the public 
broadcasters studied are considering ways to embody online learning. Williamson’s (2013) 
work details emerging “open education” as an education environment where: 
… educational materials are digitized and offered freely and openly to educators and 
learners to use, customize, improve, and even redistribute in their own teaching, learning, 
and research…Consequently, arguments in favor of informal networked learning and 
arguments for open education have been enrolled into arguments advocating for curricular 
change. (p. 6) 
 
Doyle (2010) analyses public broadcaster multiplatform work, and is primarily 
concerned with how convergence and economic profit are linked. She highlights the BBC’s 
iplayer as a significant example of a contemporary multiplatform tool. It has been extremely 
popular with audiences and, as Doyle (2010) explains, it has not directly yielded additional 
revenue, but has considerably extended public value. The success of the BBC’s iplayer has 
been replicated in the ABC’s iview and SBS’S ON DEMAND. Although costly to set up 
and maintain, both products add considerable value to the reputation of both Australian 
public broadcasters in the eyes of audiences.  
 
Gunn’s (2008) work aims to investigate how the relationship between public 
broadcasters and their audiences is being created through new possibilities for participation 
offered by digital technology. She uses a Norwegian television program Test The Nation as 
a case study, making a key argument for the importance of the “need of the public service 
broadcasters to attract large audiences while simultaneously being seen to represent an 
alternative to the commercial channels” (Gunn, 2008, p. 106). This argument is also central 
to my work at SBS, where programming choices are considered in relation to the SBS 
Charter and potential audience engagement. Both Doyle and Gunn’s work point directly to 
the significance of audiences and audience engagement in multiplatform broadcasting, 
particularly the links between multiplatform offerings and youth engagement. It has not 
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been clear if and how SBS was engaging teacher and student audiences directly with SBS 
ON DEMAND. This study now provides up to date research on how teachers are engaging 
with SBS program content and associated multiplatform resources. 
 
Bardoel and d'Haenens (2008) again cite convergence as being critical in 
understanding contemporary European broadcasters.  They also look closely at young 
people and their consumption patterns, encouraging broadcasters to rethink their 
communication strategies. Chan-Olmsted (2004), in Bardoel and d'Haenens (2008), outline 
four interaction strategies that can improve the relationship between the broadcaster and the 
audience: “Information-based features, Programme-based features, Fan-based features, 
Game-based features” (p. 354) Notably, they also argue that, traditionally, public 
broadcasters are not as advanced as their commercial counterparts. It is interesting to 
consider this argument in light of historical and contemporary SBS programming as 
broadcasters continue to grapple with engaging audiences and meeting charter obligations. 
As previously analysed in this study, SBS contemporary programming has embraced 
innovative hybrid formats; however, as Ang et al. (2008) highlight: “SBS today is faced 
with the task of reinventing itself in light of momentous developments: the emergence of the 
digital media world on the one hand, and the changing nature of multicultural Australia, on 
the other” (p. 263). This current study provides insight into how SBS Outreach is providing 
Charter and SBS program content aligned with education resources for teachers and young 
people. 
 
 Cunningham (2015) refers to SBS programs First Australians (2008), Immigration 
Nation – The Secret History of Us (2011), and Once Upon a Time in Cabramatta (2012) as 
“tentpole programming” (p. 207). He argues that SBS epitomises innovation in 
contemporary Australian broadcasting, and that this innovative program content has the 
potential to inspire education resources: 
 
Using omniscient third-person narration, long-form interviews, extensive use of carefully 
researched archival still and moving footage, and rare if any dramatic reconstructions, the 
programmes unapologetically worked with traditional social documentary modes of address, 
making few if any concessions to dominant contemporary modes of highly personalistic and 
reality TV based approaches to documentary. All of them, equally, developed extensive 
cross platform content engaging with direct stakeholder feedback, structured educational 
packages and cutting-edge simulation gaming. SBS commissioned significant social 
research into Australian attitudes to and understanding of immigration and its history to 
inform programming such as Immigration Nation, which also fed into the cross-platform 
educational content. (p. 207) 
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Cunningham explains that SBS’s Go Back to Where You Came From (2011) Series One 
“was a significant media event, especially for such a boutique broadcaster” (2015, p. 208). 
Cunningham (2015) also explains the importance of the SBS Outreach education resources 
to the longevity of this television series: 
 
But SBS went further, partnering with the Refugee Council of Australia and Amnesty 
International to produce a Refugee Week teaching resource, which was distributed free to 
every secondary school in Australia and which received ‘incredibly positive’ feedback from 
teachers. (SBS Annual Report, 2010-2011, p. 31) 
 
The third Go Back To Where You Came From series was followed by a special forum 
episode of The Feed on SBS 2, hosted by Marc Fennell. SBS Outreach described the 
associated education offering as: 
 
Go Back to the Classroom – teachers and students can join the journey with our online SBS 
Learn site featuring short clips, interactive multimedia, quizzes, related content and a 
Teacher Pack full of curriculum aligned activities and lessons plans. Packs will be available 
from the SBS website in the lead up to broadcast. (SBS Media Release, 28 July 2014) 
 
Recent and current SBS programming models offer unique opportunities to inspire and 
create innovative educational resources. Cunningham (2013) states how this type of 
programming is core to SBS Charter obligations.  
 
SBS is going back to its roots with high concept, explicitly tendentious social documentary 
broadcast programming, running in parallel with its communitarian reengagement through 
online affordances. This amounts to a confident reassertion of its charter responsibilities 
even as it seeks to fully deploy online and transmedia for their citizenship-enhancing 
potential. (p. 9) 
 
These programming models could serve as the inspiration for unique and innovative future 
teacher resources. This is again clarified by Cunningham (2013) who argues that the role of 
the public service broadcaster (PSB) in a post-scarcity media environment is one of 
“distinctive innovation” and that a “commitment to innovation in the provision of new 
products and services can be defined as distinctive” (Cunningham, 2013, p. 65). It is clear 
that the formats associated with these SBS programs are innovative and valued by the 
broadcaster. However, the extent to which teachers value and use SBS programs and 
associated resources is still unclear.  
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2.8 Conclusion 
 
 
This Literature Review encompasses emerging themes of communities of practice, 
media education, informal and digital learning, television and learning, broadcasters, 
broadcasters and convergence, 360-degree programming, and audience engagement. It 
confirms that much of the research investigating these themes associated with digital 
communities of practice and learning has focused on young people. If students learn by such 
innovative learning models and teacher collaboration with broadcasters, is it not of benefit 
for teachers and SBS to do so too? This question inspires an inquiry into how innovative 
education resources can be created within the growing SBS multiplatform framework, and 
how teachers use these resources. Key gaps in the literature indicate that despite some public 
broadcasters creating innovative multiplatform resources for children, there is little 
innovative, multiplatform, Australian broadcaster content designed for secondary and 
tertiary teachers and their students.  
 
All of the research questions in this study link to an understanding of media 
education as detailed in this literature review. Masterman 1985; Hobbs et.al. 2003 and 
Buckingham 2003 explain the significance of media education’s capacity to contribute to 
young people’s literacy. The research questions in this study determine how critical viewing 
and reading, creative production, reflection, critical thinking, communication, collaboration 
and cultural and historical analysis can also contribute to teacher learning and pedagogy.  
 
The literature review helps to frame three key research questions. The first research 
question is concerned with teacher informal learning and how teachers use education 
resources, including SBS multiplatform and social media resources in and out of school. 
Public broadcaster interest in a 360-degree programming model has not yet been 
encompassed in broadcasters’ secondary and tertiary education resources. This model is not 
dissimilar to Williamson’s (2013) futures approach focused on a “decentred curriculum”, 
where innovative learning can occur through every day interactions and communities of 
practice. There is limited knowledge of how teachers are using public broadcaster resources 
in Australia; this includes associated emerging social media resources. There are 
comprehensive studies of students’ informal, out-of-school and peer learning, but limited 
investigation of teachers’ informal, out-of-school, online learning.  
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SBS’s recent education work aligns to Lave and Wenger’s (1991) communities of 
practice social theory of learning. This study’s second research question aligns to 
communities of practice and digital learning concerned with how teachers use informal 
professional learning through social media, online communities, and peer conversations to 
enhance their classroom practice. Similar to Yeh’s (2010) online analysis, the second 
research question determines if collaboration and meaningful participation can help 
understand the emerging SBS education community. Finding answers to what teachers want, 
what they consider to be innovative and experimental in line with SBS’s charter and 
multiplatform interests, are key literature gaps that this study explores. New understandings 
are achieved in this study through the connection between broadcaster and education 
communities. 
 
My work at SBS and this literature review confirm that from 2015 SBS Outreach 
begin to trial innovative, collaborative or partnership models with the education sector. The 
third research question is concerned with understanding SBS and the pedagogical 
implications for teachers' use of screen content. It prefaces the ideas discussed in the 
literature review about television and learning, broadcasters, convergence and 360 degree 
programming as well as media education and media literacy. This study analyses 
contemporary cross-platform television resources to determine if current multiplatform 
public broadcaster resources extend the teaching and learning experience. It is these ideas 
associated with extending the long-term value of television programs that broadcasters see 
as key in their community outreach work. This study’s three research questions will be 
detailed in the following methodology chapter. 
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CHAPTER 3: PROGRAM AND DESIGN OF THE RESEARCH INVESTIGATION 
 
 3.1   Research aims and questions 
 
 
This action research focuses on the significant connection between education and 
public broadcasters, as observed through a community of practice framework. It does this 
for four reasons. First, it explains the significance of informal teacher learning, highlighting 
the need for valuing teacher online and out-of-school learning; second, this study’s research 
outcomes have the capacity to develop innovative and relevant learning experiences for 
teachers; third, it emphasises the importance of establishing and sustaining model(s) of 
innovative teacher resource development in the specific SBS site; and, fourth, this study has 
the capacity to create a long term link between broadcaster and education communities.  
 
Underpinning this study is a communities of practice social learning theory that 
provides an opportunity to examine the complexity of collaborative learning experiences in 
this current study, given its emphasis on the intersection of issues related to learning through 
community, social practice, meaning and identity. As theorised by Lave and Wenger (1991), 
communities of practice theory places learning in the context of lived experience of 
participation in the world. It conceptualizes this form of learning as a fundamental “social 
phenomenon” (Wenger, 1998, p. 3), and explores the idea that engagement in social practice 
is the fundamental process by which we learn and come to understand ourselves. These 
social theories of learning are explored through the following three major research 
questions: 
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Figure 3.1   Research questions  
 
The study’s answers to these questions contribute to new knowledge about the resources 
teachers need, and how producers can create them. 
 
 
3.2   Research plan and methodology 
 
 This study is grounded in an action research methodology. Kemmis (1997) defines 
action research as a “form of participatory and collaborative research aimed at improving 
educational understandings, practices, and settings, and involving those affected in the 
research process” (p. 173). A range of action research methods are uniquely applied, not 
only in the education community that I am familiar with, but also within the divergent 
broadcaster community that I am also a part of. Kemmis and McTaggart (1998) explain how 
social theories of learning can be understood through this definition of action research: 
A form of collective self-reflective enquiry undertaken by participants in social situations in 
order to improve their own social or educational practices, as well as their understanding of 
these practices and the situations in which the practices are carried out. (p. 201) 
 
Previously, action research methods were applied to education-related research, including 
“school based curriculum development, professional development, school improvement 
planning and education policy development” (Kemmis 2007, p. 173). 
 
1.	   How	   do	   Australian	   teachers	   use	   SBS	   multiplatform	  
educational	  materials	  in	  school	  and	  out	  of	  school?	  
2.	  How	  do	  Australian	  teachers	  use	  informal	  professional	  
learning	   through	   social	  media,	   online	   communities,	   and	  
peer	  conversations	  to	  enhance	  their	  classroom	  practice?	  
3.	  How	  has	  SBS	  changed	  its	  educative	  practice,	  and	  what	  
are	   the	   pedagogical	   implications	   for	   teachers'	   use	   of	  
screen	  content?	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 The research for this project is carried out in three distinct phases, and each phase 
uses a variety of research methods. To provide an in-depth exploration of the research 
questions, this study also adopted a three-part case study approach. It is determined that a 
qualitative case study approach is relevant to understanding social theories of learning. Lave 
and Wenger (1991) used the case study approach to develop an understanding of apprentice 
peer learning. Underpinning this qualitative case study research is a range of action research 
methods.  
 
In each of the case studies, multiple action research data collection methods enabled 
me to explore, analyse, and describe teacher communities of practice both in and out of 
school. The qualitative methods used in this study are: 
 
• a researcher/participant journal  
• teacher semi-structured interviews  
• teacher collaborative planning meetings (optional)  
• social media network analysis of relevant SBS television programs (such as 
#FirstContactSBS and #SBSLearn, SBS and NITV facebook pages) and  
• participant observation of teacher practice. 
 
The chosen methods of this research study prefaced an interpretive approach, where themes 
related to teachers’ out-of-school learning are derived from the teacher participants 
themselves. The methods were implemented in a cyclical fashion, beginning and ending 
with an interview. Importantly, the learning from one phase was fed into the next phase after 
its relevance was assessed. The collaborative planning meetings and observations of teacher 
practice occured halfway through the data collection process.  
 
The researcher/participant journal is core to the documentation of my time at SBS 
and it detailed the lived experiences associated with being a newcomer in the broadcaster 
community. Its entries included reflections on my new understandings of the broadcaster, 
details of specific broadcaster events, and details of my collaboration with SBS Outreach. It 
also documented my teacher participant observation sessions. This notetaking in the 
reflective practitioner journal moved across all research phases, and enabled my reflexive 
and action-orientated researcher voice to be communicated. Quotes from this journal were 
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used throughout this thesis document, particularly in relation to collaborative teacher 
meetings and observations of teacher practice.  
 
The interviews were designed to give as much insight as possible into specific 
teacher context and teacher practice. The initial interview enabled an understanding of 
teacher practice in relation to the use of screen content. The second interview enabled a 
more in-depth understanding of teacher use of specific SBS program content.  
 
Collaborative planning meetings were optional due to my deep understanding of 
teacher work. Teachers attended these meetings based on their availability and interest. They 
were designed to be lead by teacher interest, and incorporated discussion of curriculum and 
pedagogy in relation to SBS program content and education resources. These meetings were 
less structured than the interviews, and offered an opportunity for in-depth discussion, 
reflection, and sharing of education and broadcaster practice.  
 
Observations of teacher practice were designed to occur after Interview 1, and after 
the collaborative planning meeting. They enabled the theory previously discussed to be 
directly observed in practice. The data collection concludes with a final interview. This 
second interview is an opportunity to confirm understandings and/or question ideas and 
themes that arise in previous methods. A constant comparative method of returning to the 
teacher participants after semi-structured interviews and social media analysis, and then to 
collaborative planning meetings followed by more in-depth interviews for clarification and 
ongoing explanation, adds layers of validity and action research to the study.  
 
 
 3.2.1 Phases of the research project 
 
The phases of this research process are focussed on an action research methodology. 
Kemmis and McTaggart (1998) outline a process for action research that recommends 
continuous cycles of: planning action; reflecting on the implementation of the plan in light 
of the evidence collected during implementation; replanning; taking further action; making 
further observations; and reflecting on new information (p. 174). Core to the research phases 
outlined below, is collaboration with broadcasters and educators to re-plan and take further 
action. 
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Phase 1 (2014–2015) occurred prior to my doctoral confirmation, and focused on 
background research, understanding the SBS community and the SBS Outreach partnership 
model, the development of SBS relationships, and the establishment of probable SBS 
program content for case studies. It also included the start of the literature review, and the 
emergence of literature themes and gaps. The underlying focus of the research in this phase 
related to my position as a researcher embedded within the SBS community. My initial 
participant observation work enabled a thorough understanding of the SBS community, and 
supported the data collection in the next phase. 
 
Phase 1 (2015) occurred post confirmation and after university ethics approval was 
received. Here I collected initial data on how teachers use SBS programs and associated 
resources within diverse education communities. The data collection began with interviews 
and social media analysis of twitter and facebook conversations in relation to specified SBS 
television programs. Initial interviews were followed by optional collaborative planning 
meetings and a final second interview. The collaborative planning meetings were 
deliberately placed at this time, once the teachers knew the researcher and were happy to 
engage in a more in-depth conversation. The iterative nature of this data collection process 
enabled ongoing collaboration and reflection with teachers, as per the action research 
methodology.  
 
I used the detailed narrative, researcher journal throughout all phases of the research 
to document the weekly events in my role at SBS, and throughout the teacher participant 
observation sessions with education communities. This method added another layer of depth 
to the observations of SBS, and the creation and use of SBS education resources. This 
method documented my peripheral to more meaningful collaboration with the broadcaster 
community of practice. Through direct involvement with an education community and a 
broadcaster community, I analysed this data with rich descriptions that interpreted the 
experiences of teachers as learners.  
 
In Phase 2 (2015–2016), the narrative researcher journal continued. The focus of this 
phase was on data collection, including consolidation of all SBS program case studies; in-
depth analysis of the specified SBS television programs and the associated social media 
conversations; second interviews with teachers, including discussion of how they use social 
media and participate in online communities; and the optional teacher/researcher 
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collaborative meetings. My background as a teacher practitioner and Head of Department 
provided knowledgeable insights into the classroom contexts studied in this phase. My 
expertise in the education community enabled me to reflect with the teachers on their use of 
screen content in the classroom.  
 
The Phase 2 second teacher interviews enabled more detailed conversations and 
interaction with teacher participants. They enabled emerging themes from the initial 
interviews to be pursued in more detail, while also offering respondents the flexibility to 
provide more detailed responses to questions that they deemed most relevant. The 
participant interviews were audio recorded to enable in-depth analysis and thematic coding. 
When I transcribed each interview I listed and colour coded key themes as they emerged and 
I bolded the relevant text for possible use for quotes or further analysis. These themes were 
informed by the literature review but came directly from the teacher participants (see 
appendix B for an example of a transcribed interview). Key teacher interview themes and 
sub themes included: 
• Use of screen content – use of ABC and SBS program content, YouTube 
• Teacher informal learning – peer to peer learning, email groups, connection with 
industry, teachers watching TV online 
• Teacher professional learning – conferences, meeting with peers 
• Student engagement – authentic learning, student production 
• Teacher pedagogy – innovative learning experiences, teacher planning, reflection 
on practice, curriculum links, time, the flipped classroom, curating screen 
content 
These themes contribute to an understanding of how the teachers in this study work and 
learn. The themes of informal learning, teacher professional learning and teacher pedagogy 
relate directly to Lave and Wenger’s (1991) analysis of communities of practice, 
highlighting that teachers are often learning through collaboration in a community. 
 
Phase 3 (2015–2016) focused on the completion of data collection, documentation, 
and final classroom observations. Ongoing action research analysis and rich description of 
research data provided different views on the cases, and ensured research rigour.  
 
The three phases of the research project are summarised in the following diagram: 
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Figure 3. 3  Phases of the research project  
 
 
3.3 Data Collection Methods  
 
The approach to data collection was a multi-part case study methodology. The case 
study method was chosen because, as Yin (2014) explains, it is relevant to questions that 
“require an in-depth description of some social phenomenon” (p. 4). The three 
interconnected cases in this study provide complex evidence, data exploration, and 
description of how teachers use SBS resources, thus enabling the action research to “retain 
the holistic and meaningful characteristics of real life events” (2002, p. 2). The format and 
chapter structure of the main body of the thesis is aligned to the three case studies in this 
project, and are listed in the diagram below: 
 
PHASE	  1	  	  
2014-­‐2015	  prior	  to	  
conFirmation	  understanding	  SBS,	  relationships,	  literature	  review,	  establishment	  of	  research	  questions,	  probable	  SBS	  programs	  
2015	  -­‐	  2016	  	  post	  
conFirmation	  ethics,	  initial	  data	  collection,	  researcher	  journal,	  SBS	  observations,	  	  
PHASE	  2	  
2015	  -­‐	  2016	  	  data	  collection	  	  
researcher	  journal,	  initial	  interviews,	  optional	  teacher	  researcher	  planning	  meetings,	  second	  interviews,	  detailed	  analysis	  of	  SBS	  content,	  observations	  of	  teacher	  practice	  
PHASE	  3	  
2016	  -­‐	  Finalisation	  of	  data	  
collection,	  Dinal	  interviews,	  observations	  of	  teacher	  practiceresearcher	  journal,	  write	  up	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Figure 3.4  Case studies  
 
Case Studies 1 and 2 provide answers to the first two research questions around teachers’ 
informal learning, while Case Study 3 provides data to answer Question 3 related to 
understanding how relevant broadcaster resources can be created for teachers. The case 
studies together provide an analysis and projection of the ways in which teacher 
perspectives and resource use and engagement can inform future preparation of Outreach 
materials for SBS programs. 
 
The study’s research questions are framed by a qualitative and interpretative 
methodological approach and its research design draws upon a collective case study method 
(Stake, 1995). The chosen collective case study design reflects the exploratory nature of the 
study. Stake (1995) argues that the collective case study is the study of a number of cases in 
order to inquire into a particular phenomenon, and that the number and type of case studies 
depends upon the purpose of the inquiry.  
 
In this case, a collective case study was undertaken to describe and compare multiple 
cases to provide insight into how teachers use SBS education resources. Two separate 
television series are analysed so that data within and across different SBS programs can be 
analysed. Having more than one case enables comparison. Because the teacher participants 
come from different education communities, a study of different types of education contexts 
is possible. Given the small size of the study, some generalisations can be made to similar 
Case	  Study	  1:	  How	  teachers	  learn	  from,	  and	  teach	  with	  SBS's	  Go	  Back	  to	  Where	  You	  Came	  From	  
Case	  Study	  2:	  How	  teachers	  learn	  from,	  and	  teach	  with	  SBS's	  First	  Contact	  	  
Case	  Study	  3:	  	  A	  close	  study	  of	  how	  SBS	  creates	  innovative	  online	  education	  resources	  -­‐	  SBS	  Learn	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populations. However, the primary concern of this qualitative research is the detailed 
exploration and description of the specific cases themselves, to provide rich descriptions to 
answer the research questions. Yin (2003) argues that case studies do enable generalisation; 
however, he also argues that it is important to understand that generalising from a small case 
study is not concerned with enumerating frequencies, as required for statistical 
generalisation, but rather with expanding and generalising theories. He refers to this as 
“analytic generalisation” (2003, p. 10ui).  
 
Case Study 1 focuses on an analysis of SBS Television program Go Back to Where 
You Came From. Case Study 2 focuses on an analysis of a second SBS television program, 
First Contact. These programs were selected due to their prominence in the 2014/2015/ 
2016 SBS program schedule and their mass audience appeal. The researcher is both a 
participant and an observer in the learning community, using field notes and a researcher 
journal throughout the research process. The analysis is more than description, as it refers to 
my own lived emotional experience as a participant researcher. These experiences are 
analysed in relation to my immersion in a new community of practice. The concepts of 
situated learning, peripheral participation, co participation and portability of knowledge 
underpin my analysis of my experiences. This ethnographic approach to data collection is 
explained by Emerson (1995): 
 
Participant observation involves not only gaining access to and immersing oneself in new 
social worlds, but also producing written accounts and descriptions that bring versions of 
these worlds to others. Geertz's early insistence on the centrality of inscription in 
ethnography, calling attention to the fact that ‘the ethnographer “inscribes” social discourse, 
he writes it down’ (1973: 19), sparked growing recognition that the ethnographer is the 
scribe as well as the explorer and quasi-insider of both exotic and familiar social worlds. 
(Emerson, 1995, p. 3) 
 
The research methods align to being embedding at SBS, and acknowledge the researcher as 
a reflective practitioner and active researcher involved in the work itself. This includes 
developing research from the informed perspective of an educator embedded in a 
community of practice and supporting SBS to create innovative resources. 
 
  3.4 The teacher participants 
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 Although this case study is small in numbers, as Yin (2014) argues, it allows 
investigators to focus on a case and retain a “holistic and real world perspective” (p. 4) by 
exploring, analysing, and describing teacher communities of practice in and out-of-school.  
 
The seven teacher participants involved in this study were deliberately selected to 
ensure that a range of teachers across areas linked to SBS’s multicultural remit were able to 
participate. They represented a range of teacher experience and a mix of school contexts 
across urban and regional locations in government, catholic, and independent schools in 
Queensland and Victoria. They were identified by the researcher’s understanding of the 
education community, and had participated in the Cunningham et al. (2016) Australian 
Screen Content project. Only secondary school teachers (including those in leadership roles 
such as Head of Department and Deputy Principal) were invited to participate. Permission 
and ethics approval from each of the relevant school state sector authorities were sought.  
 
The key schools where the teachers in this study were located are as follows: 
 
School A – is a large, urban, secondary, government school with a diverse 
multicultural student population. 
School B – is a small, regional, secondary, non-government school with a high 
Anglo-Celtic student population. 
School C – is a medium, regional, secondary, government school with a high 
Aboriginal and Torres Strait Islander student population. 
 
 The participants are working with SBS content across the subject areas of Visual 
Art, Communication Design, Study of Society, Film and Television, Media Arts, English, 
Geography, History, Humanities, and Legal Studies. Importantly, each of these teachers 
uses SBS content across a range of senior curriculum areas in a range of Australian schools. 
Three teachers work in urban schools with a diverse multicultural population, two work in a 
regional school with a mainly Anglo Celtic student population, and two work in a regional 
school with a high Aboriginal and Torres Strait Islander student population. The selection 
was based on prior SBS and researcher contacts to ensure that teachers who have used or 
were interested in using SBS content were involved. Each teacher participant served a 
specific purpose within the overall scope of inquiry. Having multiple cases and multiple 
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participants also increased the reliability of the findings, determining if the results can be 
replicated in different contexts. 
  
Teacher participants in this study are anonymous. They are identified only by a 
letter: A–G. Each has varying levels of teaching experience, some have school leadership 
positions, and each had a varying level of commitment to this research process. The teacher 
participants are summarised below: 
 
Teacher A – is a teacher who has worked in both regional and urban secondary 
schools. He teaches across the subject areas of English, Media Arts, and History. 
Although he is a relatively young teacher, he has previously been a Head of 
Department in a large, urban secondary school. His knowledge of teacher pedagogy 
and curriculum is very high. He has previously completed undergraduate and post-
graduate work in relation to history, literacy and Media. He was a very keen 
participant in this research process. His enthusiasm might have been due in part to 
his interest in ongoing post-graduate study. 
 
Teacher B – is a teacher who has worked in one large secondary school. Her 
expertise is within The Arts, but she has recently been promoted to a whole school 
leadership teacher pedagogy position. Key to her practice is supporting young people 
and innovative arts education. She has a large involvement in teacher professional 
associations. This teacher is very supportive of this research process, is keen to 
continue to develop her own professional learning by being involved in this study, 
and very keen to make links to broadcasters. 
 
Teacher C – is an experienced teacher who has worked within a range of Humanities 
subject areas across a range of urban and regional secondary schools. She has a 
strong interest and history in incorporating screen content in the classroom. Her 
current role in a small regional school encompasses leadership in senior school 
curriculum. This teacher is interested in this study because it can inform her and her 
colleagues’ practice; however, she finds it difficult to allocate time to extra work, 
given her leadership responsibilities. 
 
 
 
92 
Teacher D – is an experienced Visual Art and Design practitioner and teacher who 
has worked in a small regional secondary school for some time. Core to her practice 
is linking her work to real life Arts learning experiences. While she is interested in 
this project, her priority is to develop ideas to support her existing curriculum. 
 
Teacher E – is an experienced Arts and English secondary teacher who has worked 
in one key regional school. He currently teaches across a range of Arts, Humanities, 
and English subject areas. Key to his practice is real world learning experience. This 
teacher continues to develop his professional learning by being a part of school- 
based Indigenous groups and local community festivals. He is very interested in this 
research project, particularly in how it could provide new learning about innovative 
program content. 
 
Teacher F – is a very experienced secondary teacher with an industry background. 
He teachers across English, Humanities, and Hospitality subject areas. He has taught 
in a range of regional schools, and is happily settled in a key regional school. He has 
some interest in this research project; however, his key focus is teaching itself. 
 
Teacher G – is an experienced secondary teacher who has taught in a range of urban 
secondary schools. He has recently started working at a large urban secondary school 
and has a teacher pedagogy leadership position. His key teaching areas are Media 
and English. He has a large involvement in teacher professional associations. This 
teacher is very interested in this project due to its links to industry and tertiary 
sectors, and its potential to provide new understandings of how teachers use screen 
content. 
 
Teachers were asked to participate in this study via an introductory email. As 
required by the university ethics committee, a teacher’s permission was requested via a 
separate permission form at the start of their participation in the project and, again, for each 
specific research activity. If they were interested in participating, their Principal’s 
permission was also requested. Once the permissions were confirmed, I arranged first 
interview times via an email and follow up phone call, as needed.  
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The data collection was constructed to be as streamlined as possible so as not to 
impinge on teacher time. Initial questions to teacher participants included questions related 
to what Australian public broadcaster content they used at home and in the classroom. These 
were followed up by more detailed questions regarding specific SBS program content and 
their use of this content at home and in the classroom. Having multiple cases, multiple 
participants, and multiple research methods increases the reliability of the findings, 
determining if the results can be replicated in different contexts. This project’s action 
research methodology enabled considerable teacher participant learning. Kemmis argues: 
 
The involvement of teachers and others in the action research process - in data gathering, 
 analysis and critique - creates an immediate sense of responsibility for the 
 improvement of practice. Participation in action research is thus a form of 
 professional development, linking the improvement of practitioners with the 
 improvement of practices. (p. 174) 
 
 
The learning in this study also extended to the researcher and the broadcaster staff. The 
following sections explain the SBS program-specific case studies that constituted this 
project analysis. 
 
 
3.5   Case Study 1: How teachers learn from, and teach with SBS's Go Back to  
         Where You Came From 
 
The associated action research methods for Case Study 1 were: 
Method 1: Researcher journal 
Method 2: Teacher Interview 1 
Method 3: Collaborative planning with teacher 
Method 4: Teacher Interview 2 
Method 5: Teacher observations 
	  
All case studies in this project include data from a detailed reflective practitioner/researcher 
journal that documents the weekly events in my role at SBS. It adds a layer of depth to 
observations about SBS multiplatform content, and the creation of SBS education resources. 
In relation to each of the specified SBS programs, it also enables my reflexive researcher 
voice to be communicated throughout the study.  
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 The researcher journal in this study was combined with a close study of how the 
seven teachers used Go Back to Where You Came From and First Contact, and associated 
multiplatform education resources, through classroom observations and teacher interviews. 
It was important that this research also investigated how teachers used SBS content at home, 
as they can learn about, and develop an understanding of broadcaster content, curate 
multiplatform content, and determine classroom teaching resources in this informal learning 
environment.  
 
Between the two interviews, teachers had the option to be involved in a forty-minute 
collaborative planning meeting with the researcher to plan how they might like to integrate 
SBS program content into curriculum and learning experiences. This reflects the action 
research method of planning, reflecting, and improving practice. 
 
These methods were then accompanied by a maximum of three classroom 
observations (with an average of two) connected to the teaching of SBS-related content to 
senior students (Years 10–12) across a range of curriculum areas including Legal Studies, 
Studies of Society, History, Geography, English, Media, and Drama. The central themes of 
the research emerged from the analysis of SBS television programs and the analysis of 
teacher participant observations and interviews. See the following summary of data 
collection methods in relation to teacher participants’ time commitment. 
 
Table 3.1 Data collection methods and teacher time commitment  
Data collection methods               Teacher time commitment 
2 interviews                                       40 minutes each 
1 collaborative planning session with researcher 40 minutes (optional) 
2 classroom observations                          Researcher observation of 2 sessions 
 
 
 
3.6   Case Study 2: How teachers learn from, and teach with SBS's First  
  Contact 
 
The associated action research methods for Case Study 2 were: 
Method 1: Researcher journal 
Method 2 Teacher Interview 1 
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Method 3: Collaborative planning with teacher 
Method 4: Teacher Interview 2 
Method 5: Teacher observations 
 
A second SBS program case study was necessary to compare and contrast data within and 
across two different SBS television programs. This approach offered a broader analysis of 
SBS content, rather than a focus on a unique program-specific approach. The social media 
in this study were combined with a close study of how the seven teacher participants used 
the SBS television program and associated multiplatform education resources with their 
senior students.   
 
Between the two interviews, teachers had the option to be involved in a forty-minute 
collaborative planning meeting with the researcher to help plan for the integration of SBS 
program content into curriculum and learning experiences. This method was followed by the 
classroom observations. This combination of methods enabled extra and meaningful data to 
be collected between the two interview phases, thus encouraging an increased participant 
voice and contributing to the interview themes. 
 
 
3.7   Case Study 3: The development and creation of multiplatform   
 educational resources at SBS  
 
The associated methods for Case Study 3 were: 
Method 1: Analysis of SBS social media and SBS multiplatform content  
Method 2: Ongoing researcher/participant journal  
 
These Case Study 3 methods are focused on an analysis of SBS twitter and SBS Facebook 
conversations in relation to specified SBS television programs, Go Back to Where You 
Came From, First Contact, Family Law, and SBSLearn. I accessed SBS social media data to 
search and code this raw data for tweets that referred to teachers, learning, and education. 
The timeframe for the social media data collection included: following the programs during 
the two weeks leading up to their airing on national television; following the programs 
during the week of their airing on national television; following the programs in the four 
weeks after their airing on national television; and noting any relevant spikes in key themed 
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hashtags during the following year. Teachers’ twitter handles are not published, thus 
allowing teacher participants and other teachers to remain anonymous. Highfield et al. 
(2013) highlight the relevance of analysing twitter hashtags: 
The immediacy and accessibility of hashtagged activities on Twitter, in particular, 
 makes it possible to track such responses at a resolution of minutes and seconds (rather 
 than the 15 or 30-minute blocks used by most television ratings systems), resulting in much 
 more fine-grained data. At the same time, however, the fact that  Twitter audiences are 
 usually not immediately representative for the wider population must also be taken into 
 account in such analyses. (p. 23) 
 
Case Study 3 also included a close study of the development of SBS and NITV 
multiplatform work and associated social media that teachers used as teacher and/or student 
resources, and a close study of the development of online learning communities at 
SBSLearn. This, in turn, included investigation of SBS student competitions.  
 
 
 3.8  Conclusion 
 
In the three case studies in this project, the multiple data collection methods enabled 
the researcher to explore, analyse, and describe teachers’ in- and out-of-school communities 
of practice. As Keats explains: “The practice of interpreting different types of 
texts…increases the capacity of researchers to understand the complexity of intertextual 
connections” (Keats, 2009, p. 193). The chosen methods prefaced an interpretive approach, 
as the themes used to address the research questions were derived from the teacher 
participants themselves. The use of multiple methodologies in this qualitative study 
provided rich descriptions (Geertz, 1973, p.38), and robust findings. A constant comparative 
method of returning to the teacher participants in semi-structured and (then) more in-depth 
interviews for clarification and ongoing explanation, added another layer of validity to the 
study. The specifics of the case studies were further refined in relation to 2015 and 2016 
SBS Outreach content.  
 
This professional creative practice work synthesises the background literature review 
research on SBS, international broadcasters, media education, and informal learning to 
discover how teachers are using SBS multiplatform work in school and out of school. The 
core component is an emergent, qualitative case study methodology, building on a 
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communities of practice conceptual framework, where the research questions are continually 
defined and refined.  
 
The researcher’s dual role as an embedded PhD student at SBS was acknowledged 
throughout the data collection process. I was consistently aware of the sensitivities 
associated with viewing broadcast material prior to its going to air, and of the need to ensure 
that some program content must remain confidential prior to its release date. It is important 
to note that SBS and QUT signed a confidentiality agreement to ensure that program details 
would not be released ahead of time. Building and maintaining a trusting relationship 
between researcher and SBS staff was key to my first year at SBS. It was important that 
SBS were confident that my research would not be a critique of its staff. The researcher’s 
connection to SBS is communicated through the researcher journal, while the teacher 
responses are core to the conclusions drawn. The interview questions informed the research 
methods and processes, and enabled the views of the teacher participants to dominate. In 
particular, this design enabled a detailed and complex understanding of how teachers use 
SBS program content.  
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CHAPTER 4: CREATING BROADCASTER EDUCATION RESOURCES  
 
4.1 Introduction  
 
 This chapter provides insight into my work with Australia’s multicultural 
broadcaster SBS. It illuminates my involvement with SBS through action research, and 
increased collaboration between broadcaster and education communities. As analysed in 
Chapter 2, although previous work addresses education communities of practice (Fuller et 
al., 2008; Boud & Middleton, 2003) and creative industries’ mentoring of young people 
(Sefton Green 2012; Buckingham 2013), insufficient attention has been paid to the depth of 
shared learning possible between the broadcaster and education communities. While some 
studies highlight the importance of early years experts collaborating on PBS’s Sesame Street 
(Fisch, 2003; Lonsdale, 2010) and ABC’s Playschool (Harrison et al., 2003), on the whole, 
minimal research has addressed collaboration between broadcaster and education 
communities. In addition, no research has taken into account how broadcasters can create 
more meaningful education resources for secondary teachers and their students.  
 
 Despite SBS’s history of innovative program content and increasingly multiplatform 
Outreach materials, as of 2014, it was unclear how teachers and their students accessed and 
used SBS content and associated resources. However, from 2015, early approaches inspired 
a more innovative, direct, multiplatform, and meaningful SBS Outreach encouragement of 
teacher and student participation.  
 
 In 2014 and 2015, I worked directly with SBS Outreach as part of QUT’s 
involvement in the Australian Research Council (ARC) Australian screen content in 
education (2014–2016) Linkage project. Key objectives of my work there were to 
understand the SBS community of practice from the inside as a member of the SBS 
Outreach team, and to support the development of SBS education materials. SBS initiated 
this collaboration as it was keen to gain a greater insight into the education sector. As a 
result of the collaboration, a number of new innovations that directly connected the 
broadcaster with the education sector were trialled. My background in education enabled 
SBS Outreach another avenue for feedback on the development of education resources, and 
my participant observation work created a convergence between education and broadcaster 
communities of practice.  
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 This chapter argues that these communities and their social practice, meaning, and 
identity can be best understood through legitimate peripheral participation, co-participation, 
and portability of knowledge. It analyses my role with SBS Outreach, and explains it as a 
community of practice, as I aimed to help the Outreach team to better understand the 
education community. This chapter concludes with an analysis of how I collaborated with 
SBS Outreach to create resources for key 2014, 2015, and 2016 SBS program content. 
 
 
  4.2 Embedded at SBS Outreach 
 
My direct involvement in the SBS community enabled me to glean a close, first hand 
perspective of an Australian public broadcaster community. This chapter describes this 
unique community, and the associated characteristics of Australia’s multicultural 
broadcaster, through my lived experience of working closely with SBS Outreach.  
 
Through my close collaboration with SBS Outreach, I came to understand that there 
are key differences between the broadcaster and education communities. These differences 
highlight the fact that these two communities can be considered as divergent. This 
divergence is summarized in the diagram below: 
 
 
Figure 4.1: Divergent communities 
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A communities of practice framework is the lens through which to understand the divergent 
SBS and education communities in this study. The following sections detail an analysis of 
the broadcaster and education communities of practice. First, legitimate peripheral 
participation is analysed through my initial time as an education specialist at SBS. Second, 
this chapter analyses how I was able to work with SBS in a co-participation model. 
 
 In 2014, I spent three days a week observing and working closely with SBS 
Outreach and, in 2015, I worked there for two days a week. From 2016, as I wrote this 
thesis, I continued to liaise with SBS and work on key SBS Outreach projects in an advisory 
capacity. A core part of my role was providing education-specific feedback and advice on its 
project work. This was needed to enhance its understanding of contemporary teacher 
pedagogy and curriculum. My recurring advice to SBS Outreach, which also constitutes the 
recurring themes in this chapter, was: 
• connect to teacher professional associations 
• use social media and online platforms to engage teachers and young people 
• provide forums to directly receive feedback from teachers and young people  
• create innovative education resources that echo innovative SBS television 
and multiplatform content and include: 
- ideas for creative learning experiences  
- meaningful curriculum links and  
- resources that teachers can easily adapt to their teaching and learning 
context 
 
These feedback themes were evidenced throughout my researcher journal. Over time, this 
recurring feedback gave SBS Outreach a clearer understanding of the three core components 
of the education community of practice: identity, meaning, and social practice. A deeper 
understanding of the broadcaster community is detailed in the following section. 
 
 
  4.3 SBS Outreach: a broadcaster community of practice 
 
 As outlined in Chapter 2, communities of practice theory begins with acknowledging 
that engagement in social practice is the fundamental process by which we learn and become 
who we are. The informal communities of practice that people form as they work together 
are key to understanding the communities of practice concept. Wenger (1998) explores a 
relevant and systematic way that community, social practice, meaning, and identity 
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intersect. Wenger’s (1998) broad conceptual framework of learning as a process of social 
participation is visualized in Figure 4.2.  
 
Figure 4.2: Wenger’s understanding of learning as social participation (From Wenger, 1998, p. 5) 
 
In this study, this framework applies to how both the broadcaster community and education 
community demonstrate their learning through legitimate peripheral participation, co-
participation, and portability of knowledge. 
 
Lave and Wenger (1991) argue that legitimate peripheral participation is a way of 
understanding learning in a community of practice. As discussed in Chapter 2, legitimate 
peripheral participation refers to how new learners in a group learn from low risk simple 
activities that they observe and/or participate in. The activities that I undertook at SBS 
Outreach during 2014 and 2015 developed over time to enable me to become a part of the 
broadcaster community of practice. After initially being a more peripheral member of the 
SBS Outreach team, I was able, in due course, to support it by facilitating groups of 
experienced and practising teachers to write and provide feedback on education resources. 
This convergence of broadcaster and education communities through sharing of practice 
aligns to Lave and Wenger’s (1991) understanding of co-participation where “the success of 
a learner changing work contexts, and therefore integration into new participation 
frameworks, would depend upon his or her ability to move between modes of co-
participation” (p. 20). Lave and Wenger (1991) argue that co-participation involves: 
 
the ability to play various roles in various fields of participation other than schemata the 
ability to anticipate, a sense of what can feasibly occur within specified contexts, even if in a 
learning	   	  	  identity	  social	  practice	  
community	  
meaning	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given case it does not occur. It involves a pre reflective grasp of complex situations, which 
might be reported as a propositional description, but is not one in itself. Mastery involves 
timing of actions relative to changing circumstances: the ability to improvise. (1991, p. 20) 
 
My co-participation within the broadcaster community involved my bringing my 
prior knowledge from the education community. This links to Lave and Wenger’s (1991) 
notion of “portability of knowledge”, where “The relative transparency of a learning context 
would depend not on features of the context per se, but on the preparedness and flexibility of 
the learner” (pp. 20-21). Core to this current study is the notion that “learning is an integral 
and inseparable aspect of social practice” (Lave and Wenger, 1991, p. 31). This study 
enabled me to glean, through situated opportunities, an active insight into a community of 
practice that was new to me. The learning through this process was reciprocal: the SBS 
Outreach team also started on the periphery of the education community of practice; 
however, through my involvement, they began to increase their participation in that 
community. In other words, I facilitated an increased participation and collaboration across 
and within broadcaster and education communities. My co-participation with SBS is further 
detailed later in this chapter (where specific SBS education resources are discussed).  
 
To provide a structure to analyse my work with SBS Outreach, and to understand the 
SBS broadcaster community, the remainder of this chapter is divided into the following 
sections: legitimate peripheral participation, as experienced when I first began working with 
SBS; and co-participation and portability of knowledge, as experienced when I established 
myself in that community. 
         
Figure 4.3: Understanding community  
 
Community	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  4.3.1 Legitimate peripheral participation in SBS Outreach 
 
The SBS community’s broad focus is on storytelling, with specific television goals 
of leading the national conversation about important cultural issues. SBS Outreach’s core 
goal is to extend the life of SBS programs. SBS is supply- and charter-driven—a focus that 
contrasts to the goals of the education sector, which is focused on learning and teaching. 
This contrast between broadcaster and education goals indicates that the two communities’ 
ways of working typically differ.  
 
This contrast was evidenced in my 2014 early involvement with SBS Outreach. 
There was some initial concern about the relevance of my role there, and a focus on 
confidentiality in relation to upcoming SBS television program content. An initial lack of 
interest in the need to understand the education sector was also surprising to me, given that 
SBS Outreach were creating education resources. It was very much focused on achieving 
work milestones and deliverables in short timeframes. My early observations quickly helped 
me realize the need to develop productive working relationships in order to develop 
collaborative work practices similar to those I would value in an education environment. A 
mutually beneficial relationship, I determined, could only occur if I was useful to the 
Outreach team. That is, if I were able to support it in reaching its milestones and 
deliverables. With a regular presence at the SBS Corporate Affairs division office, including 
attendance at divisional meetings and beginning to undertake useful practical tasks, the team 
slowly began to see some value in my knowledge of the education sector. 
  
 Early small tasks that I was asked to complete included a summary of the Australian 
education landscape, and background research on Australian professional teacher 
associations. In this work, I explained the complexity and time-poor, curriculum-driven, 
curation-focused nature of teachers’ lives, and the crucial need for SBS Outreach to 
understand the education community. These “less vital tasks” then progressed to “more 
central aspects of practice” (Lave and Wenger 1991, p. 96), with a more visible presence at 
SBS Outreach, partner meetings, and feedback on education resource development.  
 
 Key television programs that I observed being delivered in my time at SBS include: 
What’s the Catch? (2014), a documentary series about sustainable seafood; First Contact 
Series 1 (2014), a three-part documentary series taking everyday Australians to Aboriginal 
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Australian communities; Go Back to Where You Came From (2015) Series 3, the third 
instalment in a powerful reverse refugee documentary series; and Struggle Street (2015), a 
controversial documentary series profiling a lower socio-economic status community in 
Western Sydney. I was asked to preview rough episode edits and early SBS promos of each 
series, and provided SBS with feedback, including an education perspective. Often, my 
work with SBS Outreach aligned to this innovative program content and the development of 
its aligned education resources. Meanwhile, my increasing participation in the broadcaster 
community included key meetings with documentary production companies, SBS Outreach 
project partners, and the co-creation of frameworks for its education resources.  
 
 From the initial weeks of my time with SBS Outreach, I observed its passion for 
innovative program content. Its focus on the importance of powerful content is core to its 
identity, and this is reflected in the development of SBS Outreach’s education resources. 
Although I argue that most Outreach education resources prior to 2014 did not reflect 
innovative teaching practice, each SBS education offering was, nevertheless, directly 
aligned with innovative SBS program content. Cunningham (2015) argues that innovation is 
key to the future of broadcasters, and that this involves repositioning and refining the 
innovation rationale for Public Service Media (p. 204). He explains: “As well as their own 
content innovation practices, PSB’s can play a major role in increasing the capacity of the 
independent creative production sector through their procurement and commissioning 
practices” (p. 205).  
 
 The importance of innovation is core to my understanding of the SBS community, 
and is key to how teachers use SBS programming in and outside the classroom. The key 
SBS television programs that this study focuses on (in Chapters 6 and 7) are Go Back to 
Where You Came From and First Contact. Both of these programs are innovative for 
Australian television; deal with complex, contemporary Australian issues; and have the 
potential to offer teachers and students significant innovative learning experiences. Chapters 
5–8 detail how teachers in this study value SBS innovative program content and, in turn, 
SBS Outreach’s multiplatform education resources. 
 
My initial experiences as a newcomer at SBS were concerned with legitimate 
peripherality that encompassed observation and small tasks as a way of learning about the 
broadcaster community. The longer I worked there, however, the more I was trusted with 
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access to key and confidential information; asked to give feedback on up-coming television 
programs; and enabled to participate in significant internal and external stakeholder 
meetings and SBS Outreach project development. This progression aligns to Vesico et al.’s 
(2007) theory that increased collaboration is core to becoming part of a professional learning 
community. Lave and Wenger 1991 situate learning, not in the acquisition of structure, but 
in the increased access of learners to participating roles in expert performances (p. 17). My 
initial observation and peripheral participation began to move into co-participation. This co-
participation with SBS Outreach is detailed in the following section. 
 
 
    4.3.2 Co-participation with SBS Outreach  
 
 As I spent more time with SBS Outreach, I developed stronger working relationships 
with the team. My work began to move from observation and peripheral participation 
through to co-participation. This co-participation was further enhanced by my encouraging 
them to collaborate with teachers and students. Lave and Wenger (1991) explain that the 
concept of co-participation is how to “actually do practices”; this, they argue, makes an 
effective learner (p. 20). Co-participation was key to my successful integration into the SBS 
community of practice and to the merging of broadcaster and education communities and, 
from 2015, was aligned to the creation of effective education resources. Reviewing these 
education resources and associated program content and discussing this with the Outreach 
team, became my core business at SBS in 2014 and 2015. Underpinning my analysis of SBS 
program content and SBS Outreach resources, was the knowledge that I brought from my 
education experience as a teacher, Head of Department, curriculum writer, and education 
advisor specializing in professional learning for teachers. 
 
 Importantly, not all of my early collaboration with SBS was meaningful or positive. 
There were many early frustrations associated with moving from being an education leader 
to a new member of a divergent community. The following journal entries give a sense of 
the difficulties encountered in establishing myself at SBS: 
 
 
My start at SBS was quite tough, I think especially with landing there within budget week 
and with an announcement of a restructure. Navigating what work I can do is tricky (from 
their perspective) particularly in relation to the Fair Work Act, the way the team already 
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works and their wariness about having someone seemingly documenting their work or 
taking their work. I am concerned that the team I am working with are not particularly keen 
to have me and seem to have little background on me or the wider project. With the director 
of our wider area on leave and the SBS project liaison person not directly connected to my 
area I am not sure of how things will progress… 
 
My biggest concern is that based on the discussions I have had there it may not be possible 
for me to contribute to the creation of SBS resources, let alone continue with my stage two 
focus of innovative resources… 
 
But I am trying to appreciate it has only been a few days, I guess I didn’t really think I 
would need to push so much to establish myself. I am also aware that I need to tread very 
carefully so that I can establish a trust and so that my contributions can be seen as 
positive… 
 
These frustrations indicate a steady increase in my informal learning, and relate to what 
Boud and Middleton (2003) refer to as “Mastery of the organizational process”, 
“Negotiating the political”, and “Dealing with the atypical” (p. 198). After mastering the 
politics and structure of a new community over a number of weeks, the collaboration 
between the SBS Outreach team and me became more positive. Later journal entries flag 
increased understanding of practice across the two communities: 
 
The last two weeks at SBS have been important in consolidating my relationship with people. 
I think that the whole group are starting to see me as a key part of their team. The niche that 
I offer is clearer to them and I am consistently being given key aspects of the project work to 
do. I think they are still surprised at the amount of work I can cover in a short day…but it is 
nothing compared to HOD land/ working in schools… 
 
Importantly, my researcher journal observations indicate that these new learnings were not 
only specific and well defined, but also implied and subtle. The opportunity to be embedded 
at SBS and to work closely with their Outreach team enabled me to gain a complex and deep 
insight into their work practice.  
 
 Wenger (1998) explains how learning can involve more than the specific technical 
skills associated with a task, or learning from formal teaching. This is because communities 
of practice learning (that is, learning developed from social practice) is very significantly 
and tangibly different from the learning derived from traditional approaches to teaching and 
learning in schools (Lave & Wenger, 1991). It is an understanding of these detailed and 
‘implicit relations’, ‘tacit conventions’, ‘subtle cues’, and ‘untold rules’ that formed part of 
my active participation in, and learning with the SBS community. My embeddedness at SBS 
Outreach supports Wenger’s (1998) theories about the importance of placing the focus of 
analysis on communities of practice and participation. Being embedded there had significant 
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identity and meaning implications for me as an individual, and for the wider education and 
broadcaster communities.  
 
 Over time, I was able to establish a mutually acceptable relationship with the SBS 
Outreach team. I encouraged a more direct collaboration with teachers and students in the 
development and review of their projects. My involvement in the SBS community of 
practice enabled SBS Outreach to glean more of an insight into education communities, 
particularly around the areas of teacher practice, teacher collaboration, teacher identity, and 
peer learning. This new co-participation practice highlights what Lave and Wenger refer to 
as “moving to full participation” in a community of practice: 
 
Moving toward full participation in practice involves not just a greater commitment of time, 
intensified effort, more and broader responsibilities within the community, and more 
difficult and risky tasks, but, more significantly, an increasing sense of identity as a master 
practitioner. (Lave and Wenger, 1991, p. 111) 
 
It also aligns to Vesico et al.’s (2007) work on professional learning communities. They 
argue that active participation in a community is central to learning in a community. My 
move from peripheral through to full participation in the community of practice also began 
to signal an overlap between the supply-driven broadcaster community and the education 
community. Through a new approach to resource creation based around co-participation, 
SBS Outreach used their developing knowledge of the education community of practice to 
facilitate the creation of more relevant resources for use in schools. My co-participation 
contributions included the co-development and review of SBS program resources for First 
Contact (2014), Go Back to Where You Came From Series 3 (2015), and The Family Law 
(2016). The following section explains co-participation in relation to education feedback on 
these resources and SBS Outreach working with schools. 
 
  4.3.3 Co-participation and feedback with SBS Outreach 
 
 This section discusses a key co-participation aspect of my role with SBS Outreach. 
One of my negotiated roles within the broadcaster community of practice was to give 
detailed feedback on education resources from an education perspective. This feedback 
process signalled a shift to co-participation, and cemented my role in the broadcaster 
community. Encouraging SBS Outreach to place a value on the feedback and review 
process, and to value the co-creation of resources, was also an important step in the 
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broadcaster understanding the education community. Key and recurring feedback that I 
would often give to SBS Outreach related to my understanding of teachers and current 
education practice. On reflection, I note that my feedback was consistently framed in a 
context of knowing that: 
• teachers are experts  
• teachers often engage in innovative practice  
• teachers often incorporate new content if it is aligned to the Australian Curriculum  
• students are often more engaged through active, creative, multiplatform participation 
• teachers talk to each other and share practice through teacher professional 
associations 
 
 I gave feedback on the drafts associated with the writing of Go Back to Where You 
Came From Series 3 education resources. I intended that this feedback was for the SBS 
Outreach team, who could then choose what part of it to pass on to the contracted teacher 
writers. This collaborative approach to writing education resources was an important feature 
of the third phase of the SBS Outreach/education engagement. Both of the teacher writers on 
this project were teachers who worked at an urban, selective, government high school. They 
were both in leadership positions, but were still practising teachers. One teacher was more 
responsible for the writing than the other, who worked as an advisor/mentor on drafts. The 
nature of the feedback I provided was similar to that offered in my work in curriculum 
development and professional learning for teachers. It reflected an approach that is common 
in the education sector, and is usually based around consistency of writing, curriculum 
appropriateness, and the encouragement of innovative, relevant, and engaging learning 
experiences. Key feedback on one resource draft is illustrated in the feedback comments 
below. These comments are taken from my researcher journal and link to a specific section 
of a resource draft. They are focussed on creating easily adaptable curriculum-aligned 
resources, and ideas for creative learning experiences: 
 
This curriculum heading needs some thought. Is it a curriculum links guide? A point in the 
pre teacher notes should flag that teachers within different areas may choose to adapt this 
content for their own teaching and learning context. And will it be used in the final version? 
If so we need to cross check all links and ensure that they are the best possible link. 
 
Learning experience ideas in this section to date are not very “creative”. 
This is the only learning experience that refers to a word limit. I think cut this and teachers 
can decide.  Could say ‘a short factual report’ or ‘a short research report’. 
 
We need to take some time to check these curriculum links if we are going to use them in the 
final version. To date there have been no Year 10 history specific links. 
This is the most interesting/ creative learning experience idea to date.  
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The following sample comments draw on my understanding of contemporary teacher 
practice, and my new understandings of SBS Outreach’s goal to extend the life of SBS 
program content: 
 
On the whole the style of the extension ideas work well as teachers could transfer this into 
their own learning context. We could push to have a second extension activity for each that 
included a more innovative/ creative learning experience. 
 
This is a good use of SBS content. We should do a review of current SBS content in relation 
to this draft and see where other specific items could align. 
 
My recurring feedback attempted to break up the question-and-answer, comprehension-style 
activities, knowing that this approach was less relevant for senior students: 
 
There are too many a, b, c related questions in a row here. Need to incorporate some 
different approaches to provide more engaging learning experience ideas. One solution 
could be to break this up with another learning experience idea that is not broken in to so 
many parts. 
 
In this case, both teacher writers were very responsive to all given feedback, thus enabling 
the resources to be co-created with SBS Outreach and strengthened over an ongoing review 
process. I repeated this feedback framework across a number of projects, while encouraging 
SBS Outreach to place a value on the feedback and review process, and to value the co-
creation of resources. It was increasingly important to me that I offered SBS strategies that 
they could use in the long term, beyond my time with them. (This approach is further 
detailed in Chapters 6–8, where the teacher use of resources for SBS’s First Contact (2014) 
and Family Law (2016) are analysed.)   
    
 A second key SBS Outreach and education engagement in 2014 was a workshop 
with Year 10 and 11 students at an independent school on their International Day. This 
direct collaboration with young people, which I helped to facilitate, is an emerging feature 
of SBS Outreach co-participation with the education sector. SBS Outreach thought that this 
workshop day would have some benefit for SBS, who could acquire footage of students 
using their education resources. This footage would be a part of the up-coming SBSLearn 
website. While Vox Pops were considered, I was uncomfortable with the notion of Vox 
Pops as I had always told students that this form of documentary gives limited insight into 
stories. Rather, I encouraged SBS Outreach to think about short documentary pieces that 
would enable students to consider a more in-depth and meaningful interview response. I also 
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explained that it might be beneficial to link workshop ideas back to Go Back to Where You 
Came From Series 3 content, especially if it was to be used in conjunction with SBSLearn, 
with a focus on showcasing how schools use SBS content.  
 
 I outlined that this brainstorming of ideas for our workshop was relevant as it is often 
what teachers do in their lesson design process. I drafted an initial framework for the 
workshop day, focussed on giving students a behind-the-scenes insight into SBSLearn and 
the three- part documentary series Go Back to Where You Came From. I developed a draft 
of the schedule for the workshop activities that included: an introduction to SBS; interviews 
in groups on iPad and on broadcast camera; Twitter Fiction design, Blackout Poetry 
creation; The Boat on iPad, and the Red Cross App on iPad. Based on my previous teaching 
experience, I determined that a range of individual and group activity options would be 
engaging. I also encouraged making links to some of the more innovative activity ideas 
related to The Boat (These are provided online as part of the Go Back to Where You Came 
From Series 3 education resources). Two of these suggested activities are: 
 
Twitter Fiction: Twitter is a social networking site that allows users to send and read short 
140-character messages called ‘tweets’. Twitter fiction aims to tell a story in just 140 
characters. Imagine that you are a young asylum seeker on a boat. Capture your experience 
in a 140-character Twitter fiction. Share your Twitter fiction.  
 
Blackout Poetry: Blackout poetry is essentially the making of art with ‘found’ words. The 
process involves selecting a piece of text – usually a newspaper article – and, using a black 
permanent marker, blacking out the majority of the words, leaving behind a poem 
constructed of words from various sentences (SBS 2015). 
 
(The Boat is further detailed in Chapter 8 of this thesis.) 
 
 I coordinated some of the logistical arrangements with the school, and lead a 
meeting between SBS Outreach and the teacher organiser prior to the event. On the day, I 
was involved in the presentation, helped facilitate group work, and coordinated some of the 
minor school-based organisation (such as the setting up the classroom into relaxed table 
formats), and acquiring stationery for student use. I also worked hard to quickly develop 
relationships with the senior students, and set a standard of greeting all students and 
introducing them to the Outreach Team.  
 
 The workshop was intended to have a dual purpose of sharing SBS content with 
students, and acquiring video footage of students using SBS content for the future 
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SBSLearn. While it did achieve these goals, given that we neither knew the students, nor 
worked with them over time, I am not sure that their responses to interview questions were 
as strong or as useful as they needed to be for SBSLearn video content. I believe that a 
greater SBS understanding of specific teaching and learning contexts prior to working with 
teachers and students, would add more depth to the broadcaster/education collaborations. 
Deliberate discussion with teachers and school leaders prior to SBS entering schools became 
an important feature of the upcoming SBS School Selfie workshops that are detailed in 
Chapter 8 of this study. 
 
 I provided feedback on the workshop to the SBS Outreach team. I suggested that  
 the students might have been even more engaged if they could have had a question-and-
answer session with a filmmaker or an SBS talent, and that perhaps our offering was a little 
too ‘schooly’. Students and teachers have an expectation that working with a broadcaster is 
exciting and innovative, and an opportunity to acquire insights into a community very 
different than their own. This idea was consolidated at an SBS staff pre-screening of Go 
Back to Where You Came From Series Three, Episode 1. The writer of this series and SBS’s 
The Feed hosted a Q and A session after this staff screening. SBS Outreach staff also spoke 
about their associated resources after this screening. I suggested that students and teachers 
would love this opportunity to talk to people working in television production. They 
considered the suggestion and it was soon implemented. These ideas of creative co-
participation of teachers, students, and the broadcaster were more fully realised in the SBS 
Outreach work around Matchbox Pictures The Family Law. As detailed in Chapter 8, in 
2016, students and teachers had an opportunity to connect directly with the program’s key 
creative. 
 
 The in-school workshop was positively received by students, teachers, and the SBS 
Outreach staff involved. I also enjoyed the opportunity to be in a classroom context again. 
Most importantly, the workshop enabled the Outreach team to work directly with students in 
a current school context. It can, therefore, be seen as a successful merging of the broadcaster 
and education communities, and served as a precursor to other more complex SBS Outreach 
school-based projects in 2015. For example, the SBS Outreach 2015 School Selfie 
Competition included SBS Outreach and the Australian Centre for Photography workshops 
in schools across the country. This work is core to SBS Outreach’s more recent engagement 
with the education sector. The Family Law competition and National Youth Week projects 
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are further elaborated on in Chapter 8 in relation to SBSLearn. The following section details 
the portability of knowledge I was able to bring to the SBS Outreach team. 
 
 
  4.3.4 Portability of knowledge between education and broadcaster  
   communities 
 
 My eventual full participation in the broadcaster community allowed for the 
portability of my education knowledge to SBS Outreach. Although my transition to a new 
broadcaster community was initially challenging, I found ways to share and link my 
education knowledge with my broadcaster work. In the second year of my time at SBS, I 
realized that, core to my role, was to merge the disparate broadcaster and education 
communities for the benefit of both communities. This meant consolidating my co-
participation work through connecting the supply-driven broadcaster community with expert 
teacher communities. This process is key to the action research method discussed in Chapter 
3, where the research process involves the merging of theory and practice. A key feature of 
the study of communities of practice and professional learning communities (as analysed in 
Chapter 2) is collaboration. Collaboration is also key to action research, where researchers 
critically analyse their own actions. In this study, I closely analyse my participation in a 
broadcaster community. I used the final phase of my time at SBS to find ways for SBS 
Outreach to collaborate directly with expert teachers, considering that this approach would 
benefit systems at SBS Outreach in both the short and longer term, while also supporting 
teachers’ professional learning and engagement in creative practice. 
 
 The SBS Outreach team recently indicated that portability of knowledge was 
mutually beneficial to the broadcaster community of practice. This comment illustrates its 
new understanding of the education sector as the result of my work with them: 
 
I have only been in this job, working in Outreach for two and a half years so I learnt very 
quickly that teachers are a very difficult demographic to reach firstly because they are just 
so busy, so they are not open to all the types of communication and marketing that a lot of 
other people may then link to in their daily life ie they are not sitting at computers all day 
every day and secondly they are already inundated with so much marketing and also a lot of 
teachers already have their systems in place, from what I’ve heard, so trying new things is 
not always at the top of the priority for them.  
 
Researcher: Can I ask, How did you work out those things? I mean, how have you 
come to understand that this is a teacher’s day? 
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I’ve learnt a lot of that from you. Working with you for a year and a half, with your 
background and just the other teachers that we work with in our network of writers. We have 
also worked with education specialists, talking to teaching groups. (SBS Outreach, 2016) 
 
 
 Although a significant development, the time allocated to co-participation in 2014 
and 2015 was minimal compared to the time allocated to other internal meetings and project 
development. The impact of teacher, student, and SBS Outreach collaboration needs to be 
assessed over time. The limited time given to education partnerships is also noted in 
Buckingham’s (2013) analysis of education at the BBC. Buckingham explains that 
educational programming is often pushed to the margins at the BBC and, although 
educational broadcasting is an internal legal requirement (at the BBC and the ABC), 
Buckingham argues that the inclusion of broadcaster education materials is something that 
the BBC feels pushed by pressure groups to do. Buckingham (2013) clarifies the tension 
between public broadcasters and education: 
 
Ultimately, the problem here is one that can be seen as characteristic of public service 
broadcasting more broadly. While educational broadcasting is a legal requirement (identified 
in the BBC Charter), broadcasters have historically remained very distant from those they 
purport to serve. Educational broadcasting is essentially a service ‘delivered’ to teachers 
from outside, rather than something that is produced by them or in collaboration with them. 
Broadcasters judgements of ‘quality’ in broadcasting are thus largely derived from an 
understanding of the educational use of programmes, but from the professional criteria that 
apply within mainstream broadcasting. (p. 55) 
 
 
This tension between communities aligns to some of the initial frustrations that I found at 
SBS. Buckingham (2013) argues that broadcasting’s institutionalised structures appear to 
have sanctioned a particular approach to what, and whom, educational media and resources 
are for. At SBS, this marginalisation within the organisation was demonstrated in the 2014/ 
2015 SBS Outreach negotiation for a social media presence and broadcast television 
presence. It would be of great value for SBS Outreach to have their education resources 
showcased as part of the associated program broadcast. Even an audio mention or website 
link on the program credits would make an obvious and direct link between key television 
programs and SBS Outreach education materials. Chapters 6 and 7 of this study highlight 
that even very keen teachers, who might watch an SBS television program at home or use a 
program in class, do not necessarily know that there are SBS-created, supporting education 
materials available. Having a clear SBS Outreach link or advertisement at the end of key 
SBS programs would be a way to make a direct link for teachers. Internally, it seemed that 
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this connection was not a simple request to grant. Despite the significant numbers of 
teachers and students in Australia, the education community was d often discussed at SBS as 
being only one small sector of the broad community that SBS programs target. A step in the 
right direction was observed in 2015, with a small advertisement for SBS’s multiplatform 
work The Boat at the end of an SBS Go Back to Where You Came From episode. This link 
between SBS products, I argue, would have been useful for both the wider community and 
the education community. 
 
The concepts of legitimate peripheral participation, co-participation, and portability 
of knowledge reflect the importance of the social learning environment, and a valuing of the 
sharing of knowledge from expert to novice in a community of practice. My participant 
observation work with SBS Outreach enabled mutual understandings between education and 
broadcaster communities. The following sections further detail my work in relation to key 
2014 and 2015 SBS Outreach projects, Go Back to Where You Came From and First 
Contact. The resources around each program evidenced an increased connection between 
the broadcaster and education communities. 
 
 
 4.4 Education resource creation at SBS  
 
As detailed in Chapter 1, SBS Outreach creates education resources over three 
distinct phases. The process for creating these resources does not start in the early phases of 
program development, but rather towards the end of the production process. This is counter 
to the contemporary 360 degree programming model where Doyle argues that with new 
focuses on convergence, the consideration of all distribution potential at the conception of a 
program is paramount. By being at SBS, I was able to help SBS Outreach increase the focus 
of education resources. The following section details the previous and emerging approaches 
to resource development at SBS. 
 
 
  4.4.1 SBS’s Go Back to Where You Came From education resources 
 
  
 From 2010, the focus of SBS Outreach resources was a hard copy, didactic, lesson 
plan style of teacher resource. From 2012, the SBS Outreach educational resources were in a 
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transitional phase, and making some pathways into a multiplatform approach. Building on 
the previous development phases, Phase 3 (from 2015) of the SBS Outreach education 
engagement is one of consultation and consolidation. This phase demonstrates a clear 
collaborative and multiplatform approach to resource creation that is informed by the 
education sector. Small teams of expert teacher writers, in consultation with groups of 
education consultants, are often contracted to collaboratively write education resources with 
SBS Outreach. 
                        
Figure 4.4: Go Back to Where You Came From Series 1, DVD cover                  
Figure 4.5: Go Back to where You Came From Series 2, education resources cover 
        
 Go Back to Where You Came From is here used to demonstrate SBS Outreach 
resource content in the early phases of its engagement with the education sector. This 
program is known for its unique format, its bridging documentary, its reality television 
genre, and its unique confrontation of issues surrounding refugees and racism. Each series of 
the program took a group of Australians on a journey to investigate refugee conditions and 
countries at war. Series 1 (2011) focussed on a group of ‘everyday’ Australians, Series 2 
(2012) focussed on a group of high profile Australians such as politicians and entertainers, 
and the third series returned to the stories of everyday Australians. All three series received 
very high ratings, significant awards, and critical acclaim for SBS. Cunningham (2015) also 
explains the significant impact that the program had on social media: “While the broadcast 
was a major rating success, perhaps most significant was the response the programme 
generated online. On its premiere night, #GoBackSBS became the number one trending 
topic worldwide” (Cunningham, 2015, p. 208). How teachers use the program is detailed in 
Chapter 6. 
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 Developed in Phases 1 and 2 of SBS’s engagement with the education sector, Series 
1 and Series 2 of Go Back to Where You Came From were created by SBS Outreach in 
partnership with the Refugee Council of Australia and Amnesty International. Much of the 
resource content for Series 1 (2011) is in a question-and-answer comprehension lesson plan 
style, suitable for lower secondary students. Some broad subject area guides were also 
provided. The following Series 1 online tutorials from ‘Class Activity 1’, in ‘African 
Tutorial 1’, gives a sense of the didactic approach: 
Task 1: Push and Pull Factors 
Often when a person flees their own country they are forced by a number of reasons called 
Push and Pull factors.  
a. What is the definition of the term Push and Pull factors? 
b. Write a list of 5 Push and 5 Pull factors that influenced Maisara’s decision to flee from her 
homeland to the safety of Australia. 
c. Watch the clip. It is clear that while Maisara is pleased to be able to raise her children in 
the safety and wellbeing of Australia, she misses her sisters in Kenya. Often, for a refugee, 
the emotional journey to a new homeland is complex. Write a letter from Maisara to sisters 
describing her family’s new life in Australia – including specific references to the Push and 
Pull factors you have identified that Maisara must be experiencing. (SBS, 2016) 
 
The factual information in the resources, and the accompanying Series 1 short program 
videos, are interesting; however, the framework provided for teachers is less so. Phase 1 and 
2 resources provided limited opportunities for teacher curation, and limited opportunities for 
student interactive multiplatform work. The comprehension style activities offered did not 
reflect the diversity and depth of learning experiences explored in many contemporary 
Australian classrooms.  
 
 Most Australian teachers currently have a capacity to access and use technology in 
the classroom. Many have, over the past ten years, incorporated innovative creative 
production learning experiences and assessments. It is not uncommon in Australian 
secondary classroom for students to be analysing and creating a range of multiplatform 
products such as digital images, video productions, animations, websites, blogs, and social 
media profiles. As explained in Chapters 6–8, the teachers in this study also often align their 
classroom practice to contemporary Australian screen content. 
 
 The Go Back to Where You Came From (2012) Series 2 booklet mailed to every 
secondary principal in Australia includes ‘class activities and ideas’, ‘case studies’, and 
‘facts and statistics’. This information is also supported with some short clips, available 
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online via the SBS program website. Although some of the associated comprehension 
activities within the Series 2 resources are more complex than most in Series 1, they still 
typically follow a lesson plan approach. See the following example of questions from Clip 
2, ‘Abdi’s story’, where SBS explains that the character Abdi “shares his memories about 
fleeing from the African country of Somalia after a bomb exploded in his neighbourhood 
changing the course of his life”: 
YOU 
Attitudes, Ethics and Citizenship 
Question 1 
Abdi describes his harrowing escape from Somalia in great detail. Write a recount of 
his journey to Australia. 
Question 2 
Compare the reactions of the three participants as they learn about Abdi’s story. 
How does your reaction compare to those of the group? 
Question 3 
Mike questions Abdi about using a passport in someone else’s name and whether he 
was prosecuted for this. Do you think it’s fair to prosecute asylum seekers who travel 
with false documentation? (SBS, 2016) 
 
As I did for the Series 1 resources, I argued that the factual information for the Series 
2 (2012) program cut down clips are interesting, but the framework provided for teachers is 
less so. The early resources are not reflective of secondary teacher best practice, and are 
often written at an upper primary level. Regardless of the misplaced target age, the content 
is neither dynamic nor innovative. Zamit et al. argue: “Quality teaching involves content 
that is rigorous, integrated, and relevant. Content of high intellectual quality helps students 
develop stronger critical and creative thinking capabilities” (2007, p. v). Ultimately, the SBS 
education resources need to be much stronger, and reflective of contemporary quality 
teacher practice so as to more effectively support the innovation showcased in the associated 
SBS program content.  
 
 The Go Back to Where You Came From (2012) Series 2 booklet has links to the 
following subject areas: Studies of the Environment, Human Society and Its Environment, 
Civics and Citizenship, Religion and Values Education, Geography and History. No direct 
links to curriculum documents are offered in the booklet. Notably, in 2012, secondary 
teachers and students across Australia were working from state-based curriculum documents 
and only some relevant, specific, state-based subject names are referred to. The booklet also 
refers to a framework associated with Bloom’s Taxonomy and Gardner’s Multiple 
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Intelligences. These theoretical frameworks did underpin some of the state-based curriculum 
documents and school-based frameworks at the time the resources were created. However, 
both frameworks are limiting, and do not refer to current pedagogical practice.  
 
 The class activities in the booklet begin with a series of questions and answers such 
as ‘Who is a refugee?’, and ‘Who is an asylum seeker’. This section is then followed with a 
lesson plan framework with headings of ‘Preparation’, ‘Running the Activity’, and ‘Further 
Activity’. This content is further supported by fact sheets on key topics such as ‘People 
Smuggling’, ‘Detention of Asylum seekers’, and ‘Case Studies’. These case studies of 
refugees could be useful in a comprehension-based English activity. Although this 
information offers teachers a summary of issues pertaining to Australia’s key debates 
surrounding immigration, as discussed in the previous chapter, the teachers in this study do 
not have the need for a didactic approach to dealing with refugee issues. Rather, they 
explain that they need contemporary, innovative and engaging Australian screen content. 
 
All three series of Go Back To Where You Came From have received significant 
awards and critical acclaim, as well as significantly high ratings for SBS. In a 2015 SBS 
media release, SBS Managing Director Michael Ebeid explains the relevance of a third 
series of the program: 
 
The refugee and asylum seeker debate is one of the most complex and divisive for our 
modern multicultural Australian society, and the time is right to continue the conversation 
now with this third series of SBS’s landmark documentary Go Back to Where You Came 
From. 
 
The previous Go Back series are among SBS’s proudest achievements. They stimulated 
important national discussion around the issue, and we hope this next series, which explores 
new angles and issues, will do the same. (SBS, 2015) 
 
 
CJZ Creative Director and Executive Producer of Go Back To Where You Came From 
Michael Cordell also explains the relevance of a third season of the program:   
 
The latest series of Go Back is more relevant than ever. Wherever people stand, all we’ve 
tried to do is put a human face to a pressing global problem. And there’s no better way to do 
it than have six gutsy Australians undertake an extraordinary journey to better understand 
the issues themselves. The impact is profound and often deeply moving. (SBS, 2015) 
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The relevance of Go Back to Where You Came From is core to the development of SBS 
Outreach education resources. SBS aimed to find meaningful ways for teachers and young 
people to be part of the national conversation through relevant SBS Outreach education 
resources. In 2015, SBS Outreach partnered with the Australian Red Cross to produce Go 
Back to Where You Came From Series 3 education resources. A team of practising teacher/ 
writers collaborated with SBS to write these resources, which were organised in the 
framework of ‘Discover, Create, Share and Extension’, and included Australian Curriculum 
links. With my support, the innovations of this recent approach improved on the previous 
comprehension-based approach, to offer teachers and students a range of learning 
experiences more aligned to SBS’s innovative program content. Due to ongoing discussion 
between me and the SBS Outreach team to ensure that teachers received the resources, for 
the first time, they, along with series’ promotional material, were mailed to secondary 
school librarians, rather than school principals (Principals rarely open their own mail; by 
sending resources directly to school librarians there is more of a chance of the resources 
being appropriately disseminated to teachers). This was a significant development as it 
highlighted the trust that SBS has in my knowledge of the education community. However, 
it also indicated SBS Outreach’s growing understanding of the education community.  
 
 The Go Back to Where You Came From Series 3 resources offer creative learning 
experience ideas, with more room for individual teacher adaptation. The following examples 
of Geography and History activity ideas highlight a more relevant, easily adaptable, student- 
centred, curriculum-aligned, creative, and interactive resource approach: 
 
DISCOVER - Current world conflicts - Have students create an interactive map to show the 
comparative movement of refugees from the current Syrian crisis and from Europe in the 
aftermath of WWII, either in small teams, or individually. Show the numbers of people that 
have migrated towards Australia in each case. Encourage students to share their maps with 
an online audience via social media. Geography (ACHGK081) 
 
CREATE - Current world conflicts - Have students compare the statistical differences 
between the current Syrian conflict and WWII. What percentages of military personnel have 
been killed/wounded compared to civilian causalities? Using the internet, and the two sites 
below from Red Cross, create a graph to compare the number of civilians killed, or displaced 
in WWII and in the war in Syria since 2011. History (ACDSEH144) (SBS, 2016) 
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Figure 4.6: Go Back To Where You Came From Series 3 education resources’ cover 
 
 
Unlike previous Go Back to Where You Came From resources, the Series 3 ‘free 
classroom resources’ demonstrate an understanding of the current Australian Curriculum, 
state-based senior curriculum documents, and other relevant school-based learning. The 
Discover, Create, Share framework, developed by teacher writers in consultation with SBS 
Outreach, was further enhanced by the Extension section. The following extension activity 
examples illustrate how the ideas in this section are easily adaptable, creative, and often 
linked to a research activity: 
 
Investigate the lives of refugees who have been settled in Australia at Australian Red 
 Cross Hear the Stories.  
Examine the strengths, skills and knowledge that persons from a refugee background 
 bring to their respective communities. 
 
Examine the special variation of access to resources such as food, water and health 
 care within South and South East Asia. 
To what extent has the media contributed towards preconceptions about asylum seekers 
and refugees? (SBS, 2014) 
 
These ideas could be easily adapted for students across a range of year levels. This 
contemporary approach to broadcaster education resource creation was encouraged at the 
SBS Outreach, teacher, and project partner meetings, and implemented by the contracted 
writing team. Of additional interest to, and use by teachers was the Go Back to Where You 
Came From Series 3 global twitter conversation, and linked relevant SBS Insight programs.  
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4.5 Creating First Contact education content through co-participation 
 
 
In 2014, for the first time, SBS Outreach formally connected to a project aligned to 
Indigenous Australia, when SBS commissioned First Contact (2014) from Blackfella Films, 
an Australian production company lead by Rachel Perkins and Darren Dale. These 
successful Australian filmmakers are experienced independent producers, directors, and 
writers, and many of their previous works are used by teachers across Australia. Rachel 
Perkins is the only Australian filmmaker whose films are recommended for use in English 
classrooms across Australian states and territories (Cunningham et al., 2016, p. 39), while 
Blackfella Films is responsible for other key and award winning Australian television 
programs such as Ready for This (2015), Redfern Now (2013 and 2015), Mabo (2012), and 
First Australians (2008). Dale explains their approach to program innovation: “We are 
passionate about telling Indigenous stories and the population is getting hungrier and 
hungrier for them … We also always want to make projects that are challenging and these 
two ambitions resonate with the education sector” (Screenrights, 2013). The impact of 
Blackfella Films’ work on the education community is significant, and teachers support 
Dale’s analysis of their needs. This study and that of the wider Australian Screen Content 
Project, indicate that teachers want innovative, high quality, Indigenous multiplatform 
content to share with their students. (Teachers’ use of First Contact (2014) is detailed in 
Chapter 7.) 
 
The long form series First Contact was aired in prime time over three November 
2014 consecutive evenings across SBS 1, SBS 2, and NITV. The format of this program is 
unprecedented. In this series, six non-indigenous Australians live with Indigenous 
Australian families on a twenty-eight day journey through urban, regional, and remote 
Australia. The series profiles the lives of Indigenous Australians, tells the story of non-
Indigenous Australians trying to better understand Aboriginal culture, and provides a 
complex insight into contemporary Australian life. The program and its supplementary 
content, including SBS and NITV’s current affairs panel discussion programs Insight and 
Awaken, dominated all SBS platforms throughout the November 2014 to-air-week, breaking 
SBS ratings records across all three SBS channels. 
 
First Contact is important to consider in this study because of its emotive content 
and the way that the program provides a means for many Australian teachers to make 
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contact with Indigenous Australian public broadcaster content in the classroom. The stories 
told are meaningful, not only because they profile the lives of Indigenous Australians, but 
also because they tell the story of non-Indigenous Australians trying to better understand 
Aboriginal culture.  
 
Many Australian films and television programs that tell Indigenous stories often take 
an approach of either celebration or shame. ‘Celebration’ as a theme can be evidenced in 
films such as Wayne Blair’s The Sapphires (2012) that tells the entertaining story of an all-
female Aboriginal singing group. ‘Shame’ as a theme can be evidenced in Warwick 
Thorton’s Samson and Delilah (2009) that tells the hardships of living in a remote 
Australian Aboriginal community. First Contact (2014), on the other hand, goes beyond 
standard film and television genre conventions associated with musical or art cinema to give 
a much more complex representation of Australia and a more meaningful insight into 
contemporary Australian life. It does this by profiling successful Aboriginal elders who 
share their knowledge with non-Indigenous Australian participants, and real and personal 
stories associated with key Australian topics such as the Stolen Generation and Indigenous 
Australian incarceration are shared.  
 
First Contact (2014) also highlights SBS’s exemplary content, and appeals to 
Australian teachers who are trying to engage their students by connecting them with 
concepts and ideas on a personal level. On viewing First Contact (2014), SBS Outreach was 
determined to make it accessible for teachers and students. The SBS Outreach team, the 
teachers who collaborated on its associated resources, and I, all felt an emotional response to 
early edits of the program and associated program promos 
 
 During the third phase of engagement with the education sector, SBS Outreach 
worked directly with groups of teachers and students in person and online. This co-
participation process began with its First Contact (2014) education resource development. 
From 2014, increased collaboration with the education sector, combined with a 
multiplatform approach increased its understanding of current pedagogical practice.  
 
 During SBS’s Phase 3 engagement with education, SBS Outreach and Reconciliation 
Australia developed resources for First Contact (2014) to encourage schools to participate 
in the national conversation around the program. Core to SBS Outreach’s offering across all 
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projects, is a mutually beneficial partnership with a government department or NGO. In the 
case of First Contact (2014), Reconciliation Australia was an appropriate partner given their 
expertise in both Aboriginal and Torres Strait Islander programs and the education space. 
Reconciliation Australia supports workplaces, including those in the education sector, to 
create Reconciliation Action Plans. They also have an education team who provide online 
and in-person professional learning for teachers. 
 
 
Figure 4.7: First Contact (2014) education resources’ cover 
 
 A key feature of the First Contact (2014) resource development was consultation 
with teachers from a range of sectors, states, and territories, and with professional teacher 
associations. I facilitated a small group of teachers from across Australia to preview the 
program and to offer feedback on the development of resources either in person to the SBS 
Outreach team, or via email. The teachers were moved by a promotional trailer, and 
discussed how they personally felt the conflict implied by the video. They also indicated that 
they would like to integrate First Contact (2014) into their pre-existing curriculum work and 
extra-curricular events. One teacher, for example, passionately explained how she would 
like to screen an episode in her school boarding house to open up conversations between 
Indigenous and non-Indigenous students. All teachers involved in creating the education 
resources discussed the importance of positive, aspirant language within the resources. They 
also encouraged SBS to explain how each short program clip would help teachers to 
implement a specific learning experience, and how to relate this to teachers’ own 
experience. 
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 I also facilitated an SBS Outreach focus group for student feedback on the First 
Contact (2014) resources. This helped SBS Outreach to develop an understanding of young 
people’s perspectives of the program. A Year 11 student group, with their teachers, was 
shown a preview, and students explained how they had not seen anything like this type of 
program in school before and how interesting they thought the characters were. Both the 
teacher and student focus groups helped SBS Outreach to develop appropriate 
‘recommendations before viewing’ in the First Contact (2014) education resources. Some of 
these recommendations are: 
As with all resources, teachers are encouraged to watch First Contact and the associated 
clips before showing it to students. The content addresses some very significant themes and 
it is important teachers are comfortable with the content beforehand. These resources have 
been designed to help you feel confident to engage in safe discussions in your classroom. 
 
Talk, if possible, with Aboriginal and Torres Strait Islander students, staff, families or 
community members before using First Contact learning resources. First Contact raises 
themes that may be confronting to students, particularly Aboriginal and Torres Strait 
Islander students. Considering and pre-empting possible responses is very important. (SBS, 
2014) 
 
SBS valued the insights into curriculum development, the delivery of innovative classroom 
learning experiences, the ideas for incorporating Indigenous perspectives into the classroom, 
and the personal and passionate responses to First Contact (2014). This co-participation was 
a precursor for future SBS Outreach and NITV collaboration, as detailed in the following 
section.  
 
  4.6 Co-participation of SBS Outreach and National Indigenous   
   Television (NITV) 
 
 
In my time at SBS, NITV and SBS Outreach were increasing their collaboration. 
Before First Contact (2014), SBS Outreach and NITV had no formal project involvement. 
Prior to 2016, NITV program content was not often aligned to SBS Outreach resources. 
There were, however, many crossovers between the two in the development of the First 
Contact (2014) Outreach materials where, for the first time, the SBS Outreach resources 
made links to NITV program content. First Contact (2014) was the first television program 
to be screened across SBS 1, SBS 2, and NITV. SBS considered that its ground- breaking 
content had the potential to engage teachers and students in new learning about Aboriginal 
 
 
125 
and Torres Strait Islander history and culture. Thus, NITV and SBS Outreach collaborated 
informally on the development of its related education resources.  
 
 From 2011, NITV, Australian Council for Educational Research (ACER), and ACTF 
collaborated on a significant and large scale, early years, Indigenous animation project, 
Little J and Big Cuz. This project went to air on NITV in 2017 and has a large-scale 
multiplatform education resource component. In the final phases of this project, SBS 
Outreach worked with NITV to develop supporting Outreach resources. The aim of Little J 
and Big Cuz is to positively support Aboriginal and Torres Strait Islander children in the 
transition to school. Lonsdale (2011) outlines the link between this television project and 
Indigenous early years learning. She argues that there is: 
growing recognition of the need to adopt a strength-based approach, rather than a deficit 
model, to the issues around the education of Aboriginal and Torres Strait Islander students. 
Rather than the rhetoric of ‘closing the gap’, the language associated with the ACER 
television project is more about connecting to community, contributing to children’s sense of 
identity and their wellbeing, and encouraging their participation as active learners. (p. 29) 
 
Importantly, the SBS Outreach resources for Little J and Big Cuz will also need to support 
this strength-based approach. Reconciliation Australia, in partnership with SBS, also 
reinforced this strength-based, rather than deficit, approach in relation to the First Contact 
(2014) resource development.  
 
 From 2015, I supported SBS Outreach meeting with ACER and NITV to consider 
how it could best support NITV in the creation of supporting resources for Little J and Big 
Cuz that align to the wider ACER resource offering. This collaboration enabled NITV to 
incorporate a trusted education and Outreach perspective. It is intended that the ACER’s 
associated multiplatform resources for Little J and Big Cuz will be large scale and move 
across NITV, SBS, and a separate ACER project website. These small initial collaborations 
between NITV and SBS Outreach were a precursor to an ongoing relationship between the 
two SBS areas. 
   
 From late 2015, SBS Outreach and NITV began collating their youth and children’s 
programming online. Although, as of 2016, NITV had no specific education resources, in 
late 2015, they created a NITV Jarjums page that brings together all of their children’s 
content. This is where most of the Little J and Big Cuz NITV resources will be housed, 
flagging the possible future inclusion of an education section for the Jarjums’ web pages. 
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NITV’s Jarjums’ curation enables teachers and students to easily navigate the most relevant 
NITV children’s Indigenous program content.  
 
 Part of the 2016 online SBSLearn hub includes an Aboriginal and Torres Strait 
Islander History and Culture feature area that makes many links to NITV program content. 
SBSLearn also enables teachers to search for relevant program and resource content within a 
topic heading of ‘First Australians’ Histories and Cultures’. This new approach begins to 
address teachers’ interest in relevant and user-friendly Indigenous Australian education 
resources. It also links to the findings of this study and that of the wider Australian Screen 
Content project regarding the general level of unmet demand for quality Indigenous content. 
(SBSLearn is discussed in more detail in Chapter 8.) 
 
 These new NITV and SBS online spaces indicate the beginning of some interesting 
and potential future education collaborations between SBS Outreach and NITV. Recent 
2016 NITV/SBS Outreach projects include an interactive animation project, My 
Grandmother’s Lingo, and a one-hour NITV commissioned documentary, Servant or Slave. 
This work focuses on the Stolen Generation told through the personal stories of four women 
in a regional New South Wales town. This emerging partnership between SBS Outreach and 
NITV offers significant opportunities for both the broadcaster and education communities. 
Links between this content on NITV’s JarJums’ website and SBSLearn is likely to be of 
great interest to Australian teachers. Many in this study and the wider Australian Screen 
Content project have indicated an interest in accessing more Australian screen content 
focussed on Aboriginal and Torres Strait Islander histories and cultures. This is further 
explained in Chapter 7 in relation to teachers’ use of SBS program content. 
 
 4.7 Working with the education community to create SBS education  
   resources 
 
 
Early in 2014, I observed the SBS resource development process for What’s the 
Catch?, including the consultation between the SBS Outreach team and a sole teacher 
writer. SBS Outreach was attempting to trial a question-led, student-directed approach to 
education resources that was inspired by the BBC’s iWonder (The resources and associated 
cut down clips could be accessed online via the What’s the Catch? [2014] website program 
page). There was also an attempt to align the resources to the Australian Curriculum content 
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that prefaced more meaningful alignment in future SBS Outreach education resource 
creation. The resources approach was didactic, with a minimal interactive component. 
Despite the innovation of the sustainable seafood documentary series itself, the education 
resources followed a dry question-and-answer format. The education resources also give 
irrelevant lesson plan structural advice. Teachers in this study have indicated that they have 
little need for this type of resource. (Teacher perspectives of SBS resources are discussed in 
detail in Chapters 5, 6, and 7.) 
 
 Wider consultation with teachers to determine how they might use SBS resources 
was not common at SBS prior to 2014. In 2014, SBS Outreach directly consulted a small 
group of teachers in relation to First Contact program content and teacher resources. At its 
request, I coordinated this group that led to an on-site consultation meeting and follow up 
feedback emails with teachers from New South Wales, Queensland, Victoria, and Western 
Australia. In 2014, SBS Outreach and I also consulted directly with Media teachers on Go 
Back to Where You Came From Series 3 education resources at a state conference 
workshop.  
 
  SBS’s new collaborative approach to resource development was a step towards SBS 
understanding education communities of practice through enabling teachers to participate in 
the development of resources. Lave and Wenger (1991) argue that this type of learning of 
“An extended period of legitimate peripherality provides learners with opportunities to make 
the culture of practice theirs. From a broadly peripheral perspective, apprentices gradually 
assemble a general idea of what constitutes the practice of the community” (p. 95). These 
SBS meetings linking the broadcaster and education communities were instrumental in 
developing an understanding of teacher perspectives.  
 
SBS Outreach developed resources for First Contact (2014) to support schools and 
workplaces to participate in the national conversation around the program. The team, in 
partnership with the not-for-profit organisation Reconciliation Australia, placed importance 
on collaboration with teachers who had an understanding of Aboriginal and Torres Strait 
Islander perspectives. This approach was considered crucial to SBS, given the perceived 
national impact that First Contact (2014) might have. SBS Outreach, created First Contact 
(2014) online learning resources targeted at secondary schools and workplaces, including 
links to the Australian Curriculum’s Aboriginal and Torres Strait Islander History and 
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Culture theme: “First Contact learning resources provide schools with a range of interactive 
content including a step by step framework for positive discussion, engaging curriculum 
linked activities, research ideas and loads more” (SBS, 2014). First Contact (2014) content 
dominated all SBS platforms throughout the November 2014 to-air week, and included SBS 
Insight and NITV Awaken panel discussion specials. The ratings across all three SBS 
channels (SBS 1, SBS 2, and NITV) were record-breaking for SBS.  
 
 SBS Outreach anticipated that the First Contact (2014) episode content was likely to 
be powerful and engaging for young people, and its staff was passionate about ensuring that 
teachers had workable ways to incorporate it into their classrooms. A key feature of the 
resource development was consultation with teachers from a range of sectors and states, and 
through professional teacher associations. This approach acknowledged that teachers’ peer 
consultation and links to professional teacher associations reflects how they often 
collaborate in their education communities. This process gave some needed insights into 
how teachers might use the series, and aligned to Vescio et al.’s analysis of successful 
teacher professional learning communities (PLCs). As explained in Chapter 2, collaboration 
is key to their success: “Successful collaborative efforts include strategies that ‘open’ 
practice in ways that encourage sharing, reflecting, and taking the risks necessary to change” 
(2007, p. 84). The collaboration evidenced in the development of First Contact (2014) SBS 
Outreach resources indicated the beginning of a successful PLC, and a merging of 
broadcaster and education communities.    
 
  Teachers were given the opportunity to preview First Contact (2014) program 
content and to offer feedback on the development of its resources, both in person with the 
SBS Outreach team and via email. The type of resource advice that teachers gave included 
advice about how the resource language should be positive and aspirant; the need to 
highlight the resilience and strength of the first Australians; the need to help teachers to 
relate program content to their own experience; the importance of pre and post-discussion, 
and the way it encourages community links.  
 
Teachers were valued for their insight into curriculum development, their delivery of 
innovative classroom learning experiences, and their personal and passionate responses to 
the program content. All of these teachers passionately discussed the importance of using 
First Contact in the classroom, and indicated that they would use it with the young people 
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that they worked with. Publicly, their input was used in the form of quoted written 
testimonials. These testimonials featured in the associated First Contact (2014) classroom 
materials and educational resources. For example,  
 
First Contact sparks the conversations Australia needs to have. And that conversation needs 
to start in the classroom 
 
This is one of the most important topics in Australia today. As teachers we must be able to 
confidently open up the discussion, so we can better educate our young leaders of the future 
 
These resources slot right into the Year 10 and 12 curriculum. As the majority of students at 
our school have had little or no contact with Aboriginal people First Contact will help raise 
awareness and challenge stereotypes. (SBS 2014) 
 
An additional teacher and student focus group was consulted to enable SBS Outreach to 
develop an understanding of young people’s perspectives in relation to the program. A Year 
11 student group was given the opportunity to see a First Contact (2014) preview, and to 
discuss how they felt about the work. They also indicated that they wanted to learn more 
about Aboriginal and Torres Strait Islander perspectives, and that this program was an 
interesting forum through which to do so. Most importantly, these consultations were 
instrumental in SBS Outreach developing an understanding of teacher and student 
perspectives. The approach was similar to the way in which many teachers collaborate and 
share resource ideas with their peers in an education community. Teacher perspectives 
highlighted the potentially sensitive and powerful nature of First Contact (2014) for both 
teachers and students, and the increasing importance of meaningful curriculum connections 
to help teachers use the resources. The 2014 First Contact collaboration also highlighted 
that teachers and students should be consulted as early as possible in the resource 
development process. SBS Outreach’s incorporation of teacher and student voices was 
extended in the resources it the education materials it developed for The Family Law (2016). 
(The Family Law created by Matchbox Pictures and commissioned by SBS is discussed in 
detail in Chapter 8 of this study.) 
 
 For both First Contact (2014) and Go Back to Where You Came From Series 3 
(2015), SBS Outreach had a minor social media presence. I often discussed with SBS 
Outreach that teachers share ideas and resources with their peers through social media, 
suggesting that its use of Facebook and twitter could be a way to connect to education 
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communities. Each of the teachers in this study talked about how they use social media in 
and outside the classroom: 
 
..the Facebook pages for History Teachers Association and Australian Teachers of Media 
and occasionally other professional associations will post something and you will click on 
their link and then hyperlink through about an hour of procrastination but you are obviously 
collecting lots of research or resources in that time and that may be deliberately going to the 
facebook page because you have seen a notification of something, someone posted to ATOM, 
and I’ll put that aside to later. (Senior Teacher B, 2015) 
 
I was asked by SBS Outreach to plan social media ideas to accompany First Contact (2014) 
and the SBS Outreach education resources. My initial planning documents included ideas 
for social media ambassadors, a student film competition, and draft Twitter and Facebook 
posts. I determined that the sharing of practice online was a way in which the broadcaster 
and education communities could develop greater mutual understanding. However, the path 
to SBS Outreach using social media to communicate with teachers is not an easy one. It is 
not able to have an SBS handle, and all its tweets (unlike the case for a vast number of SBS 
radio and television programmes) are required to come from a central @SBS handle. For 
First Contact (2014), this included for the first time an @SBS tweet after each episode to 
remind viewers that education resources were available online. This was only replicated 
after the first episode of Go Back to Where You Came From Series 3 (2015). It is unclear if 
this restricted approach to social media results in less promotion and/or online conversation 
for SBS Outreach; however, it does flag the internal SBS perspective on education or, 
perhaps, its understanding of the Corporate Affairs Division more broadly. As detailed in 
Chapter 7, a significant shift was witnessed in April 2016, when SBS Outreach-produced 
National Youth Week student-created short films were broadcast on SBS 1 and SBS 2 
television. 
 
 SBS Outreach was able to create a significant online conversation with teachers in 
2015 as part of a professional association teacher conference. By 2015, it was beginning to 
understand the significance of professional associations for secondary teacher peer learning. 
This was highlighted by its presentation of a keynote session at the 2015 Australian 
Teachers of Media (ATOM) Queensland state conference. Presented by myself and a key 
SBS Outreach team member, it included the screening of pre-approved, curated, upcoming 
SBS program content such as the SBS 2015 Promo video; The Principal (2015) Promo; the 
new SBSLearn First Contact web page; screening of the First Contact (2014) Outreach 
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Clips 1 (Marcus in Redfern) and 2 (Marcus and Trent in Ninyinkay); and links to SBS’s 
multiplatform The Boat webpage. (Examples of teachers talking about SBS program content 
online are further explained in Chapter 6 in relation to First Contact.) 
 
 This sharing of content was well received by teachers, who seemed excited to 
preview new SBS program content, and many expressed a particular interest in The Boat 
(which is further detailed in Chapter 8 of this thesis). As part of the keynote presentation, 
the SBS social media team agreed to publish live tweets via the main @SBS twitter handle. 
Together with the SBS Outreach team, we drafted a series of posts for the SBS Social media 
team to post live during the event. The twitter comments below illustrate that some of the 
tweets were promotional, and others responded directly to teachers’ queries: 
 
SBS Australia  @SBS 28 May 2015  
Join the #SBSLearn discussion at 8:30am #atomqld15. Discuss effective ways to 
use #SBS programs in your classroom. 
 
@………….28 May 2015   
Looking fwd to new content from @SBS - great resources for examining 
representations in local ftv content! #atomqld15 #sbslearn 
 
SBS Australia  @SBS 28 May 2015  
Thanks @...............what was the most inspiring resources you have seen this 
morning at the #SBSlearn talk for the #atomqld15 conference 
 
@………….28 May 2015   
@SBS I've been using sequences from #FirstContactSBS and The Principal looks 
promising as well! #atomqld15 
 
@………….28 May 2015   
@SBS #firstcontact good for yr 12 unit on Aust. Representations, could really 
challenge them. 
 
 
 This chapter highlights how the bridging of broadcaster and education communities 
to collaboratively construct First Contact (2014) resources was closer to the ways in which 
teachers effectively share and create their own teaching and learning ideas. This is aligned to 
Lave and Wenger’s notion of ‘co-participation’, and Vesico et al.’s analysis of 
‘collaboration’. The collaborative process associated with the development of education 
resources for First Contact (2014) begins to answer Research Question 3: How can 
innovative, engaging, relevant, and meaningful Australian screen content resources best be 
created for and with teachers, and what conditions would enable them to increase their use 
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of public broadcaster resources? The process surrounding the development of SBS 
Outreach’s First Contact (2014) education resources was a positive and significant influence 
on the approach to current and future SBS Outreach offerings.  
 
 
  4.8 The SBS community converging with the education community 
 
 From 2014, SBS Outreach began to place more emphasis on directly collaborating 
with teachers and students to create resources. In the previous phase of its education 
engagement, the focus was on working with an individual writer, so this was an important 
step in the evolution of SBS Outreach education engagement, and marked an overlap 
between the broadcaster and education communities through the sharing of practice. This 
shift to a co-participation model of working more directly with teachers and young people 
was evidenced in the development of Family Law (2016) education resources, and in the 
establishment of SBSLearn in late 2015. Its new, more collaborative model of resource 
development reflects the way that teachers often work in their community, and includes a 
meaningful and direct connection to the education sector and to young people’s creative 
works (as further detailed in Chapter 8). This new, collaborative approach is depicted in 
Figure 4.8: 
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Figure 4.8: SBS Outreach resource development: Model 1 
 
Although SBS Outreach had a strong history of collaborating with NGOs to support the co-
creation of education resources, it is only recently that it has collaborated with an education 
consultant and teacher writers. Each of the 2014–2016 roles contributing to SBS Outreach 
education resource creation are detailed further in Figure 4.9: 
 
Figure 4.9: SBS Outreach resource development: Model 2 
 
 Most recently, SBS Outreach created education resources to support key innovative 
SBS multiplatform content, notably for The Boat (2015), based on Nam Le’s short story; 
Cronulla Riots; and The Day that Shocked a Nation (2014), based on the SBS documentary; 
and interactive work. I provided feedback on an early draft of the education resources for 
Cronulla Riots and The Day that Shocked a Nation (2014). This feedback was similar in 
approach to the framework explained in relation to Go Back to Where You Came From 
SBS Outreach 
• broadcaster perspective 
• producer experience 
• industry experience 
• links to SBS divisions and SBS 
management 
• understanding of SBS Charter 
• partnership with key NGOs  
NG0 
• local, and/or national perpsective 
• expertise in a particular field 
• education understanding 
• industry understanding 
• key stakeholders in a particular 
field 
Education Consultant 
• academic perspective 
• education perspective 
• national perspective 
• education leadership experience 
• industry knowledge 
• demonstrated innovative practice 
• curriculum writing experience 
Teacher/ Student feedback 
• local perpective 
• youth perspective 
• teacher perspective 
• current practising teacher experience 
• sharing creative practice 
• link to teacher professional 
associations 
Teacher Writers 
• teacher perpective 
• local perspective 
• currency of teaching practice 
• demonstrated innovative practice 
• curriculum writing experience 
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Series 3 (2014) education resource drafts; that is, it related to consistency of writing, 
curriculum appropriateness, adaptability, and the encouragement of innovative, relevant, and 
engaging learning experiences. My sample feedback comments below illustrate the ongoing 
education knowledge that I was able to share with SBS. The first comment is concerned 
with the importance of linking resources to a range of relevant Australian Curriculum 
learning areas: 
It is important to note that at the moment the resource is only focused on the Australian 
Curriculum English (possibly Years 9 and 10?)I would encourage widening this to ensure 
that Media Arts and History are also key to the resource. 
What is flagged as being relevant to English I would use in Media with an added emphasis 
on enabling students to design and create their own products. 
If Australian Curriculum links are to be given there should be links for Media Arts and 
History. Ie see an example of some of the relevant Australian Curriculum - Media Arts 9 and 
10 Content Descriptions… 
 
 
By consistently offering this type of feedback, I hoped to encourage SBS Outreach staff to 
develop a more comprehensive understanding of curriculum. The second feedback comment 
below is focussed on style of education resources, and types of classroom learning 
experiences: 
 
The mapping of the interactive seems relevant although core to understanding this will be 
the specific activities. Within the 5 activities for each area I would encourage a range of 
innovative ideas that incorporate analysis, design and production. 
The current activities within ‘Deconstructing the documentary form’ seem to be an example 
of a relevant approach but I would also encourage pushing the boundaries further to ensure 
that the activities match the innovation of the interactive documentary itself. There is no 
reason why we need to have a dry list of questions…think about what is going to engage 
young people the most using an interactive documentary resource. 
 
 
By offering this type of feedback, I hoped to encourage SBS Outreach staff not to 
underestimate the possible forms that contemporary classroom learning experiences can 
take. Core to all of my feedback, was placing the program content at the centre of the SBS 
Outreach offering. This core advice was essential to SBS, NGO, and production company 
partners. 
 
 In offering feedback on this project, I noted that SBS Outreach could now predict the 
direction my feedback would take: a focus on more creative and fewer comprehension 
activities. Their standard argument was: Surely kids must still need to read and write? I 
reiterated the value of media literacies, citing the importance and uniqueness of SBS’s key 
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innovative content, highlighting that I did not see why teachers should be encouraged to do 
boring work when the interactive documentary itself was so interesting. I explained that I 
think teachers would like to be able to have students creating a resource similar to The Boat 
or the Cronulla Riots interactives. I also indicated that I thought that the producer of this 
content must have an interesting story to tell about how and why the resource was created. 
Both suggestions were discussed as being too difficult, timely, and expensive to action. This 
process indicates that the collaboration between broadcaster and education communities is 
complex and layered. While SBS Outreach staff did not have a background in education, 
over time, they came to understand and value my feedback. 
 
I was able to offer some solutions and ideas to consider for the future development 
of education resources for The Boat (2015) and the Cronulla Riots (2014). Simple solutions 
within the given frameworks included linking English activities with Media activities, with 
the intent that teachers themselves could decide what related to English and what related to 
Media in their particular context. Other, broader suggestions included ideas to enable 
students to create their own products, encouraging links to the production-related Media 
Arts content descriptions, and encouraging SBS Outreach to go back to the teacher writers 
to encourage ongoing experimentation with innovative content ideas. In a significant 
development from 2015, the SBS Outreach team was able to navigate the Australian 
Curriculum Arts–Media Arts content descriptions to crosscheck curriculum content and 
links. This was an important step forward for SBS Outreach. (Teachers’ perspectives on The 
Boat (2015) and the Cronulla Riots (2014) are detailed in Chapter 7.) 
 
 
 4.9  Summary  
 
This chapter argues that the broad focus of the SBS community is storytelling, with 
specific television goals of leading the national conversation about important cultural issues. 
Meanwhile, SBS Outreach’s core goal is to extend the life of SBS programs. The summary 
of SBS’s different phases of engaging with the education sector show that they are moving 
towards a focus on more direct collaboration with teachers and students. This approach 
signals a merging of the broadcaster and education communities. Through legitimate 
peripheral participation, co-participation, and portability of knowledge, I was able to help 
develop an understanding of the broadcaster community, and to share an understanding of 
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the education community with SBS. This helped to foster a more meaningful collaboration 
between the two communities. The community of SBS is supply- and charter-driven, a focus 
that contrasts to the goals of the education community. The following chapter highlights the 
goals of teachers and their education communities of practice, and illustrates how they use 
multiplatform content and education resources. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
137 
CHAPTER 5: TEACHERS’ USE OF BROADCASTER EDUCATION RESOURCES 
 
 5.1 Introduction to teachers’ use of broadcaster education resources 
 
This chapter examines how the seven Australian teachers in this study use 
broadcaster education resources. As outlined in Chapter 4, Wenger’s (1998) social theory of 
learning is used to explore the way that the issues of community, social practice, meaning, 
and identity intersect to provide a way to understand learning. Through a communities of 
practice framework, this chapter analyses how teachers access, plan for, and use SBS 
program content in and outside the classroom. In addition, it analyses how they create their 
own resources to support broadcaster content. The chapter also highlights the importance of 
understanding learning as a process of social participation in both broadcaster and education 
communities.  
 
To date, there is no academic research on how teachers use SBS program content 
and SBS Outreach education resources. The SBS Outreach team is aware of the number of 
downloads of some online resources; however, it is not clear how many of these downloads 
are by practising teachers, or if and how they translate these resources to classroom practice. 
To address this issue, this study produces new research insights into how some secondary 
teachers use SBS programs and SBS Outreach resources. 
 
 
5. 2 Teachers’ social practice: discovering screen content online and through 
 peers  
 
 
 Understanding education communities of practice is core to understanding how 
teachers plan learning pathways, access broadcaster content, and create their own 
broadcaster-aligned education materials. This chapter uses the communities of practice 
concepts of social practice, meaning, and identity as the organizing principles for presenting 
data from seven Australian secondary teachers from urban and regional contexts. This 
framework has been explained in Chapter 4 in relation to SBS as a broadcaster community 
of practice.  
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 First, this chapter describes Australian education communities and the associated 
characteristics of Australian teachers. A communities of practice framework is important as 
conventional theories of learning that are often aligned to student outcomes, do not offer a 
means for understanding learning in formal and informal contexts, and this study is 
interested in how teachers learn in both. Classrooms, schools, and learning do not exist in 
isolation.  
 
 Each of the teachers in this study work with SBS content across a range of 
Australian and state-based subject areas, including Communication Design, Drama, English, 
Film and Television, Geography, History, Hospitality, Humanities, Legal Studies, Media 
Arts, Study of Society, and Visual Art. As detailed in Chapter 3, in order to reflect the 
diversity of schools in Australia, the teachers in this study work in a diverse range of 
Australian schools. Three teachers work in urban schools with a diverse multicultural 
population, two work in a regional school with a mainly Anglo-Celtic student population, 
and two work in a regional school with a high Aboriginal and Torres Strait Islander student 
population. As outlined in Chapter 3, each teacher remains anonymous, and is identified 
only by a letter (A–G). Although the teacher participants reflect the diversity of Australia’s 
multicultural broadcaster, the teachers’ learning communities are significantly different to 
the SBS broadcaster community. SBS’s goals are connected to their charter, while teachers’ 
goals are associated with teaching and learning. As discussed in Chapter 4, my role at SBS 
helped mediate these divergent broadcaster and education communities, thus creating 
overlapping communities of practice. 
 
 Although I visited teachers individually, it became increasingly clear that each was 
part of their own community of practice as well as the wider and distinct Australian 
education community. Each education community is also distinctively different to the 
broadcaster community outlined in the previous chapter. As Lave and Wenger (1991) 
explain:  
Activities, tasks, functions, and understandings do not exist in isolation; they are part of a 
broader system of relations in which they have meaning. These systems of relations arise out 
of and are reproduced and developed within social communities which are in part systems of 
relations among persons. (p. 53)  
 
Some teachers in this study indicated that they have a collaborative learning community 
within their school. That is, some teachers discuss ideas and share resources and practice 
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with their colleagues at school. Many teachers indicated that they have a supportive Head of 
Department and/or Deputy Principal who mentors them and supports their professional 
learning needs. This collaborative practice indicates a professional learning community, as 
outlined in Chapter 2. Vescio et al. believe that “successful collaborative efforts include 
strategies that ‘open’ practice in ways that encourage sharing, reflecting, and taking the risks 
necessary to change” (2007, p. 84). Other teachers indicated that they feel somewhat 
isolated, with limited support from other teachers around them. Regardless of the support 
offered within their school, all teachers in this study expressed a need to connect with their 
subject area peers outside of the school, indicating that they value collaboration and 
education communities of practice. This study highlights the fact that teacher collaboration 
can be either online, or in person. 
 
 Importantly, teachers in this study are very much aware of the practical implications 
of convergence in the classroom. Access to new and emerging platforms such as Facebook 
and Twitter, and broadcaster online and on demand services, have changed the nature of 
their practice. As outlined in Chapter 2, Williamson’s understanding of convergence in 
relation to learning applies in the schools that I visited. Williamson’s theory of a 
decentralised curriculum argues that learning is taking place in a “dispersed, decentralized, 
and virtual” capacity across “lifetimes, social sectors, and media, with the Internet itself 
imagined as a learning institution” (Williamson, 2013, p. 33). A core part of teacher practice 
and teacher learning is across platforms. 
 
  Many teachers in this study explained how they find out about good multiplatform 
resources online and from peer learning within their education community: We don’t really 
get much from anyone so it is mostly google. But I do a fair bit of professional development. 
There is a Visual Communication Conference and any good resources that anyone else has 
they pass on (Senior Teacher D, 2015). Cunningham and Goldsmith (2016) argue that the 
use of screen content in the classroom is steadily increasing. This increase is particularly 
evident in the regular use of online video in the classroom (p. 3). They also explain that the 
“contemporary digital supply landscape” (p. 5) is complex. Teachers access a range of 
online content from a vast range of sources. Teacher participants in this current study 
explain that informal learning, sharing of practice, and peer learning, in both regional and 
urban contexts, is a key component of working in education communities: 
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The most useful ones that I find out about come recommended to me by the Australian 
Teachers of Media email list. That’s my number one resource, someone else has stumbled 
across and has then forwarded that through and themself will recommend something that is 
coming up a program or whatever, other than that it is usually me stumbling across stuff 
that I am seeing on television myself and I think this great it will really work for me. (Senior 
Teacher C, 2015) 
 
Teachers in this study often referred to the usefulness of being a member of a subject area 
professional teacher association. Similar to the comment above, this teacher outlines how a 
media education professional association is an effective way to share practice online and in 
person: 
 
Usually through the Australian Teachers of Media web-list you know people will promote 
something they have used or you will put a question out to them, occaisionally if I meet a 
teacher at another school and I will talk to them and say hey what have you done with, or 
just within the staffroom or within the particular department. (Senior Teacher D, 2015) 
 
 
All teachers in this study referred to professional, and often informal, learning 
communities of peers outside of school, and often online. Many teachers discussed how they 
are connected to social media and use it in and outside the classroom. The following 
comment illustrates that teachers are increasingly using social media as a way to learn, and 
as a meaningful way to engage students: 
 
I use social media, I created a twitter account mostly because I wanted to be part of a 
conversation at a conference and now it has become my way of um note taking, so whatever 
the hashtag is (I will create one if there isn’t) and use it as way to take down a lot of notes; 
website or things that they talk about or I will find their handles and later on when I review 
my notes I can just go back to my twitter feed but then also every now and then I might look 
at specific media hashtags like Media ed or SBS Learn and see what other people have been 
posting.  (Senior Teacher B, 2015) 
 
 Teachers’ goals are focused on supporting young people and helping young people 
in their community learn. All teachers in this study indicated that they regularly use 
YouTube in the classroom. This data is consistent with that of the 2016 Screen Content in 
Australian Education: Digital Promise and Pitfalls report which documents that in the past 
twelve months, 91.2 percent of the Australian teachers surveyed accessed YouTube as an 
online resource (Cunningham et al., p. 16). This current study details that this use of 
YouTube is across subject areas and includes (but is not limited to) tutorials to explain 
Visual Art concepts; international and Australian television news stories to understand key 
political events in History; and public broadcaster television series in Media Studies. This 
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Visual Art teacher explains how she uses YouTube tutorials in the classroom to complement 
student creative practice with real world examples: 
 
Generally we build websites, we use Flickr for it and I will use normally short YouTube clips 
to complement my teaching. If I am teaching a particular drawing style I’ll teach it and then 
I’ll run a YouTube similar to the way I’ve taught it. I am coming at the students in two 
different directions. Often some students need the information to be validated by a third 
person and then they go, oh this is real, this is outside of our school. (Senior Teacher D, 
2015) 
 
None of the teachers in this study expressed any concerns about copyright or authorship of 
the YouTube resources that they use in the classroom. Their focus is on providing their 
students with the most relevant and engaging resources available. This teacher goes on to 
explain her YouTube curation process: 
 
I just find what is the most acceptable for what I am trying to teach the students. I 
normally just save them and I watch them make sure they are correct, save them and 
then just play them, but I don’t put much thought into where they come from. (Senior 
Teacher D, 2015) 
 
Each teacher in this study explained a similar YouTube curation process. This teacher 
outlines how valuable YouTube is to his practice across a range of subject areas: 
 
I do find myself using YouTube even in the classrooms. I can use YouTube just cause 
of the variety of resources they have there, virtually across any subject I teach. Say, 
for instance, if I am teaching Home Ec, I may show an actual video of a certain 
technique being used in the kitchen. If I am teaching English, we just did a media 
literacy unit, I would show either news items or advertisements or anything like that 
accessed through YouTube. Geography: what you find on YouTube is to be able to 
access resources from ABC and SBS; sometimes they find their way onto there too. 
Sometimes I will be looking for a particular item from SBS - for example First 
Australians-  if I haven’t been able to find that on SBS I know I can go to YouTube 
and it will be on there. (Senior Teacher F, 2015) 
 
Of key relevance to this study is how this teacher and others curate Australian public 
broadcaster content via YouTube. The issue of teachers accessing and curating education 
resources through YouTube was initially a surprise to SBS Outreach staff. Those that work 
in a broadcaster community have a complex understanding of the production industry from a 
producer perspective. Many of those I worked with at SBS had a background as producers 
and creators of screen content. They expressed concern that teachers could be accessing 
screen content that does not compensate producers.  
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 This highlights a key difference between the broadcaster and education communities. 
Teachers in this study were consistently clear that their focus was on finding relevant screen 
content quickly and easily to meet their students’ learning needs, and they rarely considered 
the moral and ethical issues associated with accessing free screen content via YouTube or 
other sources. Even if teachers were accessing content via their legitimate library service 
provider, they rarely had a sense of how this process worked in relation to Screen Rights’ 
compensation. The majority of teachers in this study regularly accessed ClickView screen 
content by sending their school librarians a quick email request. The costs of this service 
came out of a whole school budget, rather than individual teacher or subject area budgets. 
This process reiterated that teachers are used to accessing screen content quickly, and 
without charge.  
 
 Finding relevant screen content is only one small part of a complex and demanding 
teacher work load. The need for streamlined school and individual teacher processes to 
access screen content reflects the intensely busy nature of teachers’ work. This factor is 
combined with their very regular use of such content. The Media teachers in this study were 
the highest users of screen content, using multiple sources every lesson. The following 
section explains that teacher selection and use of broadcaster content is very much aligned to 
teacher identity. 
 
 
  5.3 Teachers’ identity: curating and creating learning relevant to their  
   students 
 
My time working with teachers on this study consolidated my belief that teachers are 
experts in how their students learn and how best to create education resources. This was 
highlighted by my time working with a public broadcaster and then going back into schools. 
Broadcasters have only a minimal understanding of contemporary teacher practice. Often, 
their knowledge of education is derived from their own experience of being a student. 
Broadcasters feel the need to provide teachers with expert knowledge, but teachers already 
have this.  
 
The following analysis of teachers’ practice aligns to research about quality 
teaching, as initially explained in Chapter 2. It is teachers who can make the most significant 
impact on teaching and learning outcomes. This study argues that core to quality teaching is 
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effective use of multiplatform screen content. The 2007 Teaching Australia report, 
“Teaching and leading for quality Australian Schools”, argues that quality teaching is 
influenced by “individual attributes and capabilities” and that “selection and implementation 
of content” is core to this. Zamit et al. explain the sophisticated and complex nature of 
quality teaching: 
 
Quality teaching involves content that is rigorous, integrated and relevant. Content of 
 high intellectual quality helps students develop stronger critical and creative thinking 
 capabilities. Students in classes that regularly provided tasks of high intellectual quality 
 showed marked improvement on standardised assessment tasks regardless of their previous 
 achievement levels. Quality teachers integrate content, tasks and  technologies across 
 disciplines making explicit links among subjects and highlighting socially relevant 
 connections. These connections are more powerful when they respect students’ diverse 
 cultural identities. (Zamit et al., 2007, p. v) 
 
All of the teachers in this study make the key choices of what is best for students to 
learn in their context; this is core to their quality teaching. Key to their identity as teachers is 
creating meaningful resources and learning experiences for the young people that they work 
with. This focus exists regardless of curriculum guidelines or externally perceived political 
pressures. Importantly, even is a resource is quick for teachers and their students to access, it 
does not mean that the associated learning experience is. Teachers in this study explained 
how they plan very sophisticated activities around student use of screen content. One 
secondary English teacher details his very considered process for using YouTube. The 
learning experience explained in an interview below encourages students to view and 
analyse a short YouTube clip at home:   
 
In English there is a lot of skills that you scaffold, skills that you very much model and 
students practice and you give them feedback. But if I think back to a unit we did on memoirs 
and Australian memoirs and Asian migration and some memoirs of that there was a lot of 
stuff I could post to the…..[department intranet] and say alright come to class having 
watched this so that we can talk about it instead of saying I want you to read this memoir for 
homework. Instead of I want you to read this article about the Vietnam War instead I want 
you to watch this 5min YouTube video about children that came across at the time and try 
and find one article yourself. 
 
Then we would come to class and discuss what they had done and that is the homework 
checking, so they did what I asked them to do and we can write the memoir now as we can 
attach that to the text we are actually looking at, which is still very teacher led but instead of 
not just using class time giving them knowledge the class time was able to be used a bit more 
usefully discussing and applying that knowledge to a new text, the text of the unit we were 
doing. Which I think a lot of the accessibility of online content now has helped or I guess has 
helped if people are willing to do a bit of the leg work or doing the steps leading up to it. It 
is almost like doing the prep for the lesson two days in advance. (Senior Teacher A, 2016) 
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The teacher comment above incorporates discussion about the contemporary pedagogical 
model of a ‘flipped’ classroom. This pedagogical approach often incorporates students 
accessing online content at home. Arnold-Garza explains: “The flipped classroom has two 
defining components: moving the lecture outside of class, usually delivered through some 
electronic means, and moving the practical application assignments, formerly homework, 
into the classroom”. (2014, p. 8) Some teachers in this study referred to the benefits of 
students being able to access screen content outside of the classroom. Even though students 
are encouraged to view screen content outside of the school day, the learning experienced is 
still planned and carefully curated by the teacher. 
 
Those teachers located in regional areas reinforced this notion of teacher identity, 
experience, and expertise. In an interview, Teacher E explains the depth of the experience 
and subject area knowledge in his regional community: 
 
I think that whole concept of the tyranny of distance works both ways so that we end up 
benefitting as much as we have some deficit due to distance, although the film culture here is 
significant, I was amazed when I started FTV as a subject how big it is in ……(Regional 
Centre). There is twenty years before I had started. It had been a culture within various 
schools and it was very strong. There are very impressive links to location based or 
landscape based filmmaking. There are a lot of people here who are very progressive so you 
can almost break down any tyranny of distance. (Senior Teacher E, 2015)  
 
Importantly, this teacher highlights the importance of not viewing regional education 
communities through a deficit model. He explains that key to his practice is using SBS 
screen content resources to first engage students, and second to highlight key social 
concepts. Teacher E’s comments below (from the collaborative planning meeting) highlight 
how conscious he is of his personal identity and the need to use screen content as a resource 
to separate class learning from his own opinions: 
 
I said to them in about the second week, there is really no way I can remain completely 
unbiased as I talk to you about this. I have really strong opinions and they have been based 
on a lot of content, I would like to think that they are very informed and that I will always be 
clear that I have a personal opinion, but it is probably worth noting to you now that I’m 
going to struggle to talk objectively about everything here which is why we are looking at 
these documents to begin with, even saying things like to them; ‘You could write an essay 
with a thesis that I personally abhor but as a position I can completely and utterly respect 
and get an A+. It is very important that you know that I operate off that basis’. There was a 
comment from a student where she said ‘I wont say anything, I will just get in trouble’ and I 
pulled her up on it and I said: ‘No, please, you must ensure that if you have got a 
perspective on something, raise it, discuss it so we can each challenge our perspectives on 
it’. (Senior Teacher E, 2015) 
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 My work with teachers in this study confirms that it is teachers themselves who are 
responsible for determining what multiplatform resources their students use. They 
understand that a key part of their work is the planning, design, and creation of curriculum, 
units of work, lessons, and classroom learning experiences. Teachers often look for 
innovative multiplatform content to support the implementation of their resource design. 
Sometimes, they prefer to use short clips from programs in the classroom, while at other 
times they deem it relevant to view a whole episode or a whole series. Teachers in this study 
discuss how they select multiplatform resources based on their and their students’ interests 
and curriculum requirements. This first teacher explains how he selects resources to align to 
his senior Studies of Society curriculum and class work: 
 
First and foremost the unit that I am teaching in that particular subject area but also what I 
must say is personally what I find interesting, I get given quite a bit of freedom, a lot of 
freedom, to design all of my own assessment, one reason I have stayed in the job and a good 
example of that is Study of Society in Senior this year where I thought I wanted to do their 
unseen paper which was in the context of a unit called Who is in control? Investigating legal 
and social decision making so a semester unit where they are looking at power and 
sociology and the various theories about power and how power manifests and I wanted to do 
something totally different and I find that useful for students too. (Senior Teacher E, 2015) 
 
This second teacher explains her processes for selecting resources to align to her middle 
school Media Arts curriculum and class work: 
 
…it needs to be completely relevant to whatever course content I am teaching because it is 
difficult because the Australian Curriculum is quite vague and quite broad in Media so 
while I might have to teach the design process I get to chose whatever way and whatever 
content to use in order to do that, …the kids have got to be able to, its got to be interactive 
and not just smart board interactive, it has got to be choose your own adventure stuff going 
on so that they can direct their own learning. Once they start directing their own learning 
they start to really engage but if they are told they have to learn something they are less 
likely. (Senior Teacher D, 2015) 
 
Both of these teacher comments illustrate how teacher choice is core to curriculum planning 
and class work. Across subject areas and across different regions and sectors, it is the 
teachers themselves who determine how and what to teach in their classroom. Both of these 
teachers are interested in multiplatform, engaging screen content to share with their 
students. 
 
 In 2016, many Australian teachers were immersed in changing units and designing 
new classroom learning experiences to meet new Australian Curriculum requirements. This 
work is time-consuming, and teachers discuss how, most often, they need to complete this 
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curriculum realignment outside of school hours. This work also informs their resource 
selection: 
 
With the new curriculum there is a big focus on looking at different cultures and 
incorporating and seeing what sort of cultural background will have an influence on a 
design as well, so I can see bringing parts of it (First Contact) in. I might not watch this 
series with the students but I might find key points and play those. (Senior Teacher F, 2015) 
 
Other teachers in this study supported this reworking of curriculum. Teacher D works in 
another secondary school in another state, in a regional community. In our collaborative 
planning meeting, she explained her senior subject areas curriculum revision: 
 
Yes we can choose the resources. Part of the new curriculum is incorporating different 
cultural ideas and different ethnic groups and how it affects any sort of Visual 
Communication. It could be websites, TV anything it is very broad. 
This is the new curriculum it has to be up and running by 2018 and part of it is…[looking 
through website together] the students have to analyse the use of methods, mediums, 
materials, elements and principals in visual art and communications from different 
historical and social contexts. So they have to understand that if you are going to design 
something for an Indigenous person what are some of the things that you need to take into 
account when designing it. It kind of opens up what we can do. (Senior Teacher D, 2015) 
 
Similarly, this teacher discusses how she conducts these curriculum revisions at home. 
Teachers often develop units of work in their own time, sometimes watching television at 
home, across a range of platforms, to inform their teaching practice. They discuss how they 
often use multiplatform content at home for their own learning:  
 
I have ABC iview. There is a couple of things on at the moment. Actually there is one on at 
the moment called Making Families Happy and I have been watching that because it is all 
about, the child psychologist talks about talking to young people and what sort of language 
to use and that is really relevant to my job. (Senior Teacher D, 2015) 
 
 
Teachers themselves feel the need to clarify that despite the busy nature of their 
contemporary practice, their core business is teaching. In practical terms, the majority of 
their working day is spent engaged in face-to-face teaching and direct communication with 
young people. An essential component of their work is also planning and preparation of 
units of work and classroom learning experiences. This work is based on state and national 
curriculum documents, school-based requirements, and individual and class-specific 
learning needs. The majority of this essential planning and preparation is conducted outside 
of the working day. 
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 Teachers explain how their identities as teachers are linked to their social practice. 
As they are part of a broader community, this influences how they select resources and their 
classroom practice. This teacher explains how he often finds resources for his units of work 
in his own time: 
 
I know for example teaching History as well as Film and English, occasionally on Q & A 
they will do a topic on say Anzac Day and what it means and I’m like hey we are doing that 
in Australian Identity soon and so I will download that episode and find the bit that I want 
depending on how much time watch the whole episode and stop it say over a week’s worth of 
lessons, or in English using it for Identity. So sometimes I just happen across it when you’re 
a teacher you don’t really switch off from what you can do in the classroom. (Senior Teacher 
A, 2015) 
 
This comment illustrates how teachers see themselves as teachers most of the time. If they 
see something engaging online or while watching television, they will often relate it to 
current or up-coming classroom learning. The process of accessing and curating works at 
home is not uncommon:  
 
I looked at The Principal (SBS Drama series 2015) recently on SBS, in and of itself it was 
great but then I started to think how could I use this in a classroom Film and TV unit and 
actually to have the four parts and then I was looking at the website and behind the scenes 
and it is almost like the DVD extra features are on the website platform which I guess makes 
it a lot more accessible without having to go through the purchasing or budgeting or that 
sort of stuff or kids can watch it at home and do the whole flipped classroom thing. (Senior 
Teacher A, 2015) 
 
This teacher comment is layered and complex: it flags that teachers not only access online 
broadcaster content at home, but also that they access it for school use in a range of ways. 
As discussed in the previous section in relation to YouTube, teachers’ focus is on providing 
their students with engaging relevant content and, if there is a quick and less costly path to 
doing this, they will often take a non-educational pricing route such as accessing content via 
YouTube. 
 
 Importantly, teachers in this study indicate that they are rarely in need of unit or 
lesson guidance; rather, they need good quality Australian multiplatform content that they 
can align to their in-depth unit and lesson planning. Most teachers, even beginning teachers, 
are experts in how to plan and structure lessons to best suit the needs of their students. As 
discussed in the previous chapter, broadcaster education resources often include a step-by- 
step lesson guide. This is likely to be of limited use to the vast majority of Australian 
teachers, whose practice is much more sophisticated than the sole use of comprehension- 
style question-and-answer activities. Each teacher in this study discussed complex and 
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interesting learning experiences that they design and implement for their students. This 
secondary English and History teacher summarises his resource development process that 
incorporates the access, curation, and complex use of screen content: 
 
And other times it’s sort of when you are doing a particular topic, doing work on say 
Migration or you are looking at a particular representation in Film and TV and you are then 
actively then seeking clips to watch or documentary footage or something and so knowing 
the ABC and SBS tend to have particularly the ABC or SBS if you are looking at something 
that has a more multicultural, I guess diversity I associate with SBS more than the ABC. So 
going to those websites and looking for specific content that would be audio visual or 
position pieces or news reports or anything like that. And then I would through networks 
and things like that emails, where people send something out or in conversation you could 
be talking to someone who would say I used this really good episode of this show. (Senior 
Teacher A, 2015) 
 
 
Innovative classroom learning experiences also need to link to student assessment. A second 
secondary Legal Studies and Media teacher explains how his curation process links to the 
students’ assessment task: 
 
That assessment item is a good example of enforcing inquiry based learning, of getting 
students to understand that I didn’t want to tell them what to write but it was really 
important for them to be able to consider a raft of media, in terms of representations on this 
issue, or on this is area, and then be able to reach a genuine thesis position themselves by 
recognising some of the bias built into each of them but also by having enough play with. 
(Senior Teacher E, 2015) 
 
How teachers use broadcaster content specifically in relation to student assessment is further 
discussed in Chapters 6 and 7 in relation to specific SBS program content. 
 
This section focused on how the teachers in this study, from different secondary 
subject areas, access and plan for the use of multiplatform content and spend considerable 
amounts of time planning sophisticated lessons for their students. It also noted that many 
teachers share resource ideas with their peers in an education community, and use 
multiplatform content for their own professional learning. Teachers also often look for, and 
use Australian screen content as part of their planning and design work. Often, this planning 
process occurs outside of the school day. The process of Australian screen content resource 
selection is key to their identity as teachers. The following section provides an analysis of 
how teachers create and use multiplatform learning resources in the classroom. 
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  5.4 Teachers using multiplatform content in the classroom to negotiate 
   meaning 
 
 Teachers now use multiplatform content regularly in the classroom. Over the last ten 
years, technology access in Australian classrooms has increased. Most classrooms visited 
had electronic whiteboards, and many schools had a one-to-one laptop or tablet program for 
all students. Where students did not have access to their own portable device, they had 
access to teacher laptops and class sets of laptops and iPads, usually borrowed through the 
school library. Some schools had a policy that enabled students to use their own mobile 
phone technology for classroom learning. For those teachers whose students had access to 
their own laptop, tablet, or mobile technology, the preparation time allocated to organising 
technology was minimal. These observations are supported by government policy, and 
research on Australian schools’ access to technology. Gurr and Drysdales (2012) argue that 
most Australian schools have become technologically rich environments. This is the result 
of the Australian Federal Government’s ‘Digital Education Revolution’ (DER) program 
which saw over one million computers supplied to students in Years 9-12 across 3000 
schools, and significant increases in the ratio of computers to students in Years 1-8.  
 
 Teachers in this study usually showed multiplatform screen content to students via 
DVDs, or the internet via a teacher laptop. Teachers in this study referred to consistently 
using multiplatform content and resources across a range of secondary subject areas. Often 
teachers used this content to engage students and develop shared subject specific meanings.  
The teacher comment below indicates the prevalence and diversity of multiplatform screen 
content negotiated use in the classroom: 
 
What I have seen in my time teaching at this High School is a slight change in the way 
students like to receive information. We are noticing there is a move away from large 
amounts of text being used and a move towards more image based teaching. I think that is a 
common thing in the media, a picture speaks a thousand words so for instance if teaching 
Geography it is only natural that we would use graphs, images and stuff like that to convey 
information cause that's one of the things that they need to understand is interpreting that 
type of information. 
 
In English for example it can be quite powerful to put on a video to convey an idea or a 
concept obviously that video is not going to be text heavy so the media that we use is moving 
away from text. 
 
I taught a History unit, Australia; Making of a Nation, I used the SBS First Australians for 
an example for that. I previously taught a unit on Immigration at this school and I used Go 
Back to Where You Came From. (Senior Teacher F, 2015) 
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The 2016 Screen Content in Australian Education: Digital Promise and Pitfalls report 
documents that next to YouTube, the ABC and SBS are regularly accessed by teachers for 
screen content resources. In the past twelve months 59.2 percent of Australian teachers have 
accessed ABC Splash as an online resource, while 30.7 percent have accessed SBS 
ONDEMAND (Cunningham et al., 2016, p. 16). The teachers in this present study use a 
diverse range of Australian multiplatform content in a range of interesting ways. The 
innovation in practice that each of the teachers in this study discusses does not seem to be 
limited by curriculum guidelines. They discuss the diverse, negotiated and complex way 
they implement contemporary multiplatform content in a range of classrooms. A number of 
teachers in this study refer to ABC television’s long running current affairs panel style 
program Q & A as being a useful classroom resource. The program discusses contemporary 
Australian issues with a range of politician, academic and celebrity guests. The History 
teacher’s comments below highlight that teachers are often discussing and working with 
sophisticated ideas and issues relevant to contemporary Australia: 
 
It was the end of term 4 there was a unit on Feminism in History, the history of feminist 
movements and so on. It was timely in the media and in social media and the kids were 
picking up on that. There were a few boys but mostly girls in the class that were quite 
opinionated and so fortunately there was a Q & A episode with an all female panel and one 
that was to do with the Festival of Dangerous Ideas and I watched that and there was some 
really good discussion starters there so I went to what I knew was coming up and that turned 
into a week or three lessons where we would watch a little bit where they had 10 minutes or 
15 minutes discussion about a certain issue we would stop it, have a discussion, then I would 
get them to find some other examples from History where you can link it back to this point… 
 
Importantly, in this senior learning context students were encouraged to participate and negotiate 
shared meanings of Australian screen content. The teacher explains: 
I guess the way that I used the Q & A episode then became meaningful because we had some 
interesting discussions about surrogacy, about prostitution, about women’s rights and 
linking it back to the history of global aspects of feminism and What would feminists from 
the 1960’s say about surrogacy? and What would the suffragettes say about surrogacy? 
(Senior Teacher A, 2015) 
 
 
 Often, teachers in this study passionately expressed strong social justice concerns 
aligned to Aboriginal and Torres Strait Islander histories and cultures, and multiculturalism. 
Teacher goals and interest are evidenced in how they select and use broadcaster content. 
This consistent teacher interest in supporting young people to explore current Australian 
social justice issues is a gap often filled by SBS program content. Teachers select SBS 
screen content, not just because of curriculum relevance, but also because it helps them to 
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explore important Australian social justice issues in the classroom. One teacher, working in 
a regional school with limited diversity in the student population, discussed the important 
role that Go Back to Where You Came From Series 1 played at her school within the subject 
area of History: 
I hope they still teach it (Go Back to Where You Came From) cause our students here are 
fairly sheltered when it comes to multiculturalism. They can be quite, they can be racist. Our 
community is quite Anglo Saxon and anything that is different can be quite scary and 
frightening. The more we get stuff like this, the better. (Senior Teacher D, 2015) 
 
The importance that teachers place on social justice is further explored in Chapters 6 and 7 
in relation to using Go Back to Where You Came From and First Contact in the classroom. 
 
 Most often, teachers are looking for engaging extra content, often multiplatform 
content that will relate to their pre-existing units and lessons. Although teachers are 
interested in using Australian broadcaster content, the use of associated broadcaster 
education materials is often governed by teacher and student interest. Teachers often discuss 
how they select resources for context-specific meaning based on their own and their 
students’ interests, and curriculum requirements: 
 
First and foremost [I select education resources based on] the unit that I am teaching in that 
particular subject area - but also what I must say is, personally what I find interesting - I get 
given quite a bit of freedom, a lot of freedom, to design all of my own assessment. One 
reason I have stayed in the job and a good example of that is Study of Society in Senior this 
year, where I thought I wanted to do their unseen paper which was in the context of a unit 
called “Who is in control? Investigating legal and social decision making” so a semester 
unit where they are looking at power and sociology and the various theories about power 
and how power manifests, and I wanted to do something totally different, and I find that 
useful for students too. (Senior Study of Society Teacher F, 2015) 
 
 
Teachers also work with students to not only negotiate meaning and analyse 
multiplatform content, but also to create innovative multiplatform products. Sometimes, 
their students’ creative products form part of classroom learning experiences; sometimes, 
too, a unit assessment could involve the making of a creative product. As discussed in the 
review of media education literature in Chapter 2, creative production is important for 
student learning. Masterman (1985); Hobbs et al. (2003); and Buckingham (2003) argue that 
critical viewing and reading, creative production, reflection, critical thinking, 
communication, collaboration, and cultural and historical analysis, are key to young 
people’s literacy.  
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The multiplatform practice discussed by teachers in both the previous and following 
sections is innovative, and supported by the work of Hobbs (2005) who suggests that quality 
media education should aim to “build skills of creativity, critical thinking, communication, 
and collaboration that are so central to life in an increasingly technology-rich and media-
saturated society” (p. 13). In the comments below, teachers discuss how they use the 
creation of media products as part of student classroom learning across a range of subject 
areas. First, this teacher outlines how creative production can be quickly incorporated to 
engage students and enhance negotiated meaning: 
 
Now that happened by accident when I showed them a meme and they said ‘Can we make 
memes on The Crucible?’ This was back in 2011, and I was like ‘Sure why not?’ and I 
discovered how powerful memes can be as a way of them demonstrating their understanding 
of the text but also the cultural context. They can jump on something like memegenerator.net 
and create their own memes, the trick is if people chuckle they have understood the joke. 
(Senior Teacher B, 2015) 
 
Australian teachers also use a range of platforms and technologies for creative production 
work. This teacher explains how he uses online game design programs to build students’ 
understanding of key design concepts: 
 
The thing I have used the most was that thing a couple of years ago in a Games Unit and we 
used stuff from Games Star Mechanic. It is an online games design program but they have a 
whole suite of really excellent resources around what makes a good game and really digging 
into those sort of principles about what makes a good design with a really nice access point 
of students being able to come in at a very low level and then build up from there their 
understanding of games design so that by the end of the year they were able to create some 
games within the unit, take those basic design principles and apply them in a 3D 
environment. (Senior Teacher G, 2016) 
 
 
This third teacher explains how she uses an Australian Children’s Television Foundation 
(ACTF) app with senior Media students on their mobile phones. She explains that the 
MY:24 app enables her students to creatively explore concepts prior to filming and editing 
their own larger documentary production assessment: 
 
So with the My24 program you can deconstruct documentaries, there is a clear structure, 
there is a formula, it is Australian stories, but also it is app which is really handy so in class 
they just download the apps on their phones which is free but is only available on iphones 
but that was OK because the students could work in groups, so I use that as an introduction 
to documentary and it is really easy to follow the steps. (Senior Teacher A, 2015) 
 
These diverse examples of student creation of media products are reflective of the diversity 
of Australian classrooms. In all cases, it is the teacher themselves who are determining the 
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appropriate multiplatform classroom learning experiences to create effective meaning in 
their learning context. These choices are informed by the students and teachers negotiating 
shared and context specific meanings of Australian screen content. 
 
 There are sometimes access issues that affect or prevent teachers’ use of 
multiplatform resources in the manner that they would ideally like. Education Department 
blocking and minimal band-width are issues that teachers in both urban and regional 
environments discuss. Nevertheless, they continue to use screen content in the classroom. 
This teacher explains how it was a challenge for him to use locally created international 
innovative multiplatform content: 
Some of the stuff on ABC splash has been useful in the past. The Hoodlum website and some 
of the projects Hoodlum has done are really interesting, they really got my attention with 
Spooks. I have been frustrated because I can see this stuff evolving and I am connected to it 
outside but I know the students are not all that much and the challenge of bringing it into the 
classroom because of bandwidth and stuff like that, with students it is like two clicks and if it 
doesn't work just forget about it. (Senior Teacher G, 2016) 
 
This second teacher discusses some of the difficulties associated with using online content 
in a regional community: 
My ability to do those types of multiplatform things at a more regional school was impacted 
a bit by the socio economic status of the school as well and not all kids had access to 
particularly touch devices but I could down load apps and show them. So a lot of the 
teaching was done in school knowing that they had a whole range of different 
responsibilities at home that meant that doing flipped classroom stuff was just not going to 
happen. (Senior Teacher B, 2015) 
 
 
Interestingly, all the teachers in this study explain how they found ways to work around the 
blocking or access issues they are faced with. Often, they model techniques of working in 
multiplatform and social media environments as a way to engage their students: 
 
With studying The Crucible I have links from the text to more contemporary stuff, in terms of 
multiplatform we’ve got the print, and the visual copy of the film and then they are using the 
internet to research and present and then occasionally reading or doing little activities 
where I say ‘OK you are a 21st century person and you’re tweeting what’s happening in the 
court’, so I just pass my ipad around and they have to put in their own 140 character tweet 
where they’re tweeting from the perspective of an adult in Abigail’s troupe. I give them roles 
but they’re not actually using twitter they are just using my ipad as it is coming around and 
then I project it up and we read through it. (Senior Teacher B, 2015) 
  
 This section explains how teachers access, plan, negotiate meaning and use 
multiplatform content in the classroom. The use of screen content is linked to the 
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community they are a part of, and can be analysed in relation to social practice, identity, and 
meaning. Teachers and students now have access to multiplatform technology in the 
classroom. They often access multiplatform content outside of school hours, and value 
recommendations from their peers, both in person and online. Core to teachers’ identity is 
the planning and preparation of units of work and classroom learning experiences. This 
section highlights that teachers consistently use multiplatform content for both analysis, and 
the creation of products in the classroom. The following section analyses how teachers 
create their own education resources to support multiplatform content. 
 
 
  5.5 Teachers creating education resources and classroom learning  
   experiences to  support multiplatform content  
 
 
 Often, the learning experiences and associated resources that teachers use to support 
teaching with multiplatform content are those that they create for a specific class. This 
means that when using SBS program content, teachers will sometimes create their own 
learning experiences entirely separate to the provided SBS Outreach resources. Many of the 
teachers in this study did not know that SBS created education resources for their key 
programs, even if they were using SBS program content. This is important to consider, as 
SBS directs considerable resources to mail-outs of key program posters. These mail-outs 
advertise key program content and SBS Outreach education resources, and are sent to every 
secondary school in the country. Not one of the teachers in this study had directly accessed 
the SBS program posters mailed to secondary school principals. This Arts teacher in a small 
regional school explains the importance of directing SBS education resources to secondary 
teachers who are keen to use them: 
 
I think it is just finding out, I didn't even know this resource existed [SBS website] because 
most of this information would go to the Humanities or the English department so maybe it 
needs to be marketed differently so when it comes out to schools there is key different areas 
that this is relevant for and this is what you could do in this subject and this is what you 
could do in this. (Senior Teacher D, 2015) 
 
I suggested to SBS that schools are very busy places, and that office staff might not easily 
redirect mail to teachers who could use SBS resources, and that perhaps SBS mail could be 
better directed to teachers online or via professional associations. During my time at SBS, 
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there were many conversations to explain what professional teacher associations are. As 
discussed previously in this chapter, many teachers connect to teacher professional 
associations aligned to their subject areas, and all of the teacher participants connect to their 
peers via social media and email. In response to this feedback and concerns that front line 
teachers might not be receiving SBS Outreach mail-outs, SBS Outreach recently redirected 
their mail-outs to school librarians.  
 
Teachers create their own resources so as to best meet the needs of specific students 
with whom they are working. They see this creation of resources and classroom learning 
experiences as part of their core business, and as directly aligned to their teacher identities. 
None of the teachers I worked with used any multiplatform education resource in its 
entirety, many referred to liking and using ABC and SBS content, and many discussed their 
use of SBS program content that does not have broadcaster-created accompanying education 
resources. Some teachers use this content for their own informal learning as well as student 
classroom learning: Episodes of Insight have been useful both for my own professional 
learning and grabbing bits and looking at that and also looking at some of the 
documentaries for Foreign Film units in Film and TV (Senior Teacher B, 2015). SBS’s 
Insight is a Current Affairs panel-style television program that many teachers use to inform 
their practice, and connect to their design of classroom learning experiences. In this 
comment below, a teacher explains how valuable Insight was to support his teaching in a 
senior Legal Studies’ class: 
 
So a good example is earlier this year we were doing Family Law in Legal Studies, and 
there was one episode of Insight looking at marriage equality and same sex marriage, and it 
was a fantastic episode that had one participant who is Vietnamese and the conflicts that 
were going on for him in terms of wanting to marry his partner, but also having a family that 
is against that.  
 
Having to deal with that with his various values and how engaging and meaningful that is 
for students to see the real effects on a human being and translating from that to how you 
look at it in a much more academic manner say looking at The Marriage Act or the Family 
Law Act itself or to be under consideration for reform and what kind of effects that would 
have legally and socially. So Insight is a great way to get a human context for whatever it is 
that your dealing with and the fantastic nature of the website, having the transcript and 
everything, helps with their own research so that they know they can get quotes direct from 
the site and bibliographies, there are a lot of good skills that come out of that. (Senior 
Teacher E, 2015) 
 
 
This teacher and other teacher participants in this study also explained how they encourage 
senior students to access public broadcaster current affairs programs, such as SBS’s Insight 
 
 
156 
and ABC’s Q & A online, as sources for their assessment tasks. Although SBS’s long- 
running Insight current affairs program serves as a useful classroom learning experience, it 
does not have accompanying, specifically designed education resources. However, in 
addition to the SBS Outreach resources for key SBS programs such as First Contact (2014) 
and Go Back to Where You Came From (2015), SBSLearn provides online links to relevant 
Insight specials. It might be relevant for SBS Outreach to expand its links to Insight to meet 
the interest of the education sector. An SBS internal collaboration between Outreach and 
Insight could enable the creation of meaningful education resources to support classroom 
learning experiences related to this SBS television program. 
 
 Recently, teachers have used the SBS National Youth Week videos as key 
production examples for their students. The comments below illustrate how teachers value 
short, student-created Australian screen content:  
 
I have so far used them with Year 10 Film and Year 11 Film, to point out, I think they are 
such well constructed and short show rather than tell style short films. I think they use visual 
language so well, they have just been really good for students trying to develop a 2 – 4 
minute film to see what you can do in a minute and how you can capture a theme so 
effectively in such a short time. I haven’t probably fully realised their use yet. I would again 
like to go back through that context of trying to tell the bigger story of those small stories, 
we could look at elements of production processes to see how it all came about and even 
generating stories from there. (Senior Teacher E, 2016) 
 
A second teacher discusses how he used the SBS National Youth Week videos to support 
specific school based senior curriculum units of work: 
So I chose to focus on the National Youth Week videos because of how they focus 
specifically on young people and they are in a documentary form which links to the 
documentary unit we are doing as well as the length of them being short films. One minute 
vignettes allow the students particularly in class to use being useful for evaluation in class 
leading up to their big critique task. So they can work through the steps that they will have 
in their task. (Senior Teacher G, 2016) 
 
The multiplatform resources now housed on the SBS education portal SBSLearn are 
analysed in more detail in Chapters 7 and 8.  
 
 5.6 Summary 
 
This chapter focuses on how teachers use multiplatform content in the classroom, 
and outlines how issues of community, social practice, meaning, and identity intersect to 
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understand learning. The chapter analyses how teachers access, plan for, and use SBS 
program content in and outside the classroom, and how they create their own resources to 
support broadcaster content. In addition, it highlights that and understanding of 
contemporary teacher communities is key to developing easily accessible, relevant, and well 
used resources, including multiplatform resources, for the education sector. The following 
chapters analyse how teachers design resources for, and teach with two specific and high 
profile SBS programs, Go Back to Where You Came From and First Contact. Chapters 6 
and 7’s analysis of these programs provides a unique and deeper insight and understanding 
into the use of contemporary Australian screen content in contemporary Australian 
classrooms. 
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CHAPTER 6: CASE STUDY 1: TEACHERS GO BACK  
 
 
 6.1  Introduction  
 
Chapter 5 analysed teachers’ use of multiplatform content through a communities of 
practice framework, giving specific attention to social practice, meaning, and identity. 
Through this same framework, Chapter 6 provides an analysis of how and why teachers 
select and use SBS’s Go Back to Where You Came From (Cordell Jigsaw Zapruder, 2011-
2015) program content. This program is a core example of SBS key program content over 
time. Each of the three seasons of the program exemplifies the development of 
corresponding SBS Outreach education.  
 
This chapter outlines how the program is used by Australian teachers in a range of 
secondary subject areas. First, it explains the program’s significance to teachers and to SBS. 
Second, it analyses how teachers use the program in relation to complex Australian issues, 
and the importance of student engagement. Finally, the chapter concludes with an analysis 
of how teachers curate and use associated education bridging materials to support 
curriculum implementation, and students’ context-specific needs. This analysis provides a 
further depth of understanding of how the education community uses specific SBS program 
content. 
 
 
6.2  The significance of Go Back to Where You Came From 
 
Core to the analysis of the Australian public broadcaster and the Australian 
education communities, is an understanding of how these two often divergent communities 
align. SBS’s Go Back to Where You Came From series is an example of a critically lauded 
and audience acclaimed SBS television series that is clearly aligned to the SBS Charter. As 
we have learnt from the broader Australian Screen Content in Education project, it is also a 
television series that Australian teachers often use at school. Each series of this three-part 
documentary contributes to the Australian national debate about asylum seekers, which has 
been a major political issue prevalent in public discourse since the early 2000s.  
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As explained in Chapter 4, Go Back to Where You Came From is known for both its 
unique format (in bridging documentary and reality television genres), and its confrontation 
of issues surrounding refugees and racism. Each series of the program takes a group of 
Australians on a reverse refugee journey. Series 1 (2011) focuses on a group of ‘everyday’ 
Australians, and Series 2 (2012) focuses on a group of high profile Australians, such as 
politicians and entertainers. The third series returns to the stories of everyday Australians. 
All three series received very high ratings, significant broadcast industry awards, and critical 
acclaim for SBS. 
  
 As shown in the broader Australian Screen Content in Education project, many 
teachers consider Go Back to Where You Came From as key to their understanding of SBS, 
and acknowledge the importance of SBS’s unique and high quality Australian television 
program content. Australian teachers were also interested in, and used, Go Back to Where 
You Came From Series 2, three global twitter conversations, and associated SBS Insight 
Programs. This chapter analyses why this particular SBS documentary program is of such 
interest and relevance to Australian teachers, and how teachers use the associated SBS 
education materials. These insights, in turn, highlight the ongoing need to develop SBS 
multiplatform education resources in collaboration with the education sector.  
 
                   
Figure 6.1: Go Back to Where You Came From Season 1 education resources’ cover 
Figure 6.2: Go Back to Where You Came From Season 1 education resources’ inside back page 
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 6.3. Selection and use of Go Back to Where You Came From to develop 
   empathy for refugees 
 
This section enables an in-depth exploration of how specific teachers use Go Back to 
Where You Came From in their teaching and learning context. It explains how they use the 
program in relation to social justice concerns associated with immigration, refugees, and 
empathy. In this section and throughout the thesis findings teachers describe and 
demonstrate curation of multiplatform screen content. Potter (2012) argues that curatorship 
is a kind of ‘metaauthorship’ where teachers (ad others) demonstrate an understanding of 
“the relationships between texts of all kinds: moving image, still image, print and more” 
(xvi). Potter (2012) also refers to the importance of being able to dismantle, rearrange and 
alter in the digital era (vii). In this study teachers repeatedly explain how they access, select, 
use, manipulate and rearrange multiplatform screen content. 
 
The comment by Teacher F below illustrates that teachers value Go Back to Where 
You Came From as a text to study in class because of both its high production value and its 
ability to analyse contemporary Australian issues. He explains why this text is one that he 
selects for classroom use: 
 
I was quite blown away by the first season of ‘Go Back to Where You Came From’ and 
thought that this is the best use yet of this formula of taking very high level research and 
effectively getting the archetypes of Australian attitudes towards those pointy stick issues 
and having that so well researched and then actually so effectively illustrated that you can 
engage most Australians with it. (Senior Teacher F, 2015)  
 
This teacher has used Season 1 of the program in English, Geography, and History. He 
shows an interest in the associated production process, and the strong research base of the 
program. He values the complexity of Go Back to Where You Came From, and sees it is an 
important resource across a range of subject areas.  
 
 Each season of Go Back to Where You Came From is successful at enabling teachers 
to discuss important and current social justice issues in the classroom. Teachers passionately 
discuss how they value this program’s strong research base combined with personal 
storytelling. Teacher G, in a second interview, discusses how he values the use of personal 
stories to tell global stories in Season 3: 
I loved with season three how it was done with these global stories, Shomsul’s story, that 
you then get to see. It is quite cathartic and confronting to see the story of this guy whose 
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family is in Australia and this tiny little Rohingha this tiny repressed little, not even a 
village, on the outskirts area for them to see the whole world from that perspective has been 
really good. (Senior Teacher G, 2016) 
 
This comment by Teacher G highlights the relevance of the program and SBS Outreach 
resources for teachers and students. The program resources for Season 3 focus on the 
relationships between program participants and those that they meet on their journey. The 
teacher comment indicates that, where possible, he would like to use the program with his 
students. This teacher has previously used Go Back to Where You Came From with his 
Media students. Teachers in this study often discussed how they would like to select and use 
SBS program content, but that this content was not always closely aligned to their pre-
existing units of work. Teaching about empathy is one recurring use of the program by 
teachers in this study. The following section outlines how teachers are able to use and select 
Go Back to Where You Came From for student engagement. 
 
6.4 Teachers’ social practice and identity: Selection and use of   
 Go Back to Where You Came From for student engagement 
 
 Student engagement is key to teacher curation, selection and use of Go Back to 
Where You Came From in the classroom. Teachers in this study consistently discuss the 
value add-on that the program content contributes to their classroom learning experiences. 
In the collaborative planning meeting, Teacher E discusses how student engagement in 
Season 3 added much to their classroom work and understanding: 
 
Very much so, it does so [teaches key concepts] without trying to jump up and down at the 
front of the classroom. I think that is one of the keys to it, it gives them that take up time, to 
look at six people and I keep stressing in class to them too, In the room I can see in the class 
from body language when they say dislike ‘Kim’s’ perspective or whoever, but Kim seems to 
be the body language reaction most often, that even if you think she is wrong that she has 
something to say and it is worth considering it and it is worth acknowledging it and trying to 
understand it instead of immediately refuting it. That take up time with them watching the 
show and not having me there to convince them of these point of views is helpful. (Senior 
Teacher E, 2016) 
 
Given the multitude of screen content resources that Australian teachers can access, 
understanding how they value this particular SBS program is crucial. This teacher comment 
about the program’s genre, high production quality, and student engagement are key to 
understanding the ongoing use of Go Back to Where You Came From in the classroom. 
Teachers understand that students enjoy watching the program in class, and are able to learn 
about contemporary refugee issues from different perspectives from it. The program enables 
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students to have an authentic understanding of the characters and, therefore, of the complex 
issues presented. This teacher comment also indicates that students can often consider that 
refugee issues are connected to a teacher perspective only. The third party perspectives 
offered by the program, therefore, enable a meaningful classroom exploration of Australian 
immigration issues. 
 
 Given the ability of Go Back to Where You Came From to engage students, teachers 
find innovative ways to link it to academic, subject-specific concepts. This aligns to Potter’s 
understanding of contemporary curation. He argues that “Curatorship emerges as an active 
practice in itself, one which involves complex, focused, and intentional media 
reappropriation and remixing” (2012, p. 8). The following comment from the collaborative 
planning meeting with Teacher E illustrates how teacher’s curate screen content for student 
engagement. Here Teacher E outlines how selection and use of the 2014 program season 
enabled a Legal Studies exploration of the value systems connected to contemporary 
Australian issues: 
 
The thing I like the most about the SBS resources and the use of Go Back in 2014 is that with 
season two is that capacity to engage students and then look at their own value system and 
then look at the value systems and archetypes being represented on the screen. That 
approach to effective research and casting in their shows has allowed that conversation to 
develop rather than us purely focussing on the academia and the issues which are important 
to know in this context if you teach Legal Studies. (Senior Teacher E, 2016) 
 
Although Teacher E’s unit context is Human Rights laws, this teacher thinks it is important 
for students to have an insight into how laws affect people. He considers that this program’s 
well researched diversity of participant views and engaging content are an important way for 
students to learn. In this senior Legal Studies subject area, students are studying a range of 
complex laws. This includes the study of: 
 
• The importance of the Rule of Law in upholding human rights laws  
• The legal history of mandatory detention of asylum seekers, including ‘on-shore’ 
and ‘off-shore’ processing  
• Current laws and policies that relate to people seeking asylum in Australia and  
• Domestic law and International law and their relationship (Teacher E, 2016) 
 
In this learning context, I observed Teacher E curating and using Go Back to Where You 
Came From (2015) as a way to develop an engaging and real insight into how the Legal 
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Studies concepts and laws affect people. How teachers curate and link the program to 
specific curriculum requirements is analysed further in the following sections. 
 
  Core to the curation and selection of this program is student engagement. Teachers 
specifically curate and adapt SBS program content to have meaning in their complex 
classroom learning contexts.  In each instance, they develop their own rich, social justice, 
and/or creative production-related classroom learning experiences relevant to their particular 
learning context. Adaptation for curriculum relevance is further explained in the following 
sections about curriculum relevance and use of SBS education resources. 
 
 
 6.5  Social practice and identity: Strategies for using    
   Go Back to Where You Came From in the classroom 
 
 Teachers in this study also indicate that they use Go Back to Where You Came From 
content to engage students and promote class discussion in the English classroom. Core to 
this aspect of their social practice, is encouraging young people to have more empathy for 
Australian refugees. Teacher F explains how he used Season 1 of the program in an English 
class: 
 
Oh basically that (Go Back to Where You Came From Series One) was used as a sense of 
perspective for students in terms of putting themselves in a position of the refugees. Students 
come from different backgrounds, some come from a background where they have perhaps 
negative views on refugees. I found this actual resource to be very, very powerful and we 
had a lot of class discussions with it and there were changes of opinions. It was a great 
resource. (Senior Teacher F, 2015) 
 
This comment highlights that this teacher values the ability of this program to challenge 
student opinions about refugee issues, learning that teacher sees as very important in his 
teaching context. This type of learning goes beyond curriculum or quantifiable school-based 
requirements. Rather, teachers in this study seem to consider it a moral obligation to 
encourage their students to be empathetic and to take up particular subject positions on 
contemporary Australian issues. This is not a requirement of teacher practice in the subject 
area of English or, indeed, any other. The pedagogic approach of class discussion inspired 
by the program, and used here, is an approach that many teachers use.  
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 Class discussion based on SBS program content is common across the secondary 
classrooms that I observed. Teachers in this study, who viewed Go Back to Where You 
Came From as part of their classroom work, often followed up the screening with a class 
discussion about the issues raised in the program. Across the interviews and teacher/ 
researcher collaboration meetings, the teacher participants explained how their classroom 
discussions around the program include topics such as:  
• Australian immigration policy 
• racism and the perspectives of the individual program participants  
• the current Australian political climate  
• previous approaches to refugee policy in Australia  
• production techniques and genre 
• understanding SBS  
Not all teachers are able to adjust their curriculum to use Go Back to Where You Came From 
as a core text to study. Some teachers in this study use the program as a supporting text or as 
part of broader class discussion. Teacher G explains the link to his senior Media class 
learning experiences and assessment that is concerned with understanding Australian public 
broadcasters: 
 
I haven’t used Go Back or First Contact I have focussed in on the National Youth week stuff, 
we have definitely talked about them in the context of public broadcaster factual 
programming but we haven’t watched any but we have discussed things like Go Back in 
terms of the SBS landscape of programming and because the charters are including things 
about digital platforms. (Teacher G, 2016) 
 
Although this teacher has not specifically viewed each episode of a Go Back to Where You 
Came From series in class, the program is an important part of his class discussion. This 
comment flags the significant impact that this SBS program has on the national 
conversation. This program is core to student and teacher interest in, and understanding of 
SBS and, therefore, is brought into the classroom by teachers and students in less formal 
ways. 
 
 The ways that teachers use this program content in the classroom is diverse. For 
instance, secondary Teacher E elects to screen all three episodes of Go Back to Where You 
Came From (2014) Series 3 in his senior class. His focus for the screening is to immerse 
students in program content that has an emotional impact, and to evoke their intellectual 
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responses. In a final interview after our collaboration meeting, he explains his self-devised, 
post-viewing, classroom learning experience for his students: 
 
…When we finished season three, the first thing I want them to do is to write down 
something that struck them intellectually or emotionally from their watching of these three 
episodes, one thing that stood out to them be it an intellectual concept or something that 
engaged them emotionally, I am just interested to see what they come back with and 
secondly to write down a legal issue and that came out of the show that struck them again 
that they found engaging so I am interested again to see what they came up with like the 
concept of statelessness, that they hadn’t had much of a realisation about or even the 
concept that this is a global problem or a global issue while deterrent of off shore 
processing can be justified in terms of deterrents that has been actioned by that. (Senior 
Teacher E, 2016) 
 
The teacher-devised Go Back to Where You Came From (2014) learning experience 
described above is designed to link the program content to senior curriculum concepts; 
however, it is also more than just a curriculum link. It is about enabling students to reflect, 
analyse, write about, and discuss the meaning that the program has for them. This type of 
work highlights the deep and sophisticated engagement and learning that the program can 
prompt for teachers and students. The type of learning experience described here is much 
more sophisticated than the questions offered in Season 1 and 2 SBS Outreach education 
resources. This approach to student learning supports Newman and Wehlage’s (1993) work 
on authentic achievement, where they argue that significant, meaningful learning 
experiences beyond achievement in school is essential. To define authentic achievement 
more precisely, they rely on three criteria: 
 (1) students construct meaning and produce knowledge, (2) students use disciplined 
 inquiry to construct meaning, and (3) students aim their work toward production of 
 discourse, products, and performances that have value or meaning beyond success in 
 school. (1993, p. 8) 
 
This close study of Go Back to Where You Came From indicates that teachers in this study, 
and their students, see the program as meaningful and engaging. This meaning and 
engagement, combined with innovative classroom practice, reflects authentic learning. This 
approach is aligned to the more recent SBS education resources. 
 
 There is a link between this teacher practice and the SBS Outreach Go Back to 
Where You Came From Season 3 education resources. Although this teacher did not 
explicitly use the SBS education resources, the depth of learning experiences and subject 
matter is similar. A key theme of the Season 3 education resources is an understanding of 
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statelessness. The resources enable a close study of a program participant’s journey. Under 
‘Jodi – Camp Life’, the following activity ideas could be aligned to senior study: 
 
 
 DISCOVER 
 Statelessness - How are the technical and symbolic elements of the documentary  form 
 manipulated to communicate the emotion of this experience? In their answers students 
 should discuss documentary devices: shot types, camera angles, diegetic  and non-diegetic 
 sounds, and editing.  
 
 Media Arts (ACAMAR078) Intercultural Understanding 
 
 DISCOVER 
 Statelessness - The decision to leave your family is not made easily, as evidenced in 
 this clip. Write a list of pros and cons for leaving your family and getting on a boat to seek 
 refuge in another country. Have students share their list with a classmate and discuss reasons 
 for their decisions.  
 
 English (ACELT1635) 
 
  
  
 CREATE 
 
 Statelessness - Being separated from family is one of the most painful experiences for a 
 person. Many asylum seekers and refugees are living without daily contact with their loved 
 ones. Shomsul left his family to get on a boat and seek asylum in a safe country. In a small 
 team, script, rehearse and perform the scene/moment where Shomsul tells his mother and 
 children of his decision. Discuss, as a team, how to combine the elements of drama to 
 develop and convey the physical and psychological aspects of each character. 
 
 To develop students’ understanding of this situation further, they can explore the  stories of 
 two other refugee families who have been separated: 
 
 Messages of Hope and Hope in the Darkness (links) 
 
 English (ACELY1746) Drama (ACADRM048) Ethical Understanding 
 
 
 SHARE 
 Statelessness - As a class, identify and discuss what Jodi discovers about the Rohingya. 
 Provide students with a printed or digital copy of the Universal Declaration for Human 
 Rights. Identify the rights the Rohingya have and don’t have living in Myanmar. What are 
 the specific rights that the Rohingya might want to have  built into the legal system if they 
 were to be accepted as citizens?  
 
 History (ACDSEH023) Intercultural Understanding Asia and Australia’s  engagement with 
 Asia (SBS 2015). 
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 The above SBS statelessness activity ideas provide relevant curriculum links; 
however, their creative and analytical approach also makes them easily adaptable for 
authentic learning in a range of senior curriculum areas. These Season 3 SBS Go Back to 
Where You Came From (2014) education learning experience ideas are much more relevant 
to contemporary Australian secondary teacher practice than previous series resources 
because they reflect contemporary, authentic pedagogy. It would be mutually beneficial to 
both teachers and SBS for SBS to keep developing systems to ensure that teachers are aware 
of the program- related education resources.  
 
 This section outlines that teachers use Go Back to Where You Came From in a range 
of secondary subject areas in a range of ways. Recurring pedagogic strategies include class 
discussion based on the issues raised in the program, and teacher-devised, post-viewing 
written reflection and analysis activities. The following section now explains teachers’ 
specific processes for adapting and using SBS education resources. 
 
 6.6 Supporting curriculum meaning: Teacher curation of Go Back to Where You 
  Came From education resources  
   
 As discussed throughout chapters Chapter 5 and 6, teachers view the curating, 
planning, and preparation of innovative classroom learning experiences as core to their 
identity as teachers. Mihailidis and Cohen (2013) explain that curation of digital and online 
content can be defined as how “individuals choose to pull together, sift through, organize, 
and present information within these spaces” (p.2). Incorporating a sense of social theories 
of learning, they also argue that “Sharing, appropriation, and peer-to-peer collaboration are 
at the centre” of digital curation (p.2). Potter’s (2012) work argues that contemporary 
curation is a part of ‘contemporary lived experiences and representational practices of the 
world’ (p. 7). He also explains that:   
 
 recognizing the curatorial nature of the lived experience in the twenty first century is 
 potentially of huge benefit in educational settings, not to change or diminish that  experience 
 by trying to move it inside those settings, but by building on the skills and dispositions of 
 those who are practicing it to enrich the experience of learning in all settings (Potter, 2012, 
 p. 7). 
 
Mihailidis and Cohen’s  (2013) work highlights the importance of teacher curation of digital 
and online content. They argue that “While traditional techniques remain relevant for 
students today, there is a need to explore pedagogical models that aim to empower critical 
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thinking within the context of digital realities for youth today” (p.3). This thesis gives 
examples of a group of Australian teacher’s digital and online curation pedagogy. In this 
study this understanding of curation is evidenced through how teachers access, select, adapt 
and use screen content. Teachers in this study outline how they spend time collating online 
materials and then manipulate this for what they deem is best for their specific students. 
Often this process is related to changing digital screen content and online resources to align 
with curriculum. 
 
 In 2016, much of Australian teachers’ planning and preparation time is spent 
aligning school and subject area curriculum to the new Australian Curriculum. This national 
curriculum document covers learning from Foundation (the first year of school) through to 
Year 10. In many states and territories, Year 11 and 12 curriculum documents are also in 
revision, and their alignment with key concepts and frameworks from Years 9 and 10 is 
often encouraged. Teachers explain that key to their curation, adaptation and use of Go Back 
to Where You Came From program content and SBS Outreach education resources is 
curriculum relevance. A senior teacher in an early interview highlights this: 
 
Yes it was a really great series (Go Back to Where You Came From) and we are just into the 
curriculum we have now so I’m not too sure, because we’ve got this national curriculum and 
we follow that and it would be a matter of finding space within that. In the (state based) 
curriculum I think it was taught at a Grade 10 because we did a unit called Immigration 
Nation and it was fantastic but obviously that Grade 10 has changed now into History and 
Geography and the Geography unit you couldn't use that in and the History units are World 
War II, Rites and Freedoms, maybe it could be tied in with that. (Senior Teacher F, 2015) 
 
 
In this current national climate of ongoing curriculum revision and review, Go Back to 
Where You Came From does not slot so easily into the revised Year 10 History units. 
Despite this, teachers still see it as a valuable resource, and try to find opportunities for it to 
provide relevant and meaningful learning for students. Teachers in this study use Go Back to 
Where You Came From in a range of subject areas, including Senior History, Geography, 
Religion, Legal Studies, English, and Media. 
 
 The widespread curation and use of Go Back to Where You Came cannot be 
attributed solely to its inclusion as a recommended curriculum text. In 2015, Series 1 (2011) 
was listed as a New South Wales Higher School Certificate (HSC) English (Standard) and 
(Advanced) common content text. Importantly, this listing needs to be understood as one 
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study option for one section of a senior subject area in one Australian state. The selection 
does however, have some significance in that this list historically includes texts that are both 
critically acclaimed and already well used in schools. The NSW Board of Studies (2015) 
noted that Go Back to Where you Came From ‘provides students with the opportunity to 
consider the role of the media in shaping public opinion and to analyse the ways people and 
issues are represented through language, structure and visual choices’ (Board of Studies 
NSW 2015, pp. 32-33). Go Back to Where You Came From is also a suggested television 
text for Western Australia’s Senior General English subject. The other Australian states do 
not have prescribed texts. Teachers in this study curated and used this SBS program and 
SBS Outreach education materials for reasons other than curriculum specification. Its 
selection for study is usually aligned to the social justice empathy ideas discussed in the 
previous section. 
 
 Teachers in this study often curate Go Back to Where You Came program content to 
meet their own curriculum, classroom learning, and assessment needs. They select the 
program because they deem it important and engaging, and then curate aspects of the 
program to meet their context-specific requirements. The following comment is an 
interesting example of how teachers can incorporate SBS Outreach Go Back to Where You 
Came From education resources into their complex and pre-existing senior units of work 
and assessment: 
 
Their assessment this term is an unseen exam to write a legal analysis about asylum seeker 
issues. Now that is a broad concept but with them owning the relationship between 
international law and domestic law and focussing on that relationship and how it has been 
criticised on an international level and yet domestically it is such a different reality. Having 
all of those things is quite heavy and reasonably detached from their own existence here so 
for them to see six real Australians with six real perspectives that each valid enables them in 
the classroom to start to consider those archetypes as they relate to each of those students in 
the room and you can see them starting to see that I am like him or I am not like her. (Senior 
Teacher E, 2016) 
 
This comment, derived from a second interview, illustrates how teachers use Go Back to 
Where You Came From as a way to engage students in complex curriculum concepts. The 
associated Season 3 SBS Outreach resources are focussed on understanding the program 
through key characters. The real and engaging refugee stories that the program showcases 
are beyond the life experiences of many Australians, and give teachers and their students’ 
unique and personal insights into the experience of being a refugee. Teachers effectively 
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link the learning from viewing and analyzing this SBS program to their diverse national and 
state-based curriculum requirements. 
 
As detailed in the previous section, the SBS Outreach Go Back to Where You Came 
From Season 3 education resources are organised in a relevant framework of Discover, 
Create, Share, and Extension, and are based around the stories of three key program 
characters. This approach also includes meaningful Australian Curriculum links. Many 
teachers who use this program in the classroom develop complex analysis activities that are 
much deeper than comprehension-style question-and answer-activities. This new approach 
offers teachers and students a range of learning experiences more aligned to the innovation 
demonstrated in the program content, than to those offered in the previous series of 
comprehension-aligned activities. Newmann and Wehlage offer a relevant framework for 
authentic learning that reflects the teacher practice observed in this study. They argue that 
‘Higher Order Thinking’, ‘Depth of Knowledge’, ‘Connectedness beyond the classroom’, 
‘Substantive conversation’, and ‘Social Support for student achievement’ are core to 
authentic instruction (1993, p. 9). These types of practice are evidenced in teacher use of this 
SBS program content. 
 
As teachers in this study curate their students’ experiences, they never use the 
associated SBS Outreach education resources in their entirety. This final interview comment 
illustrates a teacher participant’s process associated with developing Go Back to Where You 
Came From curriculum-aligned classroom learning experiences: 
 
What I am doing in terms of new things at the moment is Go Back to Where You Came from 
Season three and then cherry picking of conversations from Season two, particularly those 
involving Peter Reith [Go Back participant and former Federal Minister] we tried to 
contextualise the beginnings of this of looking at Tampa, we haven’t yet looked at the 
beginnings of this, what we haven’t looked at yet and applied in much detail is linking to 
new directions in policy for them [students] to have that context of Peter Reith the Minister 
at the time versus Peter Reith the Go Back participant to have that point of view as well and 
then today we will be looking at finishing season three and then looking at a Q and A from 
SBS [The Feed Special] and all the participants. (Senior Teacher E, 2016) 
 
In this case, the teacher first carefully reviews and considers the program content. He then 
considers how he could link specific aspects of the program content to the policies that his 
students are studying. Second, he explains his process for selecting and using the SBS 
Outreach Go Back to Where You Came From Season 3 education resources: 
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So in terms of thinking about what you might be screening, I look back to about two weeks 
ago when I was grabbing, I already had a copy, but printed a new copy, of the teacher 
resource pack for Go Back to where You Came From [season three]. I started going through 
it and familiarising myself with it, with a lens of how am I going to use it with this particular 
year level with this particular cohort, with this particular unit. (Senior Media Teacher E, 
2016) 
 
The processes that this teacher describes indicate a sophisticated curation of both the 
program content and the associated SBS Outreach education resources.  
 
 All of the teachers in this study discussed the careful consideration and considerable 
time spent determining which component of the education resources and program content to 
use. As explained in Chapter 5, much teacher preparation time is outside of the classroom. 
Often, the teacher participants in this study found out about upcoming seasons of Go Back 
to Where You Came From through their professional association email list, or by watching 
television. As Teacher A explains, they then adapted their units of work to incorporate the 
program, as one resource of many: 
 
I knew that they were coming up [Go Back Season Three and First Contact Season One] 
and I could see how they could relate to a whole range of different units. If ever I teach 
Migration probably in History or Indigenous History or Representations of Indigenous 
Australians I could, I know that they exist and I could be dipping into, I know that I would be 
going to them…(Senior Teacher A, 2015) 
 
Core to the teachers’ use of SBS content is an understanding of the specific students that the 
material will be used with. Teacher E describes his curation and adaption process for 
working with The Go Back to Where You Came From education resources and the program 
itself: 
  
I highlight, I annotate, I start to decide what kind of sequence I would introduce materials 
in, so it was a hard choice with this unit whether or not to make season two the focus, with 
the politics coming in to the legal policy, or season three. In the end that decision was made, 
sitting in front of the computer at home, on the basis that the most relevant policy that they 
could look at right now was regarding offshore processing and that was really where Season 
three is at and the most relevant influx of migratory trends that have happened have been 
regarding Syria, and that couldn't really come up in Season two, so those sort of decisions. 
You start with a plan of what you think is going to happen and then you see how students 
react to what you’re doing. (Senior Teacher E, 2016) 
 
The approach to curating and adapting SBS program content and education resources was 
echoed in the responses from all teachers in this study. This content and these materials 
might only form part of what students study in a given unit of work. Importantly, teachers’ 
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own knowledge and experience is a core part of the curation process. The Australian Screen 
Content in Education research findings support this analysis of the centrality of curation of 
screen content in Australian teacher practice. This is outlined in the associated article by 
Dezuanni et al.: 
 
… broadcasters have aimed to utilise online opportunities to make content available to 
teachers through curating short clips from longer programs, by providing support materials 
and by aligning content directly to the Australian Curriculum. Teachers subsequently apply a 
range of techniques to further curate this material to include it in the flow of their lessons. (p. 
1, 2016) 
 
 Teachers often use other academic research and other resources to support their 
teaching of SBS program content and curriculum content. Often, Go Back to Where You 
Came From is not the only screen content or online resource that teachers might use within 
a unit or a lesson. The comment below from Teacher A illustrates how they combine the use 
of other content and their own expertise when working with online and televised public 
broadcaster content:  
 
I was looking broadly at the stuff on SBS and ABC [websites] this morning, Once Upon a 
Time in Punchbowl, and the resources around there, the migration timeline un you know 
and using I guess shows as a platform for, programs or I should say content as a platform 
for other activities for learning experience. (Senior Teacher A, 2015) 
 
This concept of using a range of relevant resources to create interesting, senior learning 
experiences is echoed by Teacher B: 
 
So in the Year 11 unit we broadly look at documentary and all of the contradictory theories 
that film critics have in terms of defining what documentary is and we generally settle on 
Bill Nicol’s idea that there are different modes of documentary and the idea of creative 
treatment of actuality as well, so then I show them excerpts of the TV show My 24 [ABC TV] 
and we also look at that format of capturing someone’s story and we also look at examples 
from Australian Story then I talk to them about Go Back to where You Came From and they 
have an option, they get to choose which program and which episode they analyse for their 
assessment. (Senior Teacher B, 2015) 
 
This study illustrates that SBS program content is not used in isolation. Core to teacher 
curation and adaption of SBS created education resources, is the support of other resources. 
Sometimes these resources are directly aligned to specific teacher expertise, and sometimes 
they are other Australian or international screen content resources. Teacher use of SBS 
program content with other supporting screen content is further discussed in Chapter 8 that 
deals with SBS’s The Boat. 
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  6.7 Summary  
 
 This chapter highlights teacher curation and use of Go Back to Where You Came 
From in relation to social practice, identity, and meaning. Through this key SBS television 
program, the different Australian broadcaster and education communities share goals of 
social justice and empathy development. This chapter explains that teachers curate and use 
sophisticated television program content about Australian immigration issues to support 
their complex and authentic classroom practice. The teacher-described learning experiences 
are based on sophisticated, guided class discussion and reflection, and on in-depth written 
analysis, rather than comprehension-style question-and-answer activities.  
 
 This chapter begins to provide answers to Research Question 1: How do Australian 
teachers use SBS multiplatform educational materials in school and out of school? This 
chapter argues that teachers see their curation, adaptation and creation of classroom and 
student-specific learning experiences as part of their teacher identity and social practice. 
Teachers value using Go Back to Where You Came From in the classroom, but they design 
curriculum relevant content to best suit their particular students’ needs. This chapter 
suggests that with increased collaboration with teachers, and more links to current 
curriculum, broadcasters will be more likely to create relevant and meaningful Australian 
screen content resources for use by teachers. 
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CHAPTER 7:  CASE STUDY 2: FIRST CONTACT   
 
 
 7.1 Introduction  
 
 
This chapter outlines how one of SBS’s key programs, First Contact (Blackfella 
Films, 2014), is used by Australian teachers in a range of senior secondary subject areas. 
This in-depth analysis of teacher practice enables an insight into how teachers use recent 
SBS content and SBS Outreach resources. First Contact (2014) is an example of a 
contemporary, critical, and audience-acclaimed SBS television program. Each series of this 
three-part documentary contributes to the national conversation around Australian 
Indigenous issues. First Contact (2014) is also a series that teachers have begun to use at 
home and at school.  
 
First Contact (2014) gives a complex insight into contemporary Australian life, and 
its format is unprecedented in Australian broadcasting. The program and related extra 
content, including SBS and NITV’s current affairs panel discussion programs Insight and 
Awaken, dominated all SBS platforms throughout the November 2014 to-air week, breaking 
SBS ratings records across all three SBS channels.  
 
This chapter extends upon the analysis of three series of SBS’s Go Back to Where 
You Came From in Chapter 6. This previous chapter gave some insight into how the issues 
of community, social practice, meaning, and identity intersect to understand learning. 
Chapter 7 uses this community of practice framework to analyse how teachers access, plan 
for, and use SBS program content in and outside the classroom, and how they create their 
own learning resources to support the teaching of Australian broadcaster Indigenous 
content. This chapter begins by explaining First Contact’s social media significance to 
teachers’ social practice and identity; second, it analyses how teachers use the program for 
curriculum and other context-specific meaning in their classroom; and, finally, the chapter 
concludes with an analysis of how teachers use associated First Contact (2014) education 
bridging materials. Core to this analysis of First Contact (2014) is an understanding of how 
the two divergent broadcaster and education communities intersect.  
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As introduced in Chapter 4, SBS commissioned First Contact (2014) from 
Blackfella Films, The stories told through First Contact (2014) profile the lives of 
Indigenous Australians and tell the story of non-Indigenous Australians trying to better 
understand Aboriginal culture. Six non-Indigenous Australians live with Indigenous 
Australian families on a twenty-eight day journey through urban, regional, and remote 
Australia. Aboriginal elders share their knowledge with the non-Indigenous Australians. 
Real and personal stories associated with key Australian topics such as the Stolen 
Generation and Indigenous Australian incarceration are shared.  
 
The personal and contemporary approach to telling Indigenous stories that First 
Contact offers is timely for Australian teachers. As outlined in Chapter 4, many Australian 
teachers are in the process of aligning their school-based curriculum documents to the 
Australian Curriculum. The Australian Curriculum framework includes Aboriginal and 
Torres Strait Islander history and culture as a common curriculum element. In practice, this 
means that many Australian teachers are developing new ways and, often, new 
understandings to incorporate Indigenous perspectives into their units and lessons. The 
following section explains how teachers access and use First Contact online. 
 
 
7.2 Social practice and identity: Accessing and using First    
  Contact social media 
 
 
As introduced in Chapter 4, the use of screen content in the Australian classroom is 
steadily increasing. Teachers access a range of online content from a vast range of sources, 
and there is a considerable use of online video, particularly YouTube, in the classroom. 
Chapter 5 explains that teachers in this study collaborate with professional and informal 
learning communities of peers outside of school and, often, online. Most teachers in this 
study also discuss how they are connected to social media and use it in, and outside, the 
classroom. This links to the understanding of communities of practice in Chapter 2, where 
this study acknowledges that engagement in social practice is the fundamental process by 
which we learn and become who we are. The informal communities of practice that teachers 
form as they work are key to understanding teacher learning in this study. This section 
explores the connection between SBS social media and teacher classroom practice through 
an analysis of how teachers use First Contact (2014).  
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Most often, teachers in this study access screen content online to use as the basis for 
classroom learning. They search for relevant content, often via a general internet search and, 
sometimes, via Australian broadcaster websites. Sometimes this content is used to inform 
the teachers themselves, and sometimes they transfer it directly to classroom learning 
experiences. This teacher comment illustrates how he finds relevant SBS program content 
online and through his peers: 
 
…when you are doing a particular topic, doing work on say Migration or you are looking at 
a particular representation in Film and TV and you are then actively then seeking clips to 
watch or documentary footage or something and so knowing the ABC and SBS tend to have 
particularly the ABC or SBS if you are looking at something that has a more multicultural, I 
guess diversity I associate with SBS more than the ABC. So going to those websites and 
looking for specific content that would be audio visual or position pieces or news reports or 
anything like that. And then I would go through online networks and things like group 
emails, where people send something out or in conversation you could be talking to someone 
who would say I used this really good episode of this show. (Senior Teacher A, 2015) 
 
This interview comment explains this teacher’s process for seeking out resources linked to 
diversity from SBS content online. This online approach to finding relevant resources was 
often replicated for SBS’s First Contact (2014).  
 
 This use of contemporary media platforms indicates that teachers see the program as 
a way to engage students in authentic learning. Teachers in this study also discuss how they 
and their students are connected to social media and use it in and outside the classroom. 
Teachers are increasingly using social media as a way to learn themselves through accessing 
content online, through talking with their peers and professional associations, and through 
meaningful engagement with students: 
So I mentioned to them and referred them to the hashtag where people were commenting on 
their views as they were watching the program. So they found some interesting things and I 
think they wanted to do some further investigation with one particular character in First 
Contact as well and so they even went on facebook and found out that this contestant had 
events happening. (Senior Teacher B, 2015) 
 
Teacher B’s initial interview highlighted that she accesses SBS content online and via social 
media, and then uses this with students in the classroom. This comment explains how the 
SBS twitter feed for First Contact (2014) became a part of her First Contact classroom 
learning.  
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 This approach of using First Contact (2014) social media in the classroom links to 
the new SBS Outreach strategy (as outlined in Chapter 4). In this new approach, SBS 
connects to teachers online and via social media as part of the First Contact resources, and 
through conversations with teachers at professional learning events. In 2014, for the first 
time, SBS used the #SBSLearn. This linked to the 2016 establishment of the SBS Outreach 
education resource platform titled SBSLearn (that is analysed in Chapter 8). Many teachers 
viewed First Contact (2014) in their own time, were part of online conversations, and 
valued the currency and relevance of this SBS program content in their classroom. 
#FirstContactSBS trended worldwide, and was number one on twitter in Australia. Through 
observations of the SBS twitter feed, I noted that teachers and the wider public often used 
#SBSFirstContact to discuss the importance of First Contact (2014) use in the classroom: 
 
@......: I'm showing #FirstContactSBS to all of my classes in the last week of term. Teachers 
can make a difference!’ YES!! COME ON!! 
 
@......: As a teacher I would love 2 teach more Indigenous perspectives. I would love 2 learn 
about Indigenous storytelling. #FirstContactSBS  
 
 
 Often, after watching First Contact (2014) at home and connecting to First Contact 
via social media, many teachers in this study then choose to use it in the classroom. They 
regularly use social media content as part of their classroom learning experiences and 
assessment. Teacher B explains this throughout her interviews for this study: “I mean going 
back through those twitter posts was really good because then students could look at the 
anecdotes as well for their assessment which became quite handy for them” (Senior Teacher 
B, 2016).  
 
 As explained in the previous chapter, authentic learning is important to teachers in 
this study, who see SBS screen content as a way to connect young people to contemporary 
Australian issues. Another teacher explains how First Contact (2014) is aligned to 
contemporary issues he wants to explore in the classroom, and how he accesses it online, 
across platforms. This detailed collaborative planning meeting comment illustrates that 
individual teachers make the key decisions about what and how to study in their classrooms: 
 
I will always attempt to find something that is going on right now, that has some real world 
dynamic right now, that students can access; and that typically leads me in the right 
direction. So we discussed yesterday, First Contact, that was really interesting to do as it 
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was live, and to do the Insight episodes after it went to air and have a couple of students in 
the class go to that next step of actually doing checking the tweets or checking the website 
and just seeing the comments coming back. So context is huge and very important to me. I 
don't want to assessment items where there is no real world point to it. (Senior Teacher E, 
2015) 
 
 
This strategy of using First Contact (2014) social media content in the classroom is 
evidenced in a number of classrooms observed in this study. Often, teachers access 
information about the program across platforms at home, and then share it with their 
students in class. Some teachers view all three episodes of the First Contact (2014) series in 
class, while others plan to use the provided SBSLean First Contact (2014) cut down clips.  
 
 Similar to the previous chapter analysis of SBS’s Go Back To Where You Came 
From, curriculum requirements play a role in how teachers use First Contact: 
 
With the new curriculum there is a big focus on looking at different cultures and 
incorporating and seeing what sort of cultural background will have an influence on a 
design as well so I can see bringing parts of it in. I might not watch this series [First 
Contact] with the students but I might find key points and play those. (Senior Teacher D, 
2015) 
 
Teacher A did not incorporate the study of First Contact (2014) as a key text in his 
classroom due to work program requirements. As explained in his first interview, he does 
refer to it with students, as the basis for meaningful class discussion: 
 
But in terms of using First Contact we haven’t used it but that is probably because I haven’t 
taught a unit where they could be used. Having said that when the topic of Racism comes up 
or migration in a conversation I guess I referred to it and people say I watched that show 
and it’s pretty crazy some of the attitudes you know. So you would talk about it if kids 
watched it because you see the previews as an adult you have probably got, you’ve seen that 
type of attitude or response a little bit more in news or from your own viewing or reading in 
History so you’ve got stuff you can talk about and engage with them. (Senior Teacher A, 
2016) 
 
This teacher comment highlights the significance of First Contact (2014) in the national 
conversation. It illustrates that this program is in the minds of teachers and students and, 
therefore, becomes an important part of their classroom work in relation to the study of 
racism. This section highlights that each teacher transforms the First Contact (2014) 
program content, and sometimes the associated resources, into learning experiences that best 
suit the particular needs of their students. How teachers use First Contact for learning and 
meaning is further analysed in the following section.  
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7.3 Social practice and identity: Use of First Contact for greater   
  understanding of Aboriginal and Torres Strait Islander perspectives 
 
 
 Despite a general enthusiasm for teaching with First Contact (2014) in the 
classroom, some teachers in this study were hesitant to explore Aboriginal and Torres Strait 
Islander perspectives. Teacher B highlights this when reflecting on a recent unit of work: I 
need more confidence around talking about and teaching Indigenous representations 
(Senior Teacher B, 2015). I had very detailed discussions about teacher work and SBS work 
with teachers in the collaborative planning meeting method. Often, teachers expressed 
concerns about working with Aboriginal and Torres Strait Islander content. In the 
collaborative planning meeting with Teacher B, she further detailed her concerns in relation 
to her use of SBS Outreach’s First Contact (2014) education resources: 
 
 What I am most wary of when looking at Indigenous perspectives is, and I read the 
 protocols around this, provided, I just always feel and this is some of the feelings  kind of 
 echoed at conferences and things like is that, sometimes it is hard to work out the most 
 accessible way to talk about Indigenous perspectives that isn’t superficial or tokenistic. I 
 want to be able to use more stuff on First Contact. (Teacher B, 2016) 
 
 
Teacher D also discussed her concerns around teaching Indigenous perspectives in her 
Visual Art classroom: 
 
So I’ve tried to run activities where I get local Indigenous communities into the school and 
help teach units within Art and I found it really difficult to find someone who was willing to 
come in and give us that first hand information and I feel a little bit uncomfortable teaching 
it as I don’t know a huge amount about it and I don’t want to teach it wrong. I do still teach 
about it but I don't think that I went into enough depth about Aboriginal culture because I do 
not want to teach it wrong. (Teacher D, 2015) 
 
Within this collaborative meeting context, I could offer this teacher some encouragement to 
continue to work on incorporating Aboriginal and Torres Strait Islander perspectives into 
her classroom learning experiences: 
 
 It is a common thing, people that I talk to talk about that, they talk about perhaps not 
 doing it because they are worried about doing it and not getting sensitivities right. I 
 think a starting point of trying to get someone to come in is really good as is connecting to 
 the local community. Keep trying to find the right person who can. But at least this  [SBS 
 Outreach First Contact education resources] gives you some ideas to start working with. 
 (Researcher, 2015) 
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 These meetings between researcher and teacher allowed us to have a deeper and 
richer conversation than the more formal interview methods. I was also able to respond to 
teacher B’s concerns, offering her some relevant insight into the creation of SBS Outreach 
resources: 
 
So what I do know in developing the resources that the teachers that we worked with, that 
were from within this space and used to working with Aboriginal and Torres Strait Islander 
kids and had that background themselves, they talked about how many teachers are sensitive 
to using this type of material because they don't want to do the wrong thing but they talked 
about how important it is that people take risks and start talking about these types of things 
and they tried to support the writing of the resources so that they were accessible. 
(Researcher, 2016) 
 
 
Teacher B also explains how, as per the SBS Outreach education resources, students were 
given the option to write a blog about First Contact (2014) young, non-Indigenous program 
participant Marcus, or program participant Indigenous elder Shane Phillips. All students in 
this urban context chose to write about Marcus. Through the collaborative planning meeting, 
I was again able to offer Teacher B some relevant insight into the creation of the First 
Contact (2014) education resources: 
 
It is interesting that because when we were developing the resources we spoke a lot about 
Marcus and how we thought he would be relevant to young people but they could have 
chosen Shane, there is a lot of research out there on him because he has done such great 
work. (Researcher, 2016) 
 
The teacher follows this up with a reflection on why students in her context might have 
chosen this path: 
 
 They could have written about him [Shane Phillips], and I talked to them about him. I said 
 how he is an elder and very well respected Indigenous and prominent man, but they didn't, I 
 don't know if it was a timing thing, or maybe we didn't talk as much about him as possible 
 but they didn't take that extra step which I was hoping they would. But it might be also the 
 nature of that class that I am working with as well. (Senior Teacher B, 2016) 
 
 Although the teaching contexts analysed in this chapter are quite different—a 
regional school with a high Indigenous population, an urban school with a diverse 
multicultural population, and a regional school with a mostly anglo-celtic population—all of 
the teachers interviewed explained the value in working with SBS’s First Contact. Through 
the collaborative planning meeting, Teacher D clarified her reasons for wanting to use First 
Contact at her school:  
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 I am thinking about teaching it at a Year 8 level because every student in Year 8 does 
 Visual Communication and I think that it is a really important area that students need to be 
 educated in because we are so much a mono culture here. (Senior Teacher D, 2015) 
 
Each teacher used the First Contact (2014) program content and associated SBS education 
resources in ways that best met their particular students’ learning needs. While some 
teachers in this study discussed a lack of confidence in teaching about Indigenous Australia, 
all expressed a keen interest in trialling new ideas and resources aligned to SBS and NITV 
Aboriginal and Torres Strait Islander program content. The following section explains how 
teachers incorporated First Contact into their curriculum work. 
 
 
7.4 The use of First Contact for curriculum meaning 
 
 This study explores the relevant and systematic way that issues of community, social 
practice, meaning, and identity intersect. The previous sections outline how teachers use 
social media and informal learning as a core part of their social practice and teacher identity 
around teaching with First Contact. A third aspect of communities of practice, as defined in 
Chapter 4, is ‘meaning’. This section now explains how, through context-specific 
‘participation’ and ‘reification’, teachers create classroom-specific meaning for the First 
Contact program. Wenger (1998) argues that these concepts are key to understanding 
meaning in communities of practice. He defines reification as the “process of giving form to 
our experience” (Wenger 1998, p. 58). 
 
 Teachers in this study use First Contact (2014) in senior History, Legal Studies, 
Studies of Society, Drama, English, and Media classes. They consistently indicate that they 
do not necessarily use SBS Outreach First Contact (2014) resources in their entirety; rather, 
they often curate both the associated program content and education resources to enhance 
the meaning for their learning context. Three teachers in this study, across the subject areas 
of Drama, Studies of Society, and English were particularly interested in First Contact 
(2014) as a way to explore representations. In her second interview, Teacher B explains her 
process for studying First Contact (2014) in a senior Drama class: 
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I only really showed them trailers and then referred them to the websites and so from the 
websites they had a look at some particularly the resources they had a look through the 
vignettes that are on the websites but then at our school we’ve got a mobile phone policy 
which allows teachers to give permission for students to use their mobile phones because 
they can’t access social media and facebook and things on their computers so I give them 
permission to look at social media content. (Senior Teacher B, 2015) 
 
This teacher’s process included accessing the program content online and using the 
SBSLearn First Contact (2014) short program clips, and the associated social media 
discussion, as a framework for student learning about Indigenous representations in class 
and out of class. Another teacher participant in this study discusses the three-phased 
approach he developed for using SBS First Contact (2014) program content in a senior 
Studies of Society classroom. His collaborative planning meeting discussion below gives an 
insight into how he uses First Contact (2014) as a primary source for meaningful student 
learning experiences and assessment: 
 
The other dominant one I guess in recent times was First Contact, I based the Senior Exam 
for the Year 12 Society class on First Contact and found that was the primary source of info. 
In terms of how we used it, we watched every episode, and took notes while watching them 
but I encouraged students to rely more on watching the screen than on taking notes and I 
then gave them my notes afterwards as well just so that they could be involved in the moment 
when it came to it. (Senior Teacher E, 2015) 
 
These types of processes, where teachers transform SBS content for their own purposes, are 
examples of reification. The teacher explains that he sees the viewing process itself as 
important for ongoing learning about Indigenous representations. For this teacher, authentic 
learning about Aboriginal and Torres Strait Islander peoples is more than a curriculum 
requirement; it is a core part of participation in this teaching and learning context. 
Indigenous culture is an ongoing and core part of this school. Many students speak in their 
native language, and are very connected to their family traditions. Over many years, this 
teacher has seen it as core to his practice to continually learn about local culture and 
traditions, and to bring it to all of his students.  
 
 Unlike Teacher B, and somewhat unusually, Teacher E allocates time to view all 
three First Contact (2014) episodes, and the associated SBS Insight specials, into his 
classroom learning experiences. He then directly aligns the classroom learning experiences 
to the local community: 
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Then as a follow on to that I had a local Indigenous lady who came and spoke about 
whether or not systemic or institutional racism is still in existence in our laws and in our 
practices in Australia and I think that relationship between those two and then encouraging 
but not necessarily succeeding in getting students to access the site as well at home. (Senior 
Teacher E, 2015) 
 
This teacher consolidates his classroom viewing of First Contact (2014) with meaningful 
local knowledge. Students are encouraged to participate in class discussion and written 
analysis of the similarities and differences of their own cultural context. He then encourages 
the students to further explore the SBSLearn website outside of the classroom. Finally, this 
teacher discusses the value of watching the associated SBS2 The Feed special. This panel- 
style program tells the stories of the program participants beyond the television episodes. 
 
 In this study, teachers in schools with a high proportion of Aboriginal and Torres 
Strait Islander students found First Contact (2014) a valuable teaching resource. Another 
teacher working in a regional school discusses how his students watched the whole series in 
a Year 9 English class. He explains how they were very engaged in the relevant program 
content. When discussing an episode, the teacher referred to the sequence that showed a 
turtle hunting ritual: We watched the whole show, Clip 2 was probably the most confronting 
when they killed the turtle, it was powerful I think because students in the class reacted as 
you would expect…(Senior Teacher F, 2014). He explains how his community was quite 
polarised on the complex issue of local traditional hunting rites; however, this meant that he 
was even more likely to use the resource in his classroom: 
 
Oh absolutely because it shows something that isn’t purely isolated to this community 
because again the design of the show is so clever because you effectively get everyone in the 
rooms reactions but they don't have to think about that themselves, they are thinking about 
these peoples [First Contact program participants] reactions to it and then when they reflect 
on this I can see a shift happening. The student for example that has a very very strong view 
on something sees the person who also has that strong view but also sees someone else with 
an equally strong view and I think that that really effects change in the long term. (Senior 
Teacher F, 2015) 
 
 This teaching and learning context provides opportunities for authentic learning 
about Indigenous perspectives from Indigenous students and the local community. Expert 
teachers transform the study of the program into a meaningful learning experience relevant 
to students in this particular learning context. Students and teachers in this context are very 
knowledgeable about their local Indigenous language and culture, and First Contact (2014) 
serves as an interesting and relevant comparative analysis for them. This approach includes 
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enabling young people in the class to lead discussions and share knowledge of their 
community: 
 
It has been quite a useful way to engage students where I can have a student in the room 
who comes from…..(local Indigenous Australian group) he discusses, something came up in 
Ten Canoes for example, that I know is a similar cultural practice to ..... and then I invite 
him the next day to talk about that or even cue a heads up beforehand for him and say do 
you mind if we chat about this? And show another local doco that depicts that, so that 
relationship is useful. (Senior Teacher E, 2016) 
 
Ten Canoes written by Rolf de Heer in 2006 is a feature length Australian film that tells the 
story of an Indigenous tribe in the Northern Territory. This interview comment highlights 
how Teacher E provides a useful strategy for using Indigenous related program content, and 
sharing Indigenous knowledge, in the classroom.  
 
 Although these teacher-devised approaches to using First Contact (2014) were 
designed to fit the needs of specific classes and subject areas, they had some similarities and 
differences to the First Contact (2014) SBS Outreach resources. The latter made some links 
to the Australian Curriculum, whereas these teachers learning experiences were focussed on 
school-specific units of work. The teachers were not aware that the SBS Outreach resources 
existed. The SBS Outreach First Contact (2014) resources are framed within a ‘Head, Heart, 
Hands’ model, and the ‘activity ideas’ section, like the teachers’ work, encourages teachers 
to make links to elders in their community:  
 
The similarities between the resources and the specified teachers’ practice indicate that the 
SBS Outreach resource process is beginning to more closely align to contemporary teacher 
practice.  
 
 
Create a list of potential guest speakers from your community, like Shane Phillips, that could 
challenge stereotypes and inspire change at your school 
 
Create a video or a persuasive text about a contemporary Aboriginal and Torres Strait 
Islander leader. Your topic could start with; Australia should know more about 
________________  
 
Visit Reconciliation Australia for ideas on inspirational community leaders  
www.reconciliation.org.au/wp-content/uploads/2014/02/Lets-talk-Inspiring-Australians.pdf  
(SBS 2014). 
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 There are a number of links to other interesting activity ideas and other websites and 
programs that could also inform the teacher’s practice had he been aware of their existence. 
In his final interview, Teacher E reflects on the value of using First Contact (2014) to study 
representation, one of the key focus areas of the SBS Outreach education resources. He 
outlines that he would choose to do something similar with First Contact (2014) in his 
classroom again, as he was pleased with how his authentic classroom learning experiences 
aligned to his planning and implementation: 
 
Something like that assessment item is a good example of enforcing inquiry based learning, 
of getting students to understand that I didn’t want to tell them what to write but it was 
really important for them to be able to consider a raft of media, in terms of representations 
on this issue, or on this is area, and then be able to reach a genuine thesis position 
themselves by recognising some of the bias built into each of them but also by having 
enough to play with. (Senior Teacher E, 2015) 
  
 Across a number of classrooms, students are asked to analyse public broadcaster 
content in relation to their broadcaster charter documents. In a second interview, Teacher G 
explains how he aligns the 2014 season of the program, along with other key SBS television 
programs, to his Year 11 Media analysis assessment: 
 
I talk to them about it [First Contact] because the Year 11 students look at documentary so 
they analyse how the truth is represented and the options are to look at non commercial 
networks and to see what they represent in terms of the documentary form, some of the 
students select First Contact and Struggle Street, students also selected Go Back to Where 
You Came From, programs like that and Australian Story as well. (Senior Teacher G, 2015) 
 
This type of assessment is intended to give students an in-depth understanding of Australian 
broadcaster institutions. Teachers informally discuss that they are particularly interested in 
SBS’s Struggle Street (2015), as they feel it aligns less to the broadcaster’s charter 
requirements than other documentary-style television programs. This approach of enabling 
senior students to select public broadcaster programs to compare and contrast is a recurring 
aspect of senior teacher practice in this study. As part of this analysis process, teachers and 
students often research SBS and NITV program content online and via social media. The 
diversity of approaches to creating meaning from First Contact (2014) in the classroom 
mimics the diversity in Australian classrooms. How teachers specifically curate First 
Contact (2014) screen content education resources is analysed in the following sections. 
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  7.5 Curating First Contact education resources for curriculum meaning  
 
 Chapters 5 and 6 outline that Australian teachers curate screen content and screen 
content resources to use with their students. Teachers see it as core to their role to curate and 
create content that has specific meaning for their students. This section details how teachers 
use related SBS and Blackfella Films’ screen content and relevant teacher-devised 
approaches for curating and using First Contact (2014) education resources in the 
classroom. Teachers in this study indicate that they use a number of Blackfella Films 
television programs in the classroom. Screenrights (2013) outline that Blackfella Film’s 
First Australians (2008) is the most purchased Australian education resource of all time: 
“…it has earned more than $1 million in royalty payments from the education sector since 
launching on television in October 2008. About $676,000 was paid to rights holders in the 
first year, the biggest annual payment made by Screenrights for an individual program”. 
Screenrights go on to explain what they think is the significance of this program: “First 
Australians was ground-breaking because it told a very well-known story – the colonization 
of Australia – but from the perspective of indigenous people” (Screenrights, 2013). This 
Screenrights’ article sites figures given from the production company. It is likely that these 
2013 payment figures continue to rise. It is unusual for Australian productions to earn such a 
significant amount from schools. Teachers in this study explain that they still use Blackfella 
Films and SBS’s First Australians (2008) in classrooms with Indigenous and non-
Indigenous students. They also indicate that they use similar strategies for adapting and 
using a range of key Australian broadcaster content in the classroom. 
 
 As explained in the previous chapter, teachers do not use broadcaster-aligned 
education resources or study guides in their entirety. They will, however, review the 
available resources and adapt them for their own context. Teacher B explains, in her first 
interview, how she worked with the First Contact (2014) online resources and short 
program clips: “We watched that [online First Contact Season One program clip] and we 
worked through a couple of questions that were suggested on the teacher resource” (Senior 
Teacher B, 2015). Teacher E explains that his process for curating, adapting and using First 
Contact (2014) resources was similar to processes that he previously used for other 
Australian program content. The specified television program was SBS’s seven part 
documentary television series First Australians (Blackfella Films, 2008). Broadcast on SBS 
television from October, 2008 and commissioned from Blackfella Films, this historical 
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documentary analyses and visualizes Australian history from an Indigenous perspective. The 
documentary includes the true stories of key Australian historical figures such as 
Woollarawarre Bennelong and Koiki Mabo. 
  
 Although there was an Australian Teachers of Media (ATOM) study guide available 
for First Australians (2008), one teacher explains how he develops his own key strategies to 
ensure that content for this series could be effectively used with his Year 8 Humanities 
students. In his regional school, this teacher has a high proportion of Aboriginal and Torres 
Strait Islander students in his class. He explains how he might access the associated study 
guide more directly if he were working with senior students, but that it is not entirely 
appropriate for his specific Year 8 cohort. His teacher-devised, Year 8 friendly First 
Australians (2008) strategies include: 
 
1. In the lead up review the study guide and highlight key points that could be used with year 8 
students, write down themes ie How did we end up here? and Immediate impacts of the 
Occupation  
2. Pause during the screening of the program often to allow for take up time 
3. Provide and model short hand note taking strategies on the board to discuss a theme or key 
historical idea 
4. Revise whole unit themes each lesson to reinforce meaning of wider unit themes 
5. Consistently link program content back to local language and local culture (Senior Teacher 
E, 2016) 
 
This teacher uses this model for a similar approach to using First Contact (2014) in the 
classroom.  
 
 A second teacher-devised strategy that this teacher outlines is about giving students 
the choice to view mature and sensitive program content. The teacher outlines the 
sophisticated ideas and imagery in the program prior to viewing, and asks students if they 
are mature enough to watch the program with the class. Students are asked to raise their 
hand if they would like to view the content maturely with the class, without giggling or 
talking, and participate in the class discussion of the content. This strategy is particularly 
useful for lower secondary students who are pre-warned about subject matter, and it sets the 
tone for viewing. The emphasis that this teacher places on creating his own meaningful, 
context-specific learning resources highlights the fact that teachers see the creation of 
relevant resources for young people as a core component of their work and their identity as 
teachers. 
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 First Contact (2014) education resource posters were sent by SBS to every 
Australian secondary school principal (see Figure 7.1); however, no teachers in this study 
directly accessed this mailed out poster. Some other teachers did, however, access the poster 
and the First Contact (2014) education resources and cut down clips online. In an initial 
interview, Teacher B explains how she adapts and extends the First Contact (2014) SBS 
Outreach education resources for use in her urban classroom. She begins by outlining the 
curriculum focus of her current unit: 
 
So for year 11 Drama we have a unit that is about Australian identity and what that means 
and so two things that I like to do in that unit is question what is the status quo and what it 
means to be Australian and how Australians see themselves so I introduce and talk about 
Indigenous Australians and First Contact it is a really good vehicle for that. (Senior Teacher 
B, 2015) 
 
 The teacher explains how she accesses the First Contact (2014) education resources 
and how she curates and adapts them for use in her learning context. After first previewing 
the content at home, her class first views the First Contact (2014) SBSLearn Episode 1 short 
program clip, and then completes some of the activities from the associated education 
resources: 
 
I went on their website [SBSLearn First Contact] to look at, there was an activity, where 
Markus, a character, a person who talked about how he has never had an contact with 
Indigenous people and then in the vignette he talks about how he was so ignorant and didn’t 
realise that Indigenous Australians were the same in Redfern I think. We watched that and 
we worked through a couple of questions that were suggested on the teacher resource. 
(Senior Teacher B, 2015)  
 
 
This teacher commentary outlines the potential of the chosen First Contact (2014) 
SBSLearn short program clips, used in conjunction with the SBS Outreach learning 
resources. The teacher indicates that this work helped students to come to new 
understandings of urban Australian Aboriginal people. This aligns to the SBS learning goals 
for this clip that state:  
 
Clip 1 
Marcus and Shane Phillips at Redfern 
 
This clip allows the class to: 
- learn about Redfern; 
- learn more and understand more about Aboriginal people; 
- Explore representations, stereotypes, stereotyping and empathy. (SBS, 2014) 
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 In the collaborative planning meeting, Teacher B further extends upon what the 
online SBSLearn education resources offer, tailoring them to suit the specific needs of her 
students: 
 
Then a couple of the students uploaded blogs onto our intranet portal in a discussion forum. 
Not all students participated in the blog homework but that's kind of something that some of 
them went on to do as an extension activity. We had a discussion about that in the lead up to 
playing that episode we did some activities in regards to Indigenous Australians and First 
Nations peoples so they were already informed a little bit…(Teacher B, 2015) 
In this learning context, the students have access to working in a multiplatform capacity. 
The learning experiences are aligned to collaborative viewing and online discussion. The 
teacher outlines that this approach creates new learning for her students about Indigenous 
representations: 
 
Then we went on to look at First Contact and excerpts from it. The students had very similar 
responses to what they watched in the first episode, in that they had an idea of Indigenous 
Australians but once they previewed the episode with the family that lived in Redfern the 
response was ‘they are like us, they are having a family dinner’, which was a surprise to me 
because this is a multicultural school. (Senior Teacher B, 2015) 
 
This teacher-devised work extends upon, and reflects SBS Outreach’s intent of the First 
Contact (2014) short program clips to promote student learning about Indigenous 
representations and stereotypes. It also highlights how the use of First Contact in the 
classroom can offer young people a unique insight into the everyday lives of Aboriginal 
Australians. 
 
 Most Australian teachers design both their own classroom learning experiences and 
assessment tasks. This approach is confirmed by the discussions with teachers in this study. 
Teachers explain that, across the range of subject areas that they teach, their assessment 
tasks most often incorporate a research and analysis component. As an example, one 
teacher-devised Year 8 History assessment task includes these guidelines for students: 
 
1. Review class notes and handouts relating to ‘First Australians’ (SBS) and choose an 
episode, before reading the study guide that relates to your chosen episode. 
2. Collect and collate relevant primary and secondary sources of information raised in 
your chosen episode and take notes (e.g. paraphrasing information, quoting information 
and in-text referencing, analysing sources in terms of reliability and potential bias). 
There should be a minimum of six sources of information used during the research 
process, including at least one source not found through ‘First Australians’ resources. 
3. Ensure that you complete in-text referencing and write down bibliographic information. 
(Senior Teacher F, 2016)  
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 In this study, this type of written research and analysis of SBS program content was 
replicated across a range subject areas, and across year levels. The following Year 11 Media 
assessment task, discussed with Teacher B, enables students to select non-factual programs 
as the basis of their written analysis. In 2015 and 2016, students chose to analyse SBS 
programs such as First Contact (2014), Struggle Street (2015), and Go Back to Where You 
Came From (2015). Teacher-created task steps for students include: 
1. Using an online television guide, highlight the programming of factual television and 
separate them into genres. Determine the landscape of programming by quantifying how 
much time is devoted to each genre.  
2. From this analysis of programming, select 1 type of non-commercial Documentary or 
Current Affairs program to compare and contrast against the respective network’s charter.  
3. Research the objectives of the institutions by analyzing in detail the wording of the 
selected charter. Determine the priorities of the charter.  
4. Research audience data in relation to the programs selected.  
5. Research new and innovative use of technologies employed in relation to reception 
strategies and extending the viewer’s experience.  
6. Refer to your notes taken in class regarding the theoretical considerations of 
documentary studies. (Senior Teacher B, 2016) 
 
These steps give an insight into both the associated teacher-devised assessment task and 
classroom learning experiences.  
 
 7.6 Summary  
 
This close study of First Contact (2014) in Chapter 7, and of Go Back to Where You 
Came From (2015) in Chapter 6, give a clear insight into what teachers want in 
contemporary, Australian multiplatform education resources. These needs are summarised 
in the diagram below: 
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Figure 7.1:  What teachers want 
 
 This study of teacher communities’ social practice, identity, and meaning in relation 
to First Contact answers Research Question 1: How do Australian teachers use SBS 
multiplatform educational materials in school, and out of school? It also answers Research 
Question 2: How do Australian teachers use informal professional learning through social 
media, online communities, and peer conversations to enhance their classroom practice?  
 
 This chapter argues that teachers access First Contact (2014) via social media, and 
use the program’s social media content in the classroom. It explains how teachers and 
students in this study negotiate relevant meanings for their specific learning contexts. 
Regardless of education resource design, teachers see it as part of their role to adapt and 
create classroom and student-specific learning experiences. Thus, they use, curate, and adapt 
the associated SBS Outreach education resources to suit their particular teaching and 
learning contexts. They are also keen to find out more about embedding Aboriginal and 
Torres Strait Islander perspectives.  
 
 This chapter suggests that, with increased collaboration with teachers and more links 
to current curriculum, broadcasters will be more likely to create relevant and meaningful 
Australian screen content resources for teachers. How SBS creates relevant education 
Australian	  Indigenous	  
and	  mul&cultural	  	  	  	  	  	  	  
perspec&ves	  
innova&ve,	  high	  
quality	  media	  
products	  
curriculum	  
relevance	  
 
 
192 
resources, and how teachers use contemporary SBS multiplatform content, is further 
detailed in Chapter 8 that deals with SBS’s new online learning platform SBSLearn. 
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CHAPTER 8: CASE STUDY 3: SBS LEARN   
 
 8.1 Introduction  
 
 Chapter 4 of this study outlines how SBS now creates education materials through 
increased collaboration with the education community. Chapter 5 explains how Australian 
teachers use SBS programs and education materials. Chapters 6 and 7 outline how they use 
SBS’s Go Back to Where You Came From (2011, 2012, and 2015), and First Contact (2014). 
Chapter 8 is an important extension of this previous analysis of SBS program content. 
Teachers’ interest in Australian Indigenous and multicultural perspectives, innovative media 
products, and curriculum relevance were further recognised in SBS’s 2016 launch of 
SBSLearn, and in its creation of Family Law (2016) and The Boat (2014) education 
resources. Since 2015, all SBS Outreach materials have been available in SBSLearn, a 
curated online learning hub that collates all of SBS’s education materials. This signals a 
new, contemporary approach to SBS online education resources. 
 
 This chapter now analyses how increased and mutual understandings between the 
broadcaster and education communities enabled the introduction and success of SBSLearn. 
It first analyses the development of SBSLearn, and then explains the development of The 
Family Law (2016) education resources. It then analyses teachers’ recent use of SBS 
multiplatform works The Boat, Cronulla Riots, and SBS’s National Youth Week videos. 
This chapter concludes with an interpretation of these analyses.  
 
 The findings outlined in this chapter further answer this study’s Research Question 
3: How can innovative, engaging, relevant, and meaningful Australian screen content 
resources be best created for, and with teachers, and what conditions would enable teachers’ 
greater use of public broadcaster resources? SBS Outreach initially worked more directly 
with teachers and young people on First Contact (2014) resources, and later in the 
establishment of SBSLearn (late 2015). SBS Their new, more collaborative model mirrors 
the way that teachers work authentically in their community, and offers a meaningful and 
direct connection to the education sector and young people’s creative works. SBSLearn 
prefaces a more collaborative approach to both the creation and use of SBS Outreach 
education materials.  
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Figure 8.1: SBSLearn webpage launch image  
 
 The move to aligning all SBS education content was a key long-term goal of SBS 
Outreach. Internally, it repeatedly pitched the importance of curating content for the 
education sector, citing the models of other national broadcasters such as BBC Learning and 
ABC Splash. Before 2015, SBS Outreach education resources were housed on the relevant 
SBS television program webpages. Teachers needed prior knowledge that the resources 
existed, and often had to scroll down to the bottom of an SBS program webpage to find 
them. This late 2016 interview comment by an SBS Outreach team member explains SBS’s 
goals for SBSLearn: 
 
The Learning hub was put together to have one a one-stop shop basically of all of our 
Outreach content…It was really put together with the student and the teacher in mind. We 
wanted to create a space that was student friendly so that it didn't feel like they’d gone into a 
teacher part of a website. So that is where we created content that would be of interest to 
young people and housed all of our classroom resources for teachers in one easy to find 
place. (SBS Outreach, 2016) 
 
 
 SBSLearn continues SBS’s approach of ensuring that SBS program content is an 
ongoing feature of its education offering. SBSLearn is comprised of short (approximately 
four-minute) videos, relevant SBS social media conversations, aligned teacher and student 
resources, and competitions. It also links to current SBS news stories and broader, 
specifically curated SBS multiplatform program content. In this more recent development, 
teachers and students can more easily search for SBS education-related content under the 
headings of ‘Sustainability’, ‘First Australians Histories and Cultures’, ‘Refugees and 
Asylum Seekers’, ‘Multicultural Australia’, and the recently (mid 2016) added filters of 
‘STEM’ and ‘The Arts’. 
  
 SBSLearn is an important development for SBS as it addresses a number of key 
theoretical approaches to contemporary learning. It enables teachers and their students to 
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collaborate with the broadcaster to direct their own learning. As Buckingham (2013) 
explains, this new era of media convergence means that young people (and, this study 
argues, teachers also) now learn through broadcasters in different ways. This new approach 
is a practical exploration of Buckingham’s theories (as detailed in Chapter 2 of this study), 
related to the importance of online and informal learning. Buckingham (2013) argues that 
the internet is an “active and participatory medium that is about distributed communication 
from many to many” and that these new communities are inclusive and require the creation 
of new kinds of trust (p. 33). SBSLearn creates such a community-an effective collaborative 
and interactive space in which to work directly with teachers and young people in a less 
formal capacity. The following sections detail the emerging, trusting relationship between 
education and broadcaster communities that SBSlearn promotes. 
 
 
 8.2 SBSLearn’s collaboration with education communities 
 
 SBSLearn launched in late 2015 with a School Selfie competition (see Figure 8.2). 
This photography competition gave schools throughout the country an opportunity to 
connect directly with SBS. The School Selfie (2015) project included a competition 
roadshow of photography workshops with schools throughout Australia, enabling young 
people to tell their identity stories online. SBS Outreach staff attended and supported the 
school-based workshops that were conducted by SBS’s NGO project partner, The Australian 
Centre for Photography.  
 
 Initially considered as a way to promote SBSLearn to the education sector, SBS 
Outreach soon acknowledged the mutual new benefits associated with a broadcaster 
engaging with teachers and students in a school context. SBS Outreach staff were able to 
work directly with teachers and students, observing and being part of a school day in a 
diverse range of Australian school contexts and teacher practice. SBS staff were able to 
learn the day-to-day business of teaching and managing groups of young people, and the 
curriculum-specific requirements of different subject areas.  
 
 SBS staff’s resulting insights fed into the creation of a SBSLearn photography 
workshop resource. The workshop imagery incorporated a social media student photography 
component that continues to feature on the SBSLearn website The key initial imagery 
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associated with SBSLearn was created by young people (see the poster that went out to all 
Australian schools in Figure 8.2).  
 
 
Figure 8.2: SBSLearn’s School Selfie website image 
 
 
The collaborative nature of the workshop resource creation reflects this more recent 
SBS Outreach approach, where teacher and student perspectives are incorporated into 
resource creation. Teacher feedback on the School Selfie online resource is also positive. 
One teacher talked about how she could use the resource in a Media class: I could make 
great use of that in a unit where I do storyboarding and those storyboard, storytelling 
examples would be a very good option (Senior Teacher B, 2015). 
 
 Some teachers used the SBSLearn School Selfie (2015) workshop resources as a 
springboard for more in-depth and complex learning about representations. One teacher in 
this study designed a set of senior secondary Media classroom learning experiences about 
gender representations, using the images from the School Selfie resource as a starting point 
for analysis. Students were asked to analyse images in relation to preferred reading, 
oppositional reading, and negotiated reading. The student creative work in this unit included 
the construction of their own images, and uploading them to twitter. In his self-devised 
School Selfie class activity, the teacher provided some relevant classroom rules around the 
posting and sharing of images online: 
  You need to always make sure that: 
1. you are posting something appropriate 
2. you are not deliberately derailing the activity  
3. you are not having a go at anyone else  
4. you are not deliberately offending others and remember 
5. this activity is not just about posting one photo or a bunch of photos at random, the 
activity is actually about a series of images. It needs to be series. (Senior Teacher G, 
2016) 
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These types of context-specific classroom rules are evidence of how teachers continue to 
extend SBSLearn education materials. In his supporting class discussion around this School 
Selfie class activity, the teacher did not refer directly to work in the associated SBSLearn 
workshop materials; rather, he wanted: 
…to push more of our focus on to mise-en-scene and cinematography, some of the stylistic 
elements and step away a little from the big gender theory analysis we have been doing as 
we need to make sure we are building some of our skills and link it into our design task. 
(Senior Teacher G, 2016) 
 
Students were, however, also encouraged to continue to review the SBSLearn webpages, 
including the School Selfie workshop materials, at home.  
 
 SBSLearn’s School Selfie project was a relevant and interesting way to launch the 
SBSLearn site. The process surrounding the creation of the associated online resource 
included effective collaboration with schools and young people. Teachers in this study used 
the School Selfie images and general ideas provided on the SBSLearn website. Their 
approach was, however, similar to their approach to other SBS Outreach resources. They 
adapted and curated the SBSLearn School Selfie content so that it aligned to their units of 
work and classroom learning experiences. The following section details the creation and use 
of SBSLearn’s The Family Law (2016).  
 
 After the launch of SBSLearn, SBS Outreach started to consolidate their online 
offering with more google tagging for search optimisation, allocation of resources to online 
development and maintenance, and the creation of a SBSLearn section of the SBSAustralia 
YouTube channel. SBS Outreach uses YouTube to promote SBSLearn content, and to direct 
the education sector to relevant curated content on the SBSLearn website. The SBSLearn 
section of the SBSAustralia YouTube channel includes key program promos or short 
episode clips, with direct links to SBSLearn to access the large numbers of teachers and 
young people accessing and using YouTube inside and outside the classroom. SBS Outreach 
indicates that an improved understanding of teacher practice is now core to their SBSLearn 
work: 
 
I learnt very quickly that teachers are a very difficult demographic to reach. Firstly because 
they are just so busy, so they are not open to all the types of communication and marketing 
that a lot of other people may then link to in their daily life ie they are not sitting at 
computers all day every day. And Secondly they are already inundated with so much 
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marketing and also a lot of teachers already have their systems in place, from what I’ve 
heard, so trying new things is not always at the top of the priority for them. (SBS Outreach, 
2016) 
 
This new SBS knowledge of the education community further enhances SBS Outreach’s 
capacity to build meaningful and relevant resources for teachers and young people. It is a 
clear indication of the successful collaboration of the broadcaster and education 
communities. SBS Outreach also indicates that they valued the opportunity to develop their 
understanding of the education community via my research tenure there: 
 
I’ve learnt a lot of that from you. Working with you for a year and a half, with your 
background and from the other teachers that we work with in our network of writers. We 
have also worked with education specialists, talking to teaching groups. (SBS Outreach, 
2016) 
 
 Through the ongoing evolution of SBS Outreach’s engagement with the education 
sector, and in response to teacher practice, SBSLearn content includes education materials 
for the innovative SBS multiplatform works Cronulla Riots: The Day that Shocked a Nation 
(2014) and The Boat (2015). Cronulla Riots gives a behind-the-scenes story of the 2005 
Sydney beachside riots. This SBS interactive, produced by Northern Pictures in Association 
with SBS Online and Screen Australia, includes a sixty-minute documentary video, and over 
two hundred additional pieces of video, text, still images, and timeline information. The 
new, associated SBS Outreach 2015 Cronulla Riots’ teacher resource provides an online, 
student-friendly, curriculum-aligned path through the uniquely SBS content. SBS Outreach 
explains that these key multiplatform education resources would not be possible without 
SBSLearn: 
 
SBSLearn has been most beneficial to the smaller projects that we work on. We probably 
wouldn't have been able to things like The Boat and in a lot of cases they are the most 
interesting, innovative projects that might actually attract kids more and don't take up as 
much lesson time as the bigger series’. So it has been nice to be able to support the content 
division, not just through the documentaries but with some of the great online resources they 
are providing. Even just through promoting some of the explainers that they have been 
writing over there more recently…So before we had the hub we wouldn't have been able to 
do that because we wouldn't have been able to mail that out to schools. (SBS Outreach, 
2016) 
 
This comment by the SBS Outreach team highlights that SBSLearn is changing the kind of 
education content SBS is making. Through a greater collaboration with the education sector 
and a strong online format, SBSLearn is expanding the types and style of its resources for 
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students and teachers. This ongoing engagement with the education community is 
highlighted in current and upcoming SBSLearn projects.  
 
 Recent SBS Outreach work also includes collaborations with NITV for the 
multiplatform education resources featured on SBSLearn. In late 2016, SBS Outreach and 
NITV collaborated to create education resources for the in-language, interactive animation 
My Grandmother’s Lingo (2016), and for the commissioned NITV documentary Servant or 
Slave (2015). This second documentary work tells personal stories of the Australian 
Indigenous Stolen Generation through five women. These recent collaborations between 
SBS Outreach and NITV are a significant contribution to supporting Australian teachers’ 
interest in learning more about Aboriginal and Torres Strait Islander history and culture. 
 
Teachers in this study discuss the importance of SBS moving to the new SBSLearn 
online model. This first teacher comment highlights that teachers consider that it offers a 
range of rich learning materials: 
 
I think there is a great future for education resources for SBS. This curriculum we are given 
is just so cut and dry and the resources they provide are minimal and these gaps could be 
filled with these types of resources. I’m using these types of resources more and more to 
complement understanding and learning. (Senior Teacher F, 2015) 
 
Teacher comments also include an appreciation of the SBSLearn interface  
I just think it is fantastic development the way that they have the main page set up. I 
 have always been googling to get you where you need to go but to have that interface is 
 great. (Senior Teacher E, 2015) 
 
This third comment also indicates an appreciation for the SBSLearn website. It highlights 
that teachers use SBSLearn as a way to engage young people: 
 
I am not sure when the (SBS Learn) website redesign happened but I think it is completely 
engaging just visually right down to the typography really, I can see myself directing 
students to SBS and it being really interesting for them where as I guess in the past SBS and 
ABC have often been associated with old people but also some of the content that SBS is 
getting now and producing you know original content and other stuff. (Senior Teacher B, 
2015) 
 
These teacher comments further support SBS Outreach’s capacity to build meaningful and 
relevant resources for teachers and young people, and are a clear indication of the successful 
collaboration of broadcaster and education communities. The following section explains 
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SBS Outreach’s direct and online collaboration with teachers and students for the creation of 
SBS Learn’s The Family Law  Series 1 education resources. 
 
 
 8.3 The Family Law: Collaboration with teachers and students  
 
 SBS Outreach’s Phase 3 approach of consultation with teachers, and a move to 
SBSLearn’s multiplatform resource curation, enabled SBS Outreach to further expand its 
education offering in 2016. “In 2015-16 SBS Outreach produced more curriculum aligned 
classroom content than ever before” (SBS Annual Report, 2016 p. 45). SBS supported, for 
the first time, a commissioned SBS drama comedy program, The Family Law (2016). This 
program is very significant for SBS, as outlined in their 2016 Annual Report: 
 The premiere episode attracted a combined average audience of 471,000. The premiere and 
 repeats of the series reached a total of 1.7 million viewers across SBS and SBS 2. The 
 Family Law delivered over one million video views during January and February, making it 
 the most popular program on sbs.com.au and SBS On Demand during this period (p.40). 
 
This program’s education resources were the first SBS resources to be created specifically 
for the new online SBSLearn education portal. This six-part series created by Matchbox 
Pictures, is based on Benjamin Law’s book of the same name. It is “the story of a sprawling 
Chinese-Australian family of seven who are unlike any you’ve ever met. And yet, they may 
also be disturbingly familiar...” (SBS, 2016). The Family Law series gives a unique, 
personal insight into multicultural Australia, rarely seen on Australian television. The 
associated SBS Outreach education resource development included opportunities for 
teachers and students to collaborate with SBS. 
 
 Building on the successful Phase 3 broadcaster and education partnerships trialled in 
First Contact (2014) resource development, SBS Outreach ran a structured The Family Law 
focus group workshop with teachers and series writer Benjamin Law. Through teacher 
professional associations, experienced teachers from a range of contexts were encouraged to 
apply to be a part of this paid resource development meeting. Teachers valued the 
opportunity to meet and consult with Benjamin Law on the resources. This collaboration 
inspired clear and meaningful education resources significantly different to the 
comprehension-style activities of SBS Outreach resources created in Phases 1 and 2. It was 
 
 
201 
followed up with ongoing feedback, and the further collaborative development of the 
resources by SBS Outreach and a key practising teacher writer.  
 
 The Family Law online education resources encourage Australian students from 
diverse backgrounds to share their stories. They include information about how to write a 
screenplay, shorts of The Family Law program excerpts, video interviews (created by SBS 
Outreach) that detail the writing and production process, and a competition where students 
are “challenged to write an opening scene of a screenplay inspired by a funny/awkward 
family moment” (SBS, 2016). The Family Law Outreach project incorporates a key 
collaboration between the education community and the series creator Benjamin Law. 
Often, the resources and the associated SBSLearn competition place Law in the role of 
teacher, connecting him directly with both teachers and young people. This is evidenced in 
the video interviews, where Law talks about how to best write and create television content.  
 
 The competition highlighted the new merged broadcaster and education 
communities. It was promoted online via SBSLearn, and directly to teachers through 
professional teacher associations, and enabled selected young people to have their 
scriptwriting work reviewed by the series creator and published online. SBS Outreach also 
extended their incorporation of a student voice by adding the scripts of the competition’s 
finalists to the SBSLearn resource offerings. Law’s feedback to the competition winner 
highlights the importance of SBS Outreach working directly with young people and 
profiling multicultural stories: 
 
Man, I loved everything about this, starting from the enviably brilliant pun of its title right 
down to the fine details of the character descriptions. All the family members and their 
personalities are distinct (which is so challenging to sketch out in three pages), and the 
dialogue between them is snappy, economical and laugh-out-loud funny. And yet, in amongst 
all of this are sophisticated and subtle insights into inter-family and inter-racial politics. In 
the script’s cultural specificity, we already find universal truths about family and race 
relations ... (SBS, 2016) 
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Figure 8.3:  The Family Law resource: ‘How to Write a Dramady Screenplay’ 
 Inspired by the series genre, the education resource for The Family Law is focussed 
on ‘How to Write a Dramedy Screenplay’. It includes Law’s tips and quotes about ‘How to 
Gather ideas’: 
Your life is a great source of inspiration whether it’s from your mum, somebody you 
overhear on the bus or an interesting headline you once read. 
Your characters should be multidimensional. In your screenplay, utilise visual storytelling to 
communicate the personality of each character. Consider how this is achieved in the opening 
scene of The Family Law. (SBS, 2016) 
 
 
The Family Law education resource also includes a range of authentic and adaptable activity 
ideas: 
 
ACTIVITY: Elevator Pitch 
To help decide which idea to choose as an opening scene conduct an Elevator Pitch for each 
idea with a friend, teacher or family member to see which one is the best. 
 
An Elevator Pitch is when you pitch an idea in a short amount of time. Pretend that the 
person you are pitching the idea to is an SBS producer and you are both going from the first 
floor of the SBS building to the second floor. The pitch should only last 20 to 30 seconds. 
(SBS, 2016) 
 
 
 SBS Outreach considered the self-directed use of SBSLearn to be very important. It 
conceived a youth-friendly approach for The Family Law (2016) as a way to encourage 
young people’s access both in and out of school. It also canvassed ways to align to popular 
SBS youth programs such as The Feed and PopAsia. A popular SBS PopAsia host 
interviewed Benjamin Law in video excerpts produced by SBS Outreach, thus aligning the 
latter for the first time with key SBS youth programming.  
 Following in the tradition of 2014, 2015, and 2016 SBS Outreach offerings, The 
Family Law education resources also incorporate meaningful Australian Curriculum links, 
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to encourage Australian teachers to more easily incorporate SBSLearn materials and SBS 
program content into new or existing units of study. This approach is in line with the current 
national education sector focus on aligning units of work to the Australian Curriculum. The 
Family Law project was an innovative approach that effectively and literally merged the 
broadcaster and education communities.  
 
 8.4 A model for contemporary multiplatform resources: Cronulla Riots (2014) 
  and The Boat (2015) 
 
In addition to supporting key SBS television programs, SBSLearn content includes 
education materials for the innovative SBS multiplatform works Cronulla Riots (2014) and 
The Boat (2015). Cronulla Riots: The Day that Shocked a Nation (2014) is an SBS 
multiplatform work that gives a behind-the-scenes story of the 2005 Sydney riots. This 
interactive provides a multiplatform and authentic approach for teachers wanting to deal 
with contemporary Australian issues in the classroom. Produced by Northern Pictures, in 
Association with SBS Online and Screen Australia, it includes a sixty-minute documentary 
video with over two hundred additional pieces of video, text, still images, and timeline 
information (see Figure 8.4). SBS Chief Digital Officer Marshall Head discusses how the 
Cronulla Riots interactive is a great example of how the power of technology can enhance 
traditional forms of storytelling to create innovative new content experiences for audiences 
(SBS, 2014). 
 
Figure 8.4: Cronulla Riots image 
 
The associated 2015 Cronulla Riots teacher resource provides an online, student- 
friendly, curriculum-aligned path through the uniquely SBS content. Designed specifically 
for secondary English, Media, and History teachers, the Cronulla Riots (2015) teacher 
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resource helps teachers and students to use the associated SBS multiplatform work to 
explore Perspectives, Representations of Culture, and The Documentary Form. Once 
provided with innovative and emotive program inspiration, teachers link their classroom 
learning experiences to program content: 
 
I think there’s potential and when I looked at it this morning (at SBSLearn site) and looked 
at it last week just doing a bit of reading and seeing what is there, there are so many things I 
am looking at; the documentary on the Cronulla Riots, oh man I’d love to teach history 
again so I could incorporate that somehow, look at the resource that is there now and 
develop a unit around that so I can see myself when I have got the opportunity in the future 
actually instead of looking just at the syllabus. (Senior Teacher F, 2015) 
 
 
 The Boat (2015) is a second example of innovative content offerings now featured 
on SBSLearn. The Boat is an award winning SBS-created interactive graphic novel told 
from a refugee perspective. SBS adapted the Nam Le short story into an innovative 
multiplatform work. SBS describes the multiplatform work user experience: 
The viewer scrolls down in SBS’s iteration of The Boat, consuming the story at his or her 
own pace – although there is also an auto scroll option – hence the ‘interactive’ description. 
He or she will probably pause, take a side trip, perhaps scroll back up too. The text and 
images sway and jolt in unison with the boat in the story and the wind howls. Arguably, it’s 
the movement and sound that makes The Boat so unbook-like and gives it such urgency. 
(SBS, 2014) 
 
 
Figure 8.5: The Boat’s opening image 
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The associated 2015 SBSLearn materials enable teachers to take students on an engaging 
‘interactive journey’ through the multiplatform work. They incorporate two separate PDF 
documents: The first is focussed on ‘Comprehension Activities’; the second on ‘Creative 
Activities’ (SBS, 2015). The materials also include contemporary activity ideas such as 
twitter fiction, blackout poetry, and digital storytelling.  
Figure 8.6: The Boat: Creative Activities resource image 
 Recent television and multiplatform SBS Outreach education resource models could 
serve as the inspiration for future unique, relevant, and innovative teacher and student 
resources. The Boat is a key example of innovative and relevant SBSLearn content that 
teachers have consistently expressed an interest in. The following section provides a detailed 
analysis of how teachers curate and use The Boat. 
 
 8.5 The Boat: Teacher curation and use of its multiplatform resources  
 
 Teacher feedback indicates that they and their students love the opportunity to learn 
through innovative SBS multiplatform content. This teacher summarises how she used The 
Boat (2014) in a Media class: 
 
I used The Boat as a vehicle, instead of getting them to read articles and things like that, it 
was really nice for them to either work in pairs or individually to read through a graphic 
novel in their own time and then there was also a resource that was paired with this that had 
really good questions … they found that story very engaging and talked a lot about the 
visual representations and the symbolism and metaphors in the work were really clear and 
how it really captured the emotion, in one way you can read about it but because of the 
soundtrack and the visuals it made it feel real.  (Senior Media Teacher B, 2015) 
 
This teacher comment argues that learning about Media representations through The Boat 
incorporates unique, authentic, personal, and meaningful learning opportunities. Many 
teachers use The Boat together with a range of screen content and other resources. The 
curation of this content is core to their practice, and to authentic student learning. 
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 The following section details how a senior Legal Studies teacher works with The 
Boat. It incorporates an observation of a Year 12 Legal Studies lesson, and demonstrates 
how teachers curate contemporary SBS content. The focus of this lesson is on enabling the 
students to understand and experience the difference between previous Australian 
government immigration policies and current policies. The unit is titled ‘Human Rights’, 
and contains a short sub-unit on International Law. Previously, the students had studied 
Australian legal policies, and facts surrounding immigration, refugees, and asylum seekers. 
The teacher refers to this area as “one of my favourite areas to teach as it allows such global 
conversations” (Senior Teacher E, 2016). The collaborative planning meeting comments 
below illustrate why the teacher chooses to use The Boat as a classroom resource. First, he 
explains how it is a fitting way to explain some of the content of his Legal Studies unit 
through immersion: 
 
I think that in the absence of me being able to take students on an excursion where they go to 
Syria, and do a Go Back to Where You Came From, they have only that level of immersion 
and I think that the context of The Boat I think they will get something out of it. When I say 
context, I am trying as much as we can in a ten week unit to establish to them a little bit of 
the Legal history of this particular issue. (Senior Teacher E, 2016) 
 
Second, he explains how he values the interactive multiplatform format of The Boat:  
…I like the concept of being able to be individually in and have the opportunity to physically 
move the tablet from side to side and actually experience the novel that way with 
headphones on…and then to engage in a unit for people who don't normally meet refugees 
to really have them experience of what it must be like to be a refugee person. I think that The 
Boat is such a great way to go about that, the experience I think is an important one. It also 
then gives me the opportunity to raise a case study about our first boat people and the 
nature in the way in which they were treated. The 1970’s was a particularly humane way of 
treating people. (Senior Teacher E, 2016) 
 
 
 This section explains how a teacher worked with The Boat in one lesson. The teacher 
planning and preparation for this lesson encompassed consideration of the concepts to be 
taught, and the practicalities of using a multiplatform resource. The teacher allocated 
significant amounts of preparation time in the days before, and on the day of the specified 
lesson to arrange a class set of tablets to watch The Boat in class. This included checking 
passwords, and ensuring that interactive content would play on the tablets. Despite early 
preparation, the tablets were not able to run The Boat due to password issues and, at the last 
moment, a class set of laptops with new headphones were hired from the school library, and 
used.   
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 The Legal Studies lesson began with students logging on to the laptops. As the 
technology loaded, the teacher asked the students to think about Davy’s experience when he 
first went on his Go Back to Where You Came From (2015) Series 3 journey (In the 
previous lessons, the class had watched episodes of this program). Davy is a Series 3 
participant who was a Vietnamese refugee who came to Australia by boat, and is 
overwhelmed by these memories when travelling by boat. The teacher explained the link 
between Go Back to Where You Came From (2015) and The Boat by saying: “We can’t go 
through the Go Back experience and I don't think I would get the permissions to do so but 
this immersive experience is the next best thing” (Senior Teacher E, 2016). 
 
 Students accessed The Boat via the SBS internet link. In this school setting, log in 
was slow. Given the age and style of the laptops, students could navigate using the ‘up’ and 
‘down’ arrow keys. It took around four to five minutes for each student to log in; however, 
once logged in, they were all immersed in watching The Boat on laptops with headphones. 
The students’ initial commentary was very positive: “I like this, this is fun. It is really fun; I 
have never done anything like this before”. The students then all moved into a quiet, all-
consuming navigation through the text, sound, and images.  
 
 As each student completed their viewing, the teacher walked around and chatted 
with them. Each discussed their perspectives of The Boat and asked questions of the teacher 
and other students, as needed. One student needed clarification on aspects of the narrative, 
particularly in relation to characters: “It is a little bit hard to understand” (the narrative). On 
the board, after viewing The Boat, the teacher wrote up two activities: 
• After the experience, write down how you feel and provide an explanation of why you 
feel 
• For discussion (no need to write it down). Does The Boat help you to better understand 
the experiences of people seeking asylum? 
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Figure 8.7: The Boat: Classroom learning experience 
 
 
The teacher explained that he was “not looking for an essay but rather a short comment 
about how you feel” (Senior Teacher E, 2016). The teacher did not use the SBSLearn 
‘Comprehension Activities’ or ‘Creative Activities’ downloadable PDF’s for The Boat. 
While they waited for some students to complete the written activity, on the class 
whiteboard, the class watched the SBS video of how the Vietnamese-Australian artist/ 
illustrator Matt Huynh created images for The Boat. 
 
 Students responded to the written work in two contrasting ways. Some thought The 
Boat work was powerful and thought-provoking, while others resented being presented with 
content that they felt was trying to be emotive. Their comments included: “I felt sad because 
the kid died”; and “I felt a lot more emotionally attached to Go Back and then to this, it just 
kept going and going, I was lost from the start”. The teacher explained that his focus was on 
trying to show them a range of perspectives to help their understandings of the Legal 
Studies’ unit concepts.  
 
 The teacher then extended the experience of working with SBS program content, by 
connecting it to other relevant screen content. After the students had viewed The Boat, 
responded to questions, and taken part in a class discussion, he showed a range of short 
YouTube clips to further help students to understand previous Australian and global 
perspectives on refugees and immigration. The first video was a June 24 1979 Vietnamese 
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Boat People Sixty Minutes YouTube video of a battered boat coming to shore in Malaysia. 
The story shows large numbers of men, women, and children being rescued from the sea and 
from the boat. The feeling of the piece is tragic; the film crew themselves help bring people 
to shore. The group choose representatives to speak on their behalf. Their statements are 
very emotive: “Please help us to survive so one day we can live in freedom again. You 
people of the United States are our only hope”. The piece concludes with the film crew 
heading away from the shore in a boat, and young children handing them letters to pass on. 
 
 The teacher then projected a resource from the National Museum of Australia 
(1976): First arrival of Vietnamese refugees by boat. The web resource includes factual 
information about the Vietnamese in Australia, such as the fact that there are now 185 000 
Vietnamese refugees living in Australia. The teacher then outlined that a key component of 
this unit was also an understanding of Malcolm Fraser’s humanitarian approach to refugee 
immigration. The teacher then concluded the lesson by projecting newspaper articles from 
March 31 2015: a Malcolm Fraser obituary, and a Fairfax Media current affairs interview 
discussing his legacy. This discussion of an Australian Prime Minister’s legacy not only 
encompasses how he came to government after the Whitlam dismissal, but also how he is 
remembered for his growing compassionate response to the refugee issue.  
 
 This analysis of a senior lesson incorporating SBS program content highlights the 
depth and complexity of teacher lesson planning, screen content curation and 
implementation. Through the course of just one lesson, students had the opportunity to view 
and analyse a diverse range of Australian and international screen content, of which SBS 
program content formed a part. This analysis also reflects the way in which many Australian 
teachers use SBS content. They might screen a program, ask questions of students, and then 
facilitate a class discussion, while all the time tailoring and linking the program content to 
key curriculum concepts. In this case, The Boat, along with other YouTube clips, was used 
to explain how previous polices on immigration were different to those today. Although the 
teacher found The Boat a relevant and engaging classroom resource, he did not use the 
associated SBSLearn classroom resources. This practice is consistent with many classroom 
observations, and with comments from teachers that explain that creating their own 
resources and classroom learning experiences is core to a teacher’s identity and practice. 
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 8.6 SBSLearn collaborates with young people 
 
 
The culmination of how broadcaster and education communities can engage in 
effective collaboration is evidenced in SBS Outreach’s National Youth Week competition. 
In partnership with the Foundation for Young Australians (FYA), young people were asked 
to submit a video pitch about their identity, and five finalists attended production workshops 
in Melbourne. This competition enabled young people from diverse communities to be 
mentored by creative industry professionals to tell their story on video, and to share it on 
SBS television, and online through SBSLearn. This was significant for SBS Outreach, as it 
was the first time that their projects had appeared directly on SBS television and online. In 
April 2016, these powerful student-created National Youth Week videos could be viewed 
during SBS program content. While the videos themselves tell individual stories, their 
diversity and creativity reflect that of other innovative SBS program content. Each short 
video told a powerful personal story of identity: 
Caitlin spends a lot of time trying to figure out whether she sees the world in the same way 
other people do. But it hasn’t always been this way. 
 
Atak was born in what is now South Sudan during the Second Sudanese Civil War. His film 
is dedicated to those he left behind. 
 
Coming into the media spotlight, particularly through social media, has been both incredibly 
rewarding and confronting for Stephanie. 
 
Anthony chose to combat stereotypes through one of the most powerful tools there is; 
comedy. 
 
Living with gender dysphoria wasn’t the only thing that made Taz’s childhood and teen 
years more complicated than most people’s. (SBS, 2016) 
 
 
The videos themselves highlight effective SBS Outreach co-participation practice and, 
housed on SBSLearn, offer SBS a valuable multiplatform youth voice. SBS Outreach 
explains that the videos were considered very successful within SBS: 
 
The Youth Week Films were a great success for SBS in terms of bringing a new demographic 
of young people in, because that is often not a demographic that SBS is able to reach out to. 
I think they [SBS] were really excited by that project and we have had great feedback from 
teachers about that actual resource which is slightly different from other resources that we 
have made. (SBS Outreach, 2016) 
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The SBS 2016 Annual report confirms the success of the videos in data terms explaining 
that they “were broadcast over 300 times across SBS platforms and reached 1.8 million on 
Facebook” (p. 45). 
 
 The SBS National Youth week videos were also successful in enabling SBS 
Outreach to showcase their work internally: 
I guess looking back to when I first started there is a lot more awareness internally of what 
we do and what we can do. I suppose one of the biggest examples of that is that Mike [SBS 
Managing Director] showed one of the National Youth Week films to the whole business at 
one of the Communicate sessions. (SBS Outreach, 2016) 
 
The SBS National Youth Week videos are also valued by the education community. 
Teachers in this study indicate that the SBS National Youth Week videos are very useful in 
the classroom due to their short length, and focus on youth creativity: 
 
I have so far used them with Year 10 Film and Year 11 Film, to point out, I think they are 
such well constructed and short show rather than tell style short films. I think they use visual 
language so well, they have just been really good for students trying to develop a 2 – 4 
minute film to see what you can do in a minute and how you can capture a theme so 
effectively in such a short time. I haven’t probably fully realised their use yet. I would again 
like to go back through that context of trying to tell the bigger story of those small stories, 
we could look at elements of production processes to see how it all came about and even 
generating stories from there. (Senior Teacher G, 2016) 
 
 
Figure 8.8: SBS National Youth Week: Online videos  
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 This teacher outlines the relevance of the SBS National Youth Week Videos to his 
senior Media class. Prior to showing a video about female and cultural representations, he 
contextualises the learning experience for his class: 
 
What I wanted to do now was show you some docos on the SBS website that are actually by 
young people. It is part of National Youth Week. These are great as they are just 1minute 
long. What I want to do today is use our semiotic framework to analyse these films and use it 
has a little practice for your assessment task, to get an understanding of how this needs to 
work. (Senior Teacher G, 2016) 
 
 
This interview comment illustrates how teachers continue to curate and adapt SBSLearn 
content for use in their classrooms. In addition to the 2016 National Youth Week videos 
going to air on SBS television, a whole section of the SBSLearn website enables viewing of 
the videos, as well as behind-the-scenes and extra video content and a curriculum-mapped 
teacher resource. Some of the SBS National Youth Week education resource is 
comprehension- based, and uses the productions as stimulus. The resource also provides 
innovative extension opportunities, encouraging students to create their own stories about 
identity, using the creative videos as inspiration: 
Extension activities 
Create your own identity short film 
Now that you have watched, analysed and discussed aspects of the five finalists’ 
films and considered how each have chosen to represent their unique identity (as 
young Australians), think about your own identity and what a 50-second short film 
presenting your identity would look like. (SBS 2016) 
 
 
This education resource could have been further enhanced with increased collaboration and 
co-participation with the education sector, in a process similar to that outlined for The 
Family Law.  
 
 There was some social media commentary about the SBS Youth Week works. Often, 
this was aligned to communities that the young people connected to. One work was heavily 
profiled by NITV and SBS more broadly, and this is reflected in the associated social media 
commentary: 
 
The story of Taz Clay: # SBSYouthWeek Film Comp Winner shares his difficult journey to 
understand his own identity and speak out about gender identity 
 
10 deadly young ppl to celebrate this #YouthWeek. Check 'em out & share your own :) 
http://bit.ly/1oHwNKf  #NYW2016 
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A family tragedy, depression and inner struggle couldn't hold Taz Clay down! We salute you 
and other youths who strive to be better than they were yesterday! #SBSLearn 
#SBSYouthWeek 
 
This online discussion continues to flag the ongoing and important role that social media 
continues to play in merging the SBS, NITV, and education communities. SBSLearn 
continues to grow and expand, and SBS have found the development and maintenance of 
this online learning hub easier than anticipated. SBS Outreach staff explain: 
 
I think it has been a lot easier than we thought it would be. Once the initial website was built 
as in the structure, the bones of the website, we couldn't do that ourselves, that was the 
biggest hurdle but once the online team started building that they realised it was a lot more 
simpler than they thought and then in terms of maintenance. ….….[SBS Staff member] has 
done the majority of that in terms of curating the content. It is quite simple to manage it. 
(SBS Outreach, 2016) 
 
 SBSLearn highlights SBS Outreach’s ongoing enhancement of education resources 
and response to teachers’ practice. It is important for producers to develop partnerships with 
the education sector to develop understandings of how their content can be best distributed 
and used by teachers and students inside and outside the classroom. This work also has 
benefits for work in the broadcaster community. This comment illustrates the importance of 
SBSLearn for SBS Outreach: 
I think from within SBS we are definitely making a lot more noise now that we have the 
learning site. People are approaching us to promote programs and campaigns that they can 
see would relate to our audience, educators and students, especially with radio, the SBS 
Radio divisions are creating a lot of online explainers and video content as well that has an 
educational aspect. They are really seeing the value in the SBSLearn website. Within the TV 
content area we work closely with commissioning editors and they certainly see the great 
work that the website and Outreach in general can do. When we bring in a partner; an NGO 
or government we can really make a meaningful impact with the Outreach campaign and the 
TV show. Whether that be an education offering or through our website. (SBS Outreach, 
2016) 
 
Early SBS Outreach approaches prefigured a more innovative, direct, multiplatform, and 
meaningful SBS Outreach encouragement of teacher and student participation in 2015 and 
2016. SBS Outreach now provides opportunities for teachers and young people to have 
direct access to SBS, and for SBS to have direct access to schools nationally and locally. 
This access is both online (through SBSLearn, YouTube, and youth industry-supported 
competitions, for example), and in person (through professional teacher associations, teacher 
focus groups, student feedback sessions, and school visits). This broadcaster and education 
sector collaboration and co-creation helps to promote SBS content, and enhances SBS’s 
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understanding of current education practice. Future opportunities for SBS include increasing 
SBSLearn social media opportunities for teachers and young people, with a focus on sharing 
innovative SBSLearn resource content, and facilitating more collaborative broadcaster and 
teacher resource development opportunities. 
 
8.7 Summary 
 
 Chapter 8 argues that program and broadcaster resource originality and innovation 
are important to teachers as they are often looking for authentic screen content to enable 
their authentic classroom practice. Recent television and multiplatform SBS Outreach 
education resource models can serve as the inspiration for unique, relevant, and innovative 
future teacher and student resources, thus providing answers to Research Question 3: How 
can innovative, engaging, relevant, and meaningful Australian screen content resources best 
be created for, and with teachers, and what conditions would enable teachers to increase 
their use of public broadcaster resources? Teachers value contemporary charter-aligned SBS 
multiplatform program content and classroom resources, and often curate this content to 
meet their specific classroom needs.  The following chapter summarises the findings of this 
study on the creation and use of SBS resources. It flags some recurring issues, and suggests 
future strategies in this regard. 
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9.  CONCLUSION: FINDINGS AND RECOMMENDATIONS FOR FURTHER 
 RESEARCH 
 
 
 9.1 Key findings: Collaboration between divergent communities 
 
 This study is a detailed investigation of two Australian communities of practice. A 
communities of practice framework, combined with an action research methodology, gives a 
personal insight into Australia’s multicultural broadcaster and the practice of a group of 
Australian secondary teachers. The combination of interviews, collaborative planning 
meetings between researcher and teachers, teacher observations, analysis of SBS social 
media, and a researcher/ participant journal enables a complex understanding of the creation 
and use of Australian screen content resources. In so doing, it answers Research Question 1: 
How do Australian teachers use SBS multiplatform educational materials in school and out 
of school? It also answers Research Question 2: How do Australian teachers use informal 
professional learning, through social media, online communities, and peer conversations to 
enhance their classroom practice?  
 
 This study offers an insight into contemporary teacher work and teachers’ interest in 
authentic learning experiences. It also explains two divergent broadcaster and education 
communities of practice, and addresses the gap in research on the collaboration of these 
communities. Communities of practice theory offered a relevant insight into the 
communities studied in this thesis. Lave and Wenger (1991) situate learning not in the 
acquisition of structure, but in the increased access of learners to participating roles in expert 
performances (p. 17). I and the teachers in this study demonstrated our learning in the 
broadcaster and education communities through legitimate peripheral participation, co-
participation and portability of knowledge. This study enabled me to glean an active insight 
through situated opportunities into a community of practice new to me. This study details 
my new and complex understanding of the supply and charter driven broadcaster industry. 
This study’s analysis of teacher’s curation of SBS program content and resources offers a 
complex insight into contemporary education communities. The study further illustrates the 
importance of collaboration and how broadcasters can create more meaningful education 
resources for teachers and students, and thus answers Research Question 3: How has SBS 
changed its educative practice, and what are the pedagogical implications for teachers’ use 
of screen content? Key findings from each chapter are detailed below. 
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The Chapter 2 literature review focuses on the themes of communities of practice, 
media education, informal and digital learning, television and learning, broadcaster 
convergence, and audience issues. It explains Lave and Wenger’s (1991) two central 
concepts of ‘Situated Learning’ and ‘Legitimate Peripheral Participation’. ‘Situated 
Learning’ refers to the social process of learning that is co-constructed in a context; 
‘Legitimate Peripheral Participation’ refers to how new learners in a group learn from low 
risk, simple activities that they observe and/or participate in. Through this process, they 
become part of a community of practice. These concepts encompass the importance of the 
social learning environment, and a valuing of the sharing of knowledge from expert to 
novice in a community of practice. In this study, teachers learning from, and sharing of 
multiplatform resources, are core to the analysis. How I learnt from the SBS community, 
and how I shared my knowledge of the education community with SBS, are also key to this 
study’s analysis. 
 
 The literature highlights the importance of teachers’ professional learning that 
encompasses peer learning, mentoring, and collaboration. Cameron et al.’s (2013) work also 
explains the significance of investigating the crossovers between teachers’ professional and 
personal lives. He argues that there are “unavoidable interrelationships between professional 
and personal identities, if only because the overwhelming evidence is that teaching demands 
significant personal investment” (p. 388). Cameron argues that an understanding of 
teachers’ learning must acknowledges the personal aspects of their lives. Teachers’ personal 
investment of time and dedication is evidenced throughout this study. 
 
 Chapter 2 also highlights that a considerable body of literature advocates for media 
education’s capacity to contribute to young people’s literacy and pedagogy (Masterman, 
1985; Hobbs et al., 2003; Buckingham, 2003) in that it encompasses critical viewing and 
reading, creative production, reflection, critical thinking, communication, collaboration, and 
cultural and historical analysis. This study argues that teachers’ passion for authentic 
learning, and the creative use of SBS content in the classroom, support both teacher and 
student learning. This new knowledge builds on Hobbs’ (2005) analysis, where she argues 
that quality media education should “build skills of creativity, critical thinking, 
communication, and collaboration that are so central to life in an increasingly technology-
rich and media-saturated society” (p. 13). This study highlights the fact that this approach to 
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teacher and student learning is even more important in contemporary broadcasting that is 
focused on convergence and youth audiences. 
 
 The research on television and learning suggests that despite some public 
broadcasters creating innovative multiplatform resources for children, there is little 
innovative, multiplatform, Australian broadcaster content designed for older students and 
their teachers. This study explains how SBS is starting to challenge this by providing 
contemporary, authentic, curriculum-related, and innovative program-aligned education 
resources. Previous studies highlight the importance of early years’ experts collaborating on 
PBS’s Sesame Street (Fisch, 2003; Lonsdale, 2010) and ABC’s Playschool (Harrison et al., 
2003). This study argues that similar collaborative approaches between broadcasters and 
secondary educators are important so that broadcasters can increase their understanding of 
education communities, and thus create more innovative and meaningful resources for 
secondary teachers.  
   
 Chapter 3 outlines the action research methods used in this study. The combined and 
cyclical use of interviews, collaborative planning meetings, observations, and the ongoing 
researcher journal provide an in-depth understanding of teacher communities and teacher 
learning in and out-of-school. Teacher participants were the focus of this study. The 
constant comparative method of returning to the teachers enabled clarification and ongoing 
explanation, adding layers of validity and clear action research cycles to the study. The 
researcher/participant journal was core to the documentation of my time at SBS. This 
document effectively details my lived experiences as a newcomer in the broadcaster 
community, and as a researcher working with teachers in education communities. 
 
 Chapter 4 explains this study’s communities of practice conceptual framework. It 
details how, through my close collaboration with SBS Outreach, I came to understand that 
there are key differences between the broadcaster and education communities. These 
differences highlighted that these communities are divergent. A communities of practice 
framework is the lens through which to understand these divergent communities. First, 
Chapter 4 analyses legitimate peripheral participation through my initial time as an 
education specialist at SBS. Second, it analyses how I worked with SBS in a co-
participation model. Over time, my recurrent feedback gave SBS Outreach a clearer 
understanding of the three core components of the education community of practice: 
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identity, meaning, and social practice. Through an analysis of my co-participation and 
portability of knowledge, this study argues that both broadcasters and educators can learn 
through collaboration. Just as students learn through innovative learning models and 
collaboration, this study argues that collaboration is also of benefit for teachers and SBS to 
co-create content.  
 
 It is this core theme of collaboration that is recurring and central to this study’s 
findings. Communities of practice theory and informal learning theories helped to 
conceptualise this. My role as an experienced educator embedded with the broadcaster 
enabled SBS and the education communities to develop improved mutual understandings. 
SBS’s new collaborative approach to resource development enhances its understanding of 
education communities. This collaborative work aligns to Vesico et al.’s (2007) work on 
professional learning communities, where they argue that active participation in a 
community is central to learning in a community. My move from peripheral through to full 
participation in the broadcaster community of practice, signaled an overlap between the 
supply-driven broadcaster community and the education community. Through a new 
approach to resource creation based around co-participation, SBS Outreach used their 
developing knowledge of the education community of practice to facilitate the creation of 
more relevant resources for use in schools. My co-participation contributions at SBS 
included the co-development and review of SBS program resources for First Contact 
(2014), Go Back to Where You Came From Series 3 (2015), and The Family Law (2016). 
 
 The collaborative process associated with the development of education resources 
for First Contact (2014), as detailed in Chapters 5, provides answers to how innovative, 
engaging, relevant, and meaningful Australian screen content resources can best be created 
for, and with teachers. It also discusses the conditions that would enable greater teacher use 
of public broadcaster resources. The process surrounding the development of SBS 
Outreach’s First Contact (2014) education resources was a positive and significant influence 
on the approach taken by current and future SBS Outreach offerings. While a 360-degree 
programming model has not yet been fully encompassed in the development of broadcaster 
secondary education resources, SBS Outreach’s recent approach is contributing to the 
creation of more useable and meaningful resources.  
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 Chapters 6 and 7 illustrate that teachers in this study use SBS’s Go Back to Where 
You Came From (2015) and First Contact (2014) broadcaster-aligned education resources in 
a range of different ways that reflect the diversity of their teaching and learning contexts. 
They access SBS program content online and at home, and often share program social media 
content in the classroom. Teachers value recommendations from their peers, and often 
access screen content resources shared through their peers and professional teacher 
associations. Through an understanding of teachers’ social practice, identity, and meaning, 
these chapters also explain that Australian teachers want the following characteristics in 
contemporary Australian multiplatform education resources: 
 
• Australian Indigenous and multicultural perspectives 
• High quality media products 
• Curriculum relevance 
 
This study argues that teachers use, curate, and adapt the associated SBS Outreach education 
resources to suit their particular teaching and learning contexts. Regardless of education 
resource design, teachers see it as part of their role to adapt and create classroom and 
student-specific learning experiences to accompany SBS content. Understanding 
communities of practice theory provides a useful insight into how collaborative education 
and broadcaster communities could work. Increasing peripheral and legitimate participation 
between the two communities online and in person could enable mutually understood and 
mutually beneficial negotiated meanings. 
 
 Chapter 8 explains that SBS’s new online learning website SBSLearn offers teachers 
relevant and curated SBS program content and resources. This study argues that SBS 
Outreach’s recent approaches align to Williamson’s (2013) idea of a “decentred 
curriculum”, where innovative learning can occur through everyday interactions and 
communities of practice. The development of SBSLearn offers both the broadcaster and 
education communities’ ongoing opportunities for formal and informal collaboration. This 
online space effectively curates SBS content for teachers; however, it is also a forum for 
teachers and young people to collaborate with the broadcaster. SBS Outreach explains that 
there are many upcoming education-relevant projects enabled by their new SBSLearn online 
presence: 
 
 
220 
 
We are going to continue the way we have, we have only launched less that a year ago, the 
website. We are only a small team of two people but in the next twelve months especially we 
have got a lot more TV content, programmed Outreach activities; First Contact 2, Struggle 
Street 2 that we will be working on and another series of The Family Law. We also have an 
online documentary project planned called My Grandmother’s Lingo which is in language, 
we have an NITV 1 hour commissioned documentary looking at the Stolen Generation told 
through the lives of four women in Cootamundra, as well as that we have a one of project 
supported by Government called The Harmony Arts, and then the National Youth Week. 
(SBS Outreach, 2016) 
 
The broadcaster itself acknowledges the success of SBSLearn for the organisation. This 
study focuses on teachers specific use of SBS screen content but the data associated with 
how the general public access SBSLearn is very positive. The SBS 2016 Annual report 
outlines that “SBS Learn proved popular with Australia’s education community with over  
10,800 unique visitors in less than six months to its site (p. 45).   
 
This study highlights that SBSLearn is of great benefit to teachers and to SBS. However, 
there is ongoing work for both parties to continue their collaborative approach to co-creating 
meaningful resources that support Australian teacher approaches to authentic pedagogy. 
SBSLearn has the potential to further develop teachers’ understanding of multicultural and 
Indigenous Australian content—a need that was highlighted through the study of teachers’ 
use of Go Back to Where You Came From and First Contact. This learning could be further 
strengthened by the ongoing collaboration between SBS Outreach and teacher professional 
associations. 
 
 9.2 Further research, successful strategies, and recurrent challenges 
 
 
 This study highlights the importance of collaboration between broadcasters and 
teachers to co-create meaningful education resources for young people. This approach is 
informed by communities of practice theory. The action research methods, combined with a 
communities of practice framework, enables broadcaster and teacher work to be understood 
within their complex and divergent communities. One of the greatest challenges for SBS 
and broadcasters more generally is enabling teachers to easily access their content. As 
evidenced in this study, while teachers are interested in public broadcaster program content, 
they have limited time to incorporate new content into their programs. My collaboration 
with the SBS community enables them to begin to understand what Cameron et al. (2013) 
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explain as teachers’ complex work and personal lives. SBS needs to continue to develop 
innovative ways to communicate and collaborate with teachers. It is pleasing to note SBS 
Outreach’s ongoing connection to teacher professional associations in late 2016. 
  
 This study argues that teachers are very interested in creating student learning 
opportunities that are focussed on authentic learning. It highlights that SBS’s unique 
programming content and innovative SBS Outreach education resources can support this 
creation. Understanding that teachers value authentic learning is very important when, often, 
mainstream discussion of education focuses on the importance of standardised curriculum 
and student outcomes. Strategies for developing well used broadcaster education resources 
are derived from the broadcaster and education communities prefaced in this study and 
include: continuing development of the SBS Outreach engagement model for collaboration 
with teachers, students, and education experts; the provision of ongoing opportunities for 
teacher and student voices online; and the creation of multiplatform resources that teachers 
can easily adapt to suit their teaching and learning context. SBS Outreach’s approach to 
developing education resources is much improved. Recent and upcoming collaborations 
with teachers on First Contact Season Two (2016) and NITV, indicate a continuation of the 
collaborative model developed in 2014. 
 
  This study recommends further research on SBS and NITV in relation to education 
and to collaborative teacher practice. Longitudinal studies could be conducted in relation to: 
• SBS and NITV’s online offerings (including the longer-term impact of SBSLearn) 
• NITV and early years education 
• SBS Outreach and school collaborations (for example, the impact of SBS workshops 
on learning in specific school contexts) 
• Teacher and student use of other key SBS and NITV programs (such as Struggle 
Street and Awaken) 
• Teacher and student use of SBS2’s Viceland  
• SBS and teacher collaboration to co-create multiplatform program content and 
education resources 
• 360 degree production and education resource creation 
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It is also recommended that any further research in this field be developed with the key 
divisions of SBS and NITV. This approach would enable ongoing, mutually beneficial 
relationships between the education and broadcaster communities. This partnership could 
incorporate co-creation of multiplatform screen content and education resources. 
 
  This study also highlights the importance of more fully understanding the 
complexity of teachers’ working lives outside of the classroom. Studies of the ‘out-of-school 
work’ of larger groups of teachers are recommended. Topics suggested include: 
• Teachers’ media literacy in a multiplatform landscape 
• Teachers’ work with the Australian Curriculum cross-curriculum priorities  
• Teachers’ creation of authentic learning experiences with Australian screen content 
• Teachers’ collaboration to create screen content resources 
• Teachers’ use of screen content at home  
• Teachers’ development of insights into the broadcaster community 
• Teachers’ experiences of writing Australian broadcaster education resources 
• Teachers’ collaboration with program producers 
 
There could also be further opportunities for the creation and analysis of collaborative 
school and SBS Outreach projects aligned to convergence and 360 degree programming and 
literacy models. 
 
 A key finding and recommendation emerging from this study is the importance of 
education consultants working directly with broadcasters. The difference between the two 
communities of practice should not be underestimated. After initially being a more 
peripheral member of the team, in due course, I was able to support SBS Outreach by 
facilitating groups of experienced and practising teachers to write and give feedback on 
education resources. This new knowledge can be understood through Lave and Wenger’s 
(1991) communities of practice theory. Translation and sharing of practice, and co-
participation on key projects is central to the development of relevant education content. 
This convergence of broadcaster and education communities through sharing of practice 
aligns to Lave and Wenger’s understanding of co-participation where “the success of a 
learner changing work contexts, and therefore integration into new participation 
frameworks, would depend upon his or her ability to move between modes of co-
participation” (p. 20). I facilitated an increased participation and collaboration across and 
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within broadcaster and education communities. Initially, SBS Outreach was on the periphery 
of the education community; now, it increasingly participates with the education 
community. I would strongly encourage the continuation of this relationship for the benefit 
of both communities. 
 
 The combination of an action research methodology and a communities of practice 
conceptual framework in this study details the recent learning in the Australian broadcaster 
and education communities. It corresponds with Kemmis’s (1997) understanding of action 
research as “a form of participatory and collaborative research aimed at improving 
educational understandings, practices, and settings, and at involving those affected in the 
research process” (p. 173). My investigation of teachers’ day-to-day practice through 
identity, meaning, and community highlights how the bridging of broadcaster and education 
communities to construct First Contact (2014) and Go Back To Where You Came From 
(2015) resources was closer to the ways in which teachers effectively share and create their 
own teaching and learning ideas. This is aligned to Lave and Wenger’s notion of ‘co-
participation’ (1991) and Vesico et al.’s (2007) analysis of ‘collaboration’.  
 
 This analysis of teachers’ work, particularly as evidenced in the collaborative 
planning meeting discussions, illustrates that there is much ongoing potential for SBS’s 
First Contact and Go Back to Where You Came From to further contribute to teacher 
learning about Australian Indigenous and multicultural perspectives. Ongoing and increased 
collaboration between broadcasters and teachers, perhaps enabled through SBSLearn, and 
increased links to teacher professional associations, could further impact on teachers’ 
confidence in teaching about Aboriginal and Torres Strait Islander and Australian refugee 
histories and cultures.  
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APPENDIX  A 
 
 
 Teacher Participant Ethics Consent FORM A 
 
 
PARTICIPANT INFORMATION FOR QUT RESEARCH 
PROJECT  
– Form A – 
 
From development to broadcast and beyond:  
Teachers’ creating and using innovative multiplatform Australian screen content 
 
QUT Ethics Approval Number 1500000680 
 
RESEARCH TEAM  
Principal 
Researcher: 
Prue Miles PhD student  
Principal 
Supervisor: 
Dr Ben Goldsmith  
Associate 
Supervisor: 
Associate Professor Michael Dezuanni    
 Queensland University of Technology (QUT) 
 
Description 
This project is part of Principal Researcher Prue Miles’ Doctor of Philosophy (PhD) 
research. As part of my PhD project I am embedded at SBS Sydney, working closely with 
SBS Outreach. SBS Outreach is a division of the public broadcaster that works to create 
partnerships with a variety of organisations to maximize the public value of programs 
commissioned or created by SBS. My background is as a secondary school teacher, Head of 
Department, Curriculum developer. My research investigates how SBS Outreach resources 
are planned, developed and disseminated, and the pedagogical approaches informing these 
processes. 
 
As part of my research, I will document how a group of teachers use SBS programs and 
associated resources including social media and online communities. The focus of my 
research is on the formal and informal strategies that teachers use to learn about screen 
content for classroom use. Findings are expected to inform teachers’ practices in using and 
engaging with screen content and related resources and also to inform the development of 
future educational resources by SBS and screen producers. 
 
The purpose of this PhD research project is to better understand how secondary school 
teachers learn about and use resources developed to accompany television programs and 
online content created by and or commissioned by the Australian public broadcaster, the 
Special Broadcasting Service (SBS). You are invited to participate in this project because 
you are a Secondary school teacher. 
 
This PhD research is aligned with, but separate from another QUT research project: 
Australian Screen Content in Primary, Secondary and Tertiary Education: Uses and 
Potential. 
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Participation 
If you choose to be involved in this research project you will be involved in the following: 
1. An individual 40 minute (maximum) initial audio recorded interview with the 
Principal Researcher about how you use multiplatform resources and social media 
in-school and out of school. 
2. An individual OPTIONAL one on one 40 minute (maximum) collaborative planning 
meeting with the Principal Researcher. 
3. An individual 40 minute (maximum) second audio recorded interview with the 
Principal Researcher, about how you do or may use specific SBS resources in-school 
and out of school. 
4. A maximum of 3 short observations of you teaching with SBS related content. 
 
Your involvement in the project is expected to occur between September 2015 and 
December 2016. All of the research methods mentioned above will be conducted at times 
and locations suitable for you.   
 
The interviews are intended to be a casual discussion about your opinions.  
Possible initial interview questions include: 
How do you find out about Australian public broadcaster resources? 
How do you use online learning and social media platforms? 
What do you consider innovative, engaging, relevant and meaningful Australian screen 
content resources to be? 
What are your most useful multiplatform resources? 
 
Subsequent data collection phases will include themes that emerge from the first interview 
and my early observations and may include questions such as: 
How is SBS content used in your classroom? 
How do you use SBS resources for your own professional learning? 
How do you share SBS content with your peers and with your students? 
Explain some of your participant generated photography images. 
 
Should you feel uncomfortable answering any questions you can choose not to. 
 
Your participation in this project is voluntary. If you do agree to participate, you can 
withdraw from participation at any time during the project or at any time, without comment 
or penalty. It is important to understand that your decision to participate will in no way 
impact upon any current or future relationship with QUT that you may have, for example as 
a student. Your school principal and associated education authority (Government, 
Independent, Catholic) will be asked to provide separate permissions for observation of you 
in the classroom, noting that the focus of this research is on teachers rather than students. 
 
Expected benefits 
This study is designed to better understand teachers’ formal and informal learning strategies, 
using engagement with SBS screen content as a case study. This research may enable 
researchers and participants to better understand how teachers use Australian screen content 
in and outside of the classroom. This research may enable you to gain a better understanding 
of your own teaching practice, it may increase your knowledge about using and engaging 
with screen content and related resources, and you may gain some insight into the ways in 
which broadcasters develop educational materials for classroom use. By taking the unique 
approach of prefacing the perspectives of the teacher in the creation of Australian screen 
 
 
239 
content, this study will inform ongoing innovative and creative approaches to developing 
relevant, engaging and widely accessed screen content resources for teachers and students. 
 
Risks 
The project design recognises and acknowledges that teachers involved are dedicated 
professionals whose core business is teaching. The aim therefore is to keep data collection 
methods as short and as streamlined as possible so that you are not overburdened by 
involvement in the project. 
 
There are minimal risks associated with your participation in this project. These are unlikely 
to but could include discomfort due to being questioned about use of broadcaster resources 
and time associated with involvement in the project. Should you feel uncomfortable 
answering any questions you can choose not to. All methods can be completed at times 
suitable to you. Should you have concerns about completing the methods within the given 
timeframe you could complete the item at a later date or not at all. 
  
Privacy and Confidentiality 
All comments and responses will be treated confidentially unless required by law.  The 
names of individual persons or schools are not required in any of the responses. You, your 
students and your school will not be identifiable in my PhD as all published data will be de-
identified and anonymous. The interviews will be audio recorded. It is not possible to be 
involved in the project without being recorded. You will not be identifiable in the participant 
generated photography. Only my QUT supervisors and I will have access to the raw data 
that will be stored with password protection on the QUT server. 
 
Please note that non-identifiable data collected in this project may be used as comparative 
data in future projects or stored on an open access database for secondary analysis. This 
project is aligned to an Australian Research Council (ARC) Linkage project. The project 
partners, The Australian Broadcasting Corporation (ABC), Special Broadcasting Service 
(SBS), Australian Children Television Foundation (ACTF) and Screen Australia will only 
have access to the aggregate data from this research. These project partners will not have 
access to the raw data. 
 
Consent to Participate 
We would like to ask you to sign a written consent form (attached below) to confirm your 
agreement to participate. At each phase of the data collection process you will be able to 
reconfirm your consent with a method specific consent form. 
 
Questions / further information about the project 
If you have any questions or require further information please contact one of the 
researchers listed below: 
 
 
Concerns / complaints regarding the conduct of the project 
QUT is committed to research integrity and the ethical conduct of research projects.  
However, if you do have any concerns or complaints about the ethical conduct of the project 
you may contact the QUT Research Ethics Unit on 3138 5123 or email 
ethicscontact@qut.edu.au. The QUT Research Ethics Unit is not connected with the 
research project and can facilitate a resolution to your concern in an impartial manner.  
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CONSENT FORM FOR QUT RESEARCH PROJECT 
– Form A – 
 
From development to broadcast and beyond:  
Teachers’ creating and using innovative multiplatform Australian screen content 
 
QUT Ethics Approval Number 1500000680 
 
RESEARCH TEAM CONTACTS 
Prue Miles   
Michael Dezuanni  
Ben Goldsmith 
 
STATEMENT OF CONSENT 
By signing below, you are indicating that you: 
• Have read and understood the information document regarding this project. 
• Have had any questions answered to your satisfaction. 
• Understand that if you have any additional questions you can contact the research 
team. 
• Understand that you are free to withdraw at any time without comment or penalty. 
• Understand that you can contact the Research Ethics Unit on 3138 5123 or email 
ethicscontact@qut.edu.au if you have concerns about the ethical conduct of the 
project. 
• Understand that the project will include an audio recording. 
• Agree to participate in the project. 
 
 
 
Name 
 
 
 
 
 
Signature 
 
 
 
 
Date 
 
Please return this sheet to the investigator. 
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APPENDIX B 
 
Transcription School 1 Teacher 2 Interview 1 
 
KEY 
RED = teachers watching TV 
PURPLE = teachers using ABC or SBS program content in the classroom 
DARK BLUE = teachers informal learning/peer to peer learning/ professional learning 
LIGHT BLUE = teachers curating screen content 
GREEN = teachers making curriculum links 
YELLOW = teachers using online/social media learning (also links to peer to peer learning) 
GREY = teacher pedagogy 
 
00:00 – 37:29 
 
So (02:10) how do you normally find out about Australian Public broadcaster resources? 
 
Participant: As in specifically geared for education or just more broadly? 
 
Researcher: Just broadly, it could be school; it could be for your own use. 
 
Participant: I guess it could be just from watching TV, seeing Australian content on the 
ABC or SBS that I have watched and thought hey that would be useful to use in class at 
some point, I know for example teaching History as well as Film and English, 
occaisionally on Q and A (02:43) They will do a topic on say Anzac Day and what it 
means and I’m like hey we are doing that in Australian Identity soon and so I will 
down load that episode and find the bit that I want depending on how much time 
watch the whole episode and stop it say over a week’s worth of lessons, or in English 
using it for Identity. So sometimes I just happen across it when you’re a teacher you 
don’t really switch off from what you can do in the classroom. 
 
And other times it’s sort of when you are doing a particular topic, doing work on say 
Migration or you are looking at a particular representation in Film and TV and you 
are then actively then seeking clips to watch or documentary footage or something and 
so knowing the ABC and SBS tend to have particularly the ABC or SBS if you are 
looking at something that has a more multicultural, I guess diversity I associate with 
SBS more than the ABC. So going to those websites and looking for specific content that 
would be audio visual or position pieces or news reports or anything like that. And then I 
would through networks and things like that emails, where people send something out or in 
conversation you could be talking to someone who would say I used this really good episode 
of this show. 
 
Researcher: Just English, sorry, So you started to talk about networks and sort of email 
chains, is that through professional associations or personal networks or? 
 
Participant: Usually through the Australian Teachers of Media web-list you know 
people will promote (05:24) something they have used or you will put a question out to 
them, occasionally if I meet a teacher at another school and I will talk to them and say 
hey what have you done with, or just within the staffroom or within the particular 
department. 
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Researcher: So have you got any specific information about how you might use social media 
platforms? I’ve got here online learning but we may have covered that with the email list but 
is there anything else there that you could refer to in relation to social media perhaps? 
 
Participant: Yeah um, lets see the Facebook pages for History Teachers Association and 
Australian Teachers of Media and occasionally ATOM [other states] will post 
something and you will click on their link and then hyperlink through about an hour of 
procrastination but you are obviously collecting lots of research (06:19) or resources in 
that time and that may be deliberately going to the Facebook page because you have 
seen a notification of something, someone posted to ATOM, and I’ll put that aside to 
later. I can remember seeing something on ATOM once, certainly there’s not I guess there 
are not professional networks with individual teachers work or maybe an inbox message but 
yeah there’s more membership of those particular platforms. 
 
Researcher: What are your favourite screen content resources or what are your most 
important?  
 
Participant: Yeah, I guess it’s interesting the approach because I wouldn’t necessarily say 
the approach is innovative to use in a classroom but it certainly might be meaningful if it is 
relevant and from it’s relevancy, I have a meaningful discussion with students for example 
(07:53) it was when they had, I was doing this time last year, it was the end of term 4 there 
was a unit on Feminism in History, the history of feminist movements and so on. It was 
timely in the media and in social media and the kids were picking up on that. There 
were a few boys but mostly girls in the class that were quite opinionated and so 
fortunately there was an episode with an all female panel and one that was to do with 
the Festival of Dangerous Ideas I think and I watched that and there was some really 
good discussion starters in here so I went to what I knew was coming up and that 
turned into a week or three lessons where we would watch a little bit where they had 
10 minutes or 15 minutes discussion about a certain issue we would stop it, have a 
discussion, then I would get them to find some other examples from History where you 
can link it back to this point where Jane Caro said or this point where I can’t remember 
her name but the Swedish writer had said surrogacy and feminist issues around that. SO that 
episode of Q and A which some people might press play and have some discussion and the 
end before the lesson finishes I guess the way that I used it then became meaningful 
because we had some interesting discussions about surrogacy, (09:20) about 
prostitution, about women’s rites and linking it back to the history of global aspects of 
feminism and what would feminists from the 1960’s say about surrogacy and what 
would the suffragettes say about surrogacy? And so on so that became meaningful and 
engaging for the students because they were obviously being able to discuss so I guess 
they are very much open to um 
 
 
Researcher: So what was the curriculum content that you linked that to? English? 
 
Participant: History, that was a History Unit 
 
Researcher: Sorry History, Year 11? 
 
Participant: Year 12 
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Researcher: History Year 12 and um did it have a unit title or what was the pre-existing stuff 
that you linked it to? 
 
Participant: Well, it was a short unit at the end of Term 4, I cant remember what I called it, 
It was looking at contemporary feminism, the development of women’s rites, Studies of 
hope was the theme in the syllabus, the idea was that Feminism has inspired different 
populations so that was the thing with Q and A I have done similar things with the Anzac 
story or Australian identity and have drawn on that for History and English. In terms of 
engaging it is an interesting question because what I find engaging and what I think 
students will be engaged in doesn't necessarily translate to student engagement (11:01) 
and even though I know that deep down it is meaningful for them or should be meaningful 
for them it doesn't necessarily mean that they are engaged or that they are seeing that 
meaning. And sometimes it happens by accident you can put an episode or a documentary or 
a clip on and say I didn't think you would be engaged with that but you roll with it because it 
is one of those teachable moments.  
 
I was looking broadly at the stuff on SBS and ABC this morning, Once Upon a Time in 
Punchbowl, and the resources around there, the migration timeline un you know and 
using I guess shows as a platform for, programs or I should say content as a platform 
for other activities for learning experience  
 
Researcher: So what do you mean by that, shows that are a platform for other learning 
experiences? 
 
Participant: I guess as another resource but also using that as I guess what is also get them 
engaged or give them something to work with that you can then attach the curriculum 
to or specifically to. So I guess a lot of it is media content so in Film and TV you can use it 
in and of a text but if you are looking at representations across media you could look at 
representations of ethnic minorities as well as Lebanese or you could compare it to some 
other news footage of the Cronulla Riots and you could look at how are these different texts 
and genres of media constructing a particular idea of a particular ethnic group and so on than 
in English there assignment might be to write a feature article but you know they don’t 
necessarily have the contextual knowledge and understanding to be able to then write a 
feature article so you then have the genre of the feature article but they don’t have the 
content which becomes the content that they then work with it and the same for History 
where you know to (13:17) help them visualise the actual topic so I guess those four pillars 
you know the way in which it is done can be innovative. Content is content and the way 
it is presented if I look at The Principal [SBS Drama series 2015] recently on SBS, in 
and of itself it was great but then I started to think how could I use this in a classroom 
Film and TV unit and actually to have the four parts and then I was looking at the 
website and behind the scenes and it is almost like the DVD extra features are on the 
website platform which I guess makes it a lot more accessible with out having to go 
through the purchasing or budgeting or that sort of stuff or kids can watch it at home 
and do the whole flipped classroom and it becomes I guess it changes a little bit more  
fundamentally how teaching and learning happens and that's one of the from my own 
research on technology and change and even though we have so much technology and so 
much on the surface innovation and different resources and different gadgets and stuff 
the way in which teaching and learning takes place is still very linear; the teacher passes 
the knowledge and teacher skills, students demonstrate it so that whole idea of slightly 
university based but the term flipped classroom is very buzz at the moment that concept of 
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students coming with knowledge and understanding and deeper learning happens with 
discussion and processing that in different ways I think some of these changes in web 
content particularly can lead to more innovative use of it. 
 
Researcher: OK, so are you interested in pursuing that or have you experimented with that 
in your practice that notion of the flipped classroom without necessarily refining it to that 
term? 
 
Participant: Yeah, it depends on the curriculum area. In English there is a lot of skills that 
you scaffold, skills that you very much model and students practice and you give them 
feedback. But if I think back to a unit we did on memoirs and Australian memoirs and 
Asian migration and some memoirs of that there was a lot of stuff I could post to the 
Learning Place (EQ intranet) and say alright come to class having watched this so that 
we can talk about it instead of saying I want you to read this memoir for homework. 
Instead of I want you to read this article about the Vietnam War instead I want you to 
watch this 5min YouTube video about children that came across at the time and try and 
find one article yourself and then we would come to class and discuss what they had done 
and that is the homework checking, so they did what I asked them to do and we can write 
the memoir now as we can attach that to the text we are actually looking at, which is still 
very teacher led but instead of not just using class time giving them knowledge the 
class time was able to be used a bit more usefully discussing and applying that 
knowledge to a new text, the text of the unit we were doing (16:55). Which I think a lot 
of the accessibility of online content now has helped or I guess has helped if people are 
willing to do a bit of the leg work or doing the steps leading up to it. It is almost like 
doing the prep for the lesson two days in advance. 
 
Researcher: So if we look at SBS specifically. Have you got any examples of how you 
might have used SBS content in the past, in your classroom? And if not if there’s not much 
to say in relation to that you could talk about maybe in relation to your own professional 
learning. We did talk about The Principal. 
 
Participant: In the past I guess it is probably not anything explicit or specific. Episodes of 
Insight (SBS Current Affairs / panel discussion show) have been useful both for my 
own professional learning and grabbing bits and looking at that but looking at some of 
the documentaries and foreign films in film units sorry Foreign Film units in Film pop 
up. I guess I haven’t taught Film and TV for all of this year and I am not sure when the 
website redesign (SBS) which I think is completely engaging just visually right down to 
the typography is really, I can see myself directing students to SBS and it being really 
interesting for them where as I guess in the past SBS and ABC have often been 
associated with old people but also some of the content that SBS is getting now and 
producing you know original content and stuff coming out of the States, you know and 
probably part of that is probably the changes that is happening with television more broadly 
but I think there’s potential and when I looked at it this morning and looked at it last 
week just doing a bit of reading and seeing what is there there are so many things I am 
looking at; the documentary on the Cronulla Riots, oh man I’d love to teach history 
again so I could incorporate that somehow, look at the resource that is there now and 
develop a unit around that so I can see myself when I have got the opportunity in the 
future actually instead of looking just at the syllabus, just at the schools interpretation of 
that, developing a new unit and finding new resources to add, looking at the syllabus and 
what is required asking how can I structure around one of these programs or 
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flashpoints and having that almost built into the unit in a more integrated way rather 
than just dipping into that particular resource aspect of the unit. I can definitely see 
myself doing a lot more of that in the future but it obviously depends on where I’m 
teaching, what I’m doing. The beauty of my previous position at [regional school]. In each 
year level there was only one Film class, one History class so in Year 12 History I could do 
pretty much whatever I wanted, so changed the work program every two years so that I was 
teaching something new but that was obviously with the support of the other teacher but we 
were teaching something new every semester or every term for four years, five years in a 
row which was really great because you could dip into different stuff and the same thing 
with Film, even though the work program didn’t change the particular focus did. I wanted to 
have, I was able to change there was only one class doing it so where with English every 
class is doing the same unit Senior in particular and even in Junior and there is only so 
much, I guess you have got limited scope to change a lot of what’s being done. You can 
obviously change resources and invent (21:26) and innovate with how you use them but 
you can’t necessarily go and structure your entire unit around something when there 
are six people teaching classes where they are supposed to be doing the same thing. I 
guess when you’ve got those tighter controls it does force you to be a little bit more 
creative with navigating through them. 
 
Researcher: What about, have you heard about SBS’s First Contact or Go Back to Where 
You Came From? 
 
Participant: Yeah definitely, I didn’t watch them myself but knew them, knew that they 
were coming up and could see how they could relate to a whole range of different units. If 
ever I teach Migration probably in History or Indigenous History or Representations 
of Indigenous Australians I could, I know that they exist and I could be dipping into, I 
know that I would be going to them. I know that there was that ABC series, it was a 
four part, The Making of Australia, when I was doing a Year 11 unit in term 4 on 
Australian History and the theme was National Histories and looking at how histories 
have how nations have constructed a particular narrative for their own identity, we 
watched those episodes as part of that unit because I know that they existed. But in 
terms of using First Contact we haven’t used it but that is probably because I haven’t 
taught a unit where they could be used. Having said that when the topic of Racism 
come up or migration in a conversation I guess I referred to it and people say I 
watched that show and it’s pretty crazy some of the attitudes you know. So you would 
talk about it if kids watched it because you see the previews as an adult you have probably 
got, you’ve seen that type of attitude or response a little bit more in news or from your own 
viewing or reading in History so you’ve got stuff you can talk about and engage with them if 
they do but in terms of using it I haven’t yet. 
 
Researcher: So the other question I’ve got here is how to share SBS resources with your 
peers and with your students? But you have hinted about it in terms of how you do in the 
classroom but are there any other ways maybe through online platforms? 
 
Participant: Well interestingly with The Principal I wasn't able to watch it when it was live 
so (27:48) so I have discovered SBS ON DEMAND and I can stream it to my apple TV and 
so I had my old iphone and pressed play and it was up on there and I was like this is 
excellent. So that was how I watched it, really exciting like box set viewing. I watched two 
episodes one day and two episodes the next.  
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Researcher: I will just check if there is anything we didn't cover, only if there is anything 
else that we could cover in terms of your most useful multiplatform resource? So perhaps in 
terms of ease of access, any multiplatform content that you have used it doesn't necessarily 
have to be public broadcaster. So are there favourite, great multiplatform texts that you have 
used? 
 
Participant: When I teach English texts like The Crucible, having a history background I 
have always integrated stuff on the multiple contexts so the actual Salem witch trials that 
took place in the 1690’s and the McCarthy communist era in America the third step I always 
do is look at vilification of refugees and minorities in America, I don't spend too much time 
on it as it is only part of the assessment but linking it to how that idea of mass hysteria or 
mass panic applies to more recent examples so I get the students to find a couple of article 
or couple of texts where you know we can draw these links of this is an example of mass 
hysteria or this is an example of vilification of minority groups or this is an example of 
scape goading or something like that which links from the text to more contemporary stuff 
in terms of multiplatform we’ve got the print, and the visual copy of the film and then they 
are using the internet to research and present and then occasionally reading or doing little 
activities where OK you are a 21st century and you’re tweeting what’s happening in the 
court, so I just pass my ipad around and they have to put in their own 140 character 
tweet where you’re tweeting from the perspective of an adult, you’re from the 
perspective of one in Abigail’s troupe and give them roles but they’re not actually 
using twitter they are just using my ipad as it is coming around and then I project it up 
and we read through it. 
 
Now that happened by accident when I showed them a meme and they said can we 
make memes on The Crucible? This was back in 2011, and I was like sure why not and 
I discovered how powerful memes can be as a way of them demonstrating their 
understanding of the text but also the cultural context. They can jump on something 
like memegenerator.net and create their own memes, the trick is if people chuckle they 
have understood the joke.  
 
There is those types of things but I guess. My ability to do those types of things at 
[Regional school] was impacted a bit by the socio economic status of the school as well 
and not all kids had access to particularly touch devices but I could down load apps 
and show them. So a lot of the teaching was done in school knowing that they had a 
whole range of different responsibilities at home that meant that doing flipped 
classroom stuff was just not going to happen.  
 
 
 
KEY 
RED = teachers watching TV 
PURPLE = teachers using ABC or SBS program content in the classroom 
DARK BLUE = teachers informal learning/peer to peer learning/ professional learning 
LIGHT BLUE = teachers curating screen content 
GREEN = teachers making curriculum links 
YELLOW = teachers using online/social media learning (also links to peer to peer learning) 
GREY = teacher pedagogy 
 
 
